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Abstract
Walker, Pepper Eulanda. Ed. D. The University of Memphis. May 2013.
Masculinity defined: How Black men in fraternities understand the pursuit of hegemonic
ideologies. Major Professor: Dr. Barbara Mullins Nelson.
This study explored how Black men make sense of the masculine aspect of their
identity and adult development juxtaposed with the ideology of leadership within the
realms of a Black, Greek-letter fraternity on a predominantly White college campus in the
South. Historically, administrators of colleges and universities have accepted those who
participate as active members of Greek-letter organizations, as campus leaders who go on
to become leaders in the community.
Participants included 7 members of Chi Omega Sigma, Fraternity, Inc.
(pseudonym). Each participant was interviewed and provided life stories following the
line of masculinity from birth to present. By examining masculinity through the lens of
Black feminist theory, the researcher was able to understand participants‘ stories from a
critical perspective. This revealed power structures within the fraternity, inter-group
racism, and influences of outside entities such as family dynamics.
Narrative inquiry methodology was used to gather stories from the participants.
Following a tenet for social justice of the ―oppressed‖, Creative Analytic Practice (CAP),
also referred to as the Seventh Moment, allowed for the utilization of creative forms of
presentations of data. Through an analysis of participant voices, the following themes
emerged: (1) The mating dance: Understanding enactments of gender and sexuality; (2)
Follow your dress code: Abiding by the often unwritten rules for behaving, believing, and
being; (3) It‘s all in the family: The fraternity doesn‘t change you, it brings out who you
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are; and (4) He‘s not too heavy, he‘s my brother: Understanding and accepting the
individual despite imperfections and being an active role model.
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Chapter1
Introduction
Historically, Black men in the Southern United States have been faced with the
task of developing an adult identity that is culturally acceptable despite living in a society
that is riddled with racism, despair, conflict, animosity, and hopelessness (Bordo, 1992;
hooks, 2004a; Ross, 2000; Quarles, 1987; Young, 2004). Oppression for the Black man
dates back to the days of slavery. Davis (1981) noted a link between Black masculinity
and the social and economic disparity of the Black community during and after slavery:
the source of oppression was deeper than the racial discrimination that produced
unemployment, shoddy housing, inadequate education, and substandard medical
care. The root of oppression was described as a ‗tangle of pathology‘ created by
the absence of male authority among Black people! (p. 13)
As a result of psychological, theoretical, political and in times past, literal castration,
Black men have experienced colossal disadvantages when seeking to develop respectable
adult identities. Consequently, identity development for some has taken a destructive,
even catastrophic path. Yet others, particularly those in Black Greek-letter fraternities
(BGLFs) attempt to provide solace in the notion of their attending to an execution of
acceptable enactments of ―manliness.‖
In actuality, BGLFs ―evolved as a response and contestation to White privilege,
racism, and elitism‖ (Jones, 2004, p. 25). To understand the Black man, Morgan (1999)
suggests:
Good black men don‘t just appear out of nowhere. They are nurtured, taught, and
cultivated. There are many black women who raised their sons to be good, decent,
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responsible black men, who are in turn, good boyfriends, husbands, and fathers.
(p. 139)
This practice of women being left to raise Black boys to be Black men is a direct result of
the absence of adult, male authority figures in Black families. Women raise their sons
from a perplexed point-of-view. On the one hand is the Black man who is absent, on the
other hand is the White man with his white privileges and history of stripping the Black
man of his masculinity. What model does she utilize to raise her son; the one of the
privileged, the one of the oppressed, a combination, or neither?
White privilege in the US has historically been masqueraded as hegemonic
ideology which has set the culturally-acceptable standard for how gendered males are to
enact masculinity. Social-biologists hypothesize gender enactments fall within social
categories of either masculinity or femininity (Connell, 1995, 2001, 2009; Howson,
2006).
Considering the nature of categorization, Howson (2006) took a stand for socially
constructed sex-roles:
Most importantly, it is only when these categories have been identified and their
nature defined that individuals can be allocated to them and certain sex-roles
assigned. Thus, in terms of masculinity, categorical approaches posit a single
systematic cause for the allocation of men to their social position and the adoption
of their social roles whether this is based on biology, the organization of sexual
reproduction, capitalism, or the organization of family life. (p. 56)
According to this viewpoint, a male is masculine by the fact that his biological
disposition indicates he is not feminine.
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Social constructionists reject theories of masculinity based solely on the human
body (Howson, 2006). Masculinity is multi-faceted, thus requiring more complicated
analyses than that based on anatomy alone. A Black fraternity man is a Black man
whether he is in the fraternity or not. A Black man is a man who belongs to an
identifiable ethnic/racial group. The situational dispositions of his being in a fraternity
and being Black furnish additional layers to understanding his masculine development.
Whether his development is deemed good or otherwise is relative to the worldview of the
observer.
Morgan (1999) argued Black men cannot be ―good‖ alone; in order for their adult
development to result in a socially and culturally acceptable masculine identity, they
receive guidance and support from others. Whereas community involvement is viewed as
appropriate for Black men in their identity formulation, hooks (2004a) found it essential
that there also exist a ―blueprint for change‖ (p. xvii).
Education is a key component in facilitating change. Independent of intrinsic
motivators, hooks (2004a) pointed out a notable transformation will likely fail to be
realized. Essentially, there needs to first be an inherent desire for a difference, followed
by the establishment of achievable goals and appropriate actions to accomplish those
goals. According to hooks (2004a), some are willing to change, while others are
unwilling, and ―many are afraid to change‖ (p. xvii).
Fear united with societal disenfranchisement is stifling for Black men in pursuit of
education. Regarding academic identity, literature supports the position that males,
particularly Black males, need to be engaged in order to surpass influences and
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successfully persist at institutions of learning (Feagin, Vera, & Imani, 1996; Pascarella &
Terenzini, 2005; Tinto, 1987).
Tinto (1987) argued in order for students to be retained, they need to feel wanted,
needed and appreciated by the institution. To accomplish this, the student must come
first. According to Tinto, ―effective retention is possible only when retention per se is no
longer the goal of retention programs‖ (p. 3). Other researchers have discovered
intentional acts of inclusivity, particularly within curriculum development and culturally
sensitive programing, aid in the cultivation of a racially and culturally fertile environment
for the development of Black masculine beings within the academy (Harper & Hurtado,
2007; Nora & Cabrera, 1996).
Morgan (1999) concluded that ―good Black men‖ need to be taught and hooks
(2004a) asserted the ―teaching‖ will necessarily be derived from education. However, as
indicated by the high failure and drop-out rates, education is not always an easy path for
Black men (Harper & Quaye, 2007). This study will provide an opportunity for postsecondary African American male students to verbalize how they learn to develop into
adult masculine beings. It will also help shed light on the problem by showing how
relationships serve as beacons of change for Black men. Horton and Freire (1990)
favored people actively learning and participating in their own lives in order to form a
better society:
The more people participate in the process of their own education, the more the
people participate in the process of defining what kind of production to produce,
and for what and why, the more the people participate in the development of their
selves. The more the people become themselves, the better the democracy. The
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less are asked about what they want, about their expectations, the less democracy
we have. (pp. 145-146)
This Black feminist narrative inquiry demonstrates how the men in the study took the
initiative to participate in their own lives. Participants were successful in setting personal
goals to seek out and obtain college degrees. While in pursuit of higher education, each
man also gained an education regarding masculine development.
This study offers opportunities for new interpretations and understandings of
concerns regarding Black fraternity members‘ identity development as it relates to
masculinity. Additionally, there are implications for student affairs educators, employers,
and student supporters in developing theory, practices, research and social justice
endeavors grounded in a knowledge-base centered in the identity development of Black
male students.
Background
The psychological identity of fraternity members is shaped by the highly
influential structure and development of individual members (Jones, 2004; Kimbrough,
2003). Given the magnitude of the influences individual members have in shaping the
behaviors, convictions, and perceptions of Black fraternities, one might wonder: ―How
does individual identity shape group identity?‖ In this chapter, I will illustrate how Black
men negotiate adult development by examining masculine development juxtaposed
identity development. The reader will be introduced to identity formulation within the
fraternity, educational systems, culturally accepted racism, and various categories of
masculinity. Finally, the theoretical basis of the study will be revealed along with rational
grounded in literature.
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The environment within Black fraternities helps members understand self socially
as well as professionally. A recent study identified leadership and dominance often
portrayed within Greek-letter organizations as primary traits of hegemonic masculinity
(Lusher & Robins, 2010).
Although they may possess socially acceptable traits of masculinity, Black men
continue to struggle with racism. Following slavery, as early as 1769, White men in
blackface (faces painted in charcoal with painted red lips inches wider than the lip-line)
portrayed newly freed Blacks in theatrical productions as lazy and intellectually inferior
(Jackson, 2006). Although it was the White man‘s concept of jest, Jackson‘s critical view
of the historical aspects of such negative depictions pointed to the cinematic industry as a
primary culprit in Black self-hatred, White fear, and society‘s continuous racist views.
In light of the historical changes within society, one concept for Blacks has
remained constant—racism. In 1969, Arthur Jensen, psychology professor at the
University of California, published an article in the Harvard Educational Review which
embraced the ideology that Black students were genetically predisposed as intellectually
inferior to their White counterparts (Morton, 1974). Three decades later, Michael
Flachmann, professor at California State University at Bakersfield and ―Professor of the
Year‖ recipient, was accused by colleagues of being racist (Wilson, 1996).
Challenging the suggestion that Black men could obtain hegemonic status, Hill
Collins (2005b) stated, ―Black men, by definition, cannot be real men, because they are
Black‖ (p. 193). Hill Collins argued it unreasonable to expect Black men can be accepted
into hegemonic masculinity because they would challenge the Whiteness associated with
the accepted definition of masculinity. Literature supports the notion that most people
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accept heterosexual White men as the epitome of masculinity (Hill Collins, 2005b;
Lusher & Robbins, 2010). Therefore, Black men are left to hold a subordinate position.
Statement of the Problem
How does identity affect Black men on college campuses? Less than half of all
Black male students who enter college graduate (Harper & Quaye, 2007). The reasons are
multidimensional; however, for a considerable number of Black men, conflicts with
identity are at the core (Harper & Quaye, 2007). Black men living in America and
attending institutions of higher learning face challenges associated with oppression and
racism (Jones, 2004). In response to the blanket acceptance of maladjusted behaviors,
Adler (1998) discovered individuals are better equipped to change behavior after
understanding reasons both behind and beyond wayward activities. For these reasons,
Black men pursuing higher education warrant ―gender-specific insights into their
experiences‖ (Harper & Nichols, 2008, p. 2).
This study examined how masculine identity was developed by Black fraternity
men. Due to their service on campus, community involvement, and commitment to
scholarship these men were viewed as role models (Harris, Palmer, & Struve, 2011;
Kimbrough, 2003; Jones, 2004; Ross, 2000). On college campuses, men in fraternities
generally hold a celebrity or an elitist status; especially with those who aspire to become
members. Fraternity men model a collective adult identity that is normalized, enacted,
and expected within fraternity member spaces.
Adult development is one approach to understand how Black men experience
masculinity through membership, rituals and ceremonies in Black Greek-letter fraternities
(BGLFs) (Erikson, 1956; Erikson, 1980). Various expressions of masculinity are both
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taught and learned within the confines of Black fraternities (McClure, 2006); however,
the literature does not address this. In like manner, the literature, when discussing
fraternities, fails to make a distinction between Black and White (McClure, 2006;
Marcus, 2000) unless specifically addressing BGLFs (Harris & Mitchell, 2008;
Kimbrough, 2003; Jones, 2004; Parks, 2008; Ross, 2000; ―The Miseducation,‖ 2010);
even then there is little if any discussion of masculinity development.
I chose to explore the definitions of masculinity within Black fraternities because
this group can be viewed as educated elite. These men have successfully been admitted to
an institution of higher learning and achieved the required GPA in order to become
eligible for membership. Hill Collins (2005c) argued successful Black males are those
who have adopted a form of Black masculinity which is non-threatening to White
hegemonic masculinity (Hill Collins, 2005c). Applying Hill Collins‘ approach to BGLFs
would indicate they are able to successfully exist on predominantly White campuses only
when there is no notable threat to masculinity enacted by White Greek-letter fraternities.
In addressing BGLFs attainment of success McClure (2006) made provisions
outside racial motivators. McClure suggested the reasons African American males join
fraternities are to give back to the community. Additionally, the fraternity serves as a
secondary family in its ability to provide men with a sense of belonging to a brotherhood.
Purpose of the Study
The purpose of this Black feminist narrative inquiry was to understand how adult
males continuously redefine masculinity as they become participants in fraternal
communities in higher education.
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Research Questions
This Black feminist narrative inquiry is guided by the following research questions:
1. How do Black men understand their own masculinity in relation to both
larger ideologies of masculinity and those enabled within the fraternity?
2. How do Black men in fraternities practice or enact masculinity?
3. What is the role of the fraternity in the process of generating Black
masculine beings?
Significance of This Study
College campuses are experiencing a decrease in male enrollment of Black or
African American males (Marklein, 2005). Consequently, only a small number of African
American adult males elect to further their knowledge base beyond secondary education.
It is important to understand the position of the African American males in adult
education in order to develop and put into practice the most effective educational
techniques. Embarking upon the concept of adult education, I wish to address the
inference of education.
Education (n.d.), according to the Merriam-Webster on-line dictionary, can be
defined as ―the action or process of education or of being educated.‖ In the context of
adult education—when adults sit at the table of education they also bring luggage to be
inclusive of: life experiences, preconceived notions, prejudices, and other idiosyncrasies.
Adult education takes into consideration that baggage and attempts to present the
information in a manner with the least restrictions to acceptance. As mentioned
previously, African American males seem to have been stripped of the self-directed drive
to pursue education as a life-long commitment to self-improvement (Quarles, 1987).
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Another area of significance is the collective impressions society has of Black
men. Historically, American society has viewed the Black man in a negative light (Bordo,
1992; Hill Collins, 2005a, 2005b, 2005c; Jackson, 2006; McClure, 2006). Dating as far
back as slavery and Jim Crow laws in the South, the role of Blacks was believed to be
subservient to the dominant culture (Quarles, 1987). According to Quarles, the
maladjusted treatment was a consequence of fears, poor self-esteem, and unfounded
belief systems.
Resistance to addressing Black men based on individual attributes heightens
racism and class-based marginalization. Black men are often stereotyped as violent,
potential rapist, and as being animal-like in their sexual nature (Bordo, 1992; Jackson,
2006). Changing the minds of members of the racialized American society is a difficult
task, especially in the Southern-most areas of the United States, Bible-belt, where this
research will take place.
Organization of the Study
The remainder of this study is divided into four sections. First, Chapter 2
reviews the literature concerning masculinity development as it relates to membership in
Black Greek-letter fraternities and gender issues within masculinity and femininity.
Second, Chapter 3 discusses the methods used in the study and includes sample, design, a
description of the methods of data collection, and analysis of data. Third, Chapter 4
analyzes and provides extensive descriptions of each participant, inclusive of creative
analyses of their connections to masculine ideals. In chapter 5, I analyze and interpret the
data. Lastly, Chapter 6 presents the conclusion of the data, provides implications for
social change, and suggests recommendations for further study.
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Chapter 2
Literature Review
Adult Development
Various transitions in the lives of adults are the focal points within adult
development. When discussing adult development, I believe it important to begin with a
clear meaning of what constitutes an adult. Adults are defined within legal, cultural and
psychological constructs. A review of the literature reveals a plethora of meanings
assigned to the term adult. According to Côté (2000), ―An adult is a person who is
capable of assuming responsibility for his or her own affairs, an age that has been,
somewhat arbitrarily, set at somewhere between 18 and 21 years‖ (p. 2). The US Census
Bureau identified ―young adults‖ as those between the ages of 25-34 (Johnson, 2011).
A recent study identified those between the ages of 18-30 as adult learners
(Zacharakis, Steichen, de Sabates, & Glass, 2011). Researchers agree, regardless of
varying age categories, an adult is someone who can successfully adapt to the challenges
and changes presented through life experiences (Côté, 2000; Johnson, 2011; Zacharakis
et al., 2011).
For the purposes of this study, an adult is an individual at least 18 years of age. I
use the term in order to emphasize the contrast between the adult student, an adult who
voluntarily enrolls in a course or program of study, and a minor child enrolled in primary
or secondary education.
Literature on adult development contains thick rich materials from which to
rationalize implications about adult learning (Kastenbaum, 1993; Merriam & Caffarella,
1991). An earlier perspective of adult development proposed by Merriam and Caffarella
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consisted of three major viewpoints with corresponding tenets that affect adult learning:
physical aging (changes in vision, changes in hearing, and changes in the central nervous
system), psychological changes (personal, intellectual and cognitive) and sociocultural
factors (changes in social status and timing of life events).
Since this is an investigation on the development of masculinity, this study will
focus on psychological changes and changes in social status and timing in life events.
Literature supports three stages of adult development within the social context (young
adulthood, middle adulthood, and late adulthood) and four primary areas of growth
(motivation, emotion, behavior, and cognition) (Aiken, 2002; Stevens-Long & Michaud,
2003). Men and women tend to switch personality characteristics as they navigate
through adult development (Aiken, 2002; Kastenbaum, 1993). According to Aiken,
―Older women are somewhat more assertive, independent, and individualistic, whereas
older men are more cooperative, submissive, and interdependent than they were in young
and middle adulthood‖ (p. 207). In addition to personality alterations, adults make sense
of the world in relation to their stage in life (Aiken, 2002; Erikson 1980). A young adult
may be motivated to seek out higher education as a result of a desire to gain
independence while an older person has accepted previous mistakes and decided to
become a life-long learner in an effort to re-invent him/herself (Aiken, 2002;
Kastenbaum, 1993).
Identity
The hierarchal order of masculinity is based on power. Lusher and Robbins
(2010) reported, ―In essence, structural relations to power must be accompanied by a
belief system that sees one group as superior to another" (p. 23). Kolmar and Bartkowski
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(2005) discovered, "Power is one of the two primary divisions in social and economic life
decided on the basis of gender, the division of labor is the other (p. 52). Another study
described power as an egotistical domination (Wittig, 1980). Jones‘ (2004) account
illustrated how the disproportionate distribution of power explains why oppression
continues to have negative effects on identity development of Black men.
Identity being an abstract phenomenon is difficult to explain. Its very nature is
multi-dimensional. Therefore, definitions of identity vary depending on the context and
social dynamics. Literature addresses many forms of identity including racial, cultural,
and sexual, while taking for granted that the reader has a clear understanding of what
identity actually entails (Erikson, 1980; McAdams, 1995; Pnevmatikos, Geka, & Divane,
2010; Xiaoyan, 2008). This is an unjust assumption, especially when psychological
scholars acknowledge the difficulties they have encountered when attempting to define
identity in an unambiguous manner (Erikson, 1956, 1980; Klimstra et al., 2010;
McAdams, 1995).
What is identity? According to the Meriam-Webster on-line dictionary identity
(n.d.) is defined as ―the distinguishing character or personality of an individual;‖
furthermore, it is ―the relation established by psychological identification.‖ Basically,
identity is the very essence of those distinguishing characteristics that create individuality
while simultaneously formulating a community identity by those who have the same
personality traits, life experiences, and/or worldviews. Sameness then characterizes
community identity inclusive of gendered, cultural and racial groups.
A critical view of sameness suggests that it is continuously defined and redefined
through social interactions framed through power structures. Erikson (1980) identified
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parents as primary social models of sameness for children. Hence, parents possess the
power to influence children‘s view of the world as well as of self. From this authoritarian
parent-child relationship, sameness is developed. As individuals progress from childhood
into adulthood, they ―need to establish a new sense of sameness and continuity after they
have refuted their childhood identifications‖ (Klimstra et al., 2010, p. 191).
Identity is neither predictive nor easily measured. However, researchers, in
examining identity contexts, have adopted an understanding of how people develop an
identity based on sameness (Erikson, 1956, 1980; Klimstra et al., 2010). Erikson (1980)
discovered all life experiences follow a life plan that is either in the stage of overcoming
the past or experiencing the present while attempting to fulfill a better standard of living
in the future. Due to the amount of attention applied to what is hoped for the future, life
in the present loses the ability to reach its fullest potential. McAdams (1985) concurred
and added Erikson‘s life plan is the epitome of adult identity. McAdams envisioned adult
identity as a narrative of the life of the individual. He reported, ―Identity in adulthood is
an inner story of the self that integrates the reconstructed past, perceived present, and
anticipated future to provide a life with unity, purpose, and meaning‖ (McAdams, 1995,
abstract).
One might ask how identity is formulated. Literature suggests identity is first
developed in childhood and fostered in accordance with the culture, space and time of
individual experiences (Erikson, 1980; Pnevmatikos et al., 2010; Xiaoyan, 2008).
Various expressions or nuances in socialization within society, coupled with
complications of civilization force children to center their ego models on examples that
are fluctuating, divided and contradictory (Erikson, 1980). Through trial and error,
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children learn to master experiences. Successful mastery of a modified version of group
identity within the context of culture, space and time creates personal reality (Erikson,
1980). Reality is relative; one person‘s reality may be variably unique compared to
another‘s due to lived experiences and the attached meanings.
Within the context of personal reality, individual identity is formulated. Even
within the development of identity, there is definitional obscurity and ambiguity as
Mutanen (2010) pointed out:
Identity is the identity of something: there has to be something whose identity
that identity is. When something occurs within some environment, it has some
(natural and cultural) properties. For example, the identity of a nation can be
understood within the framework of nations, or then identity of a profession can
be understood within the framework of professions. Sometimes the framework is
ambiguous, or it may change from time to time. The identity needs to have some
basis which is both factual and ideal or conceptual. (p. 34)
Acquiring a specified framework demonstrates the significance and empowerment of
self. Mutanen‘s account makes it possible for identity to have meaning across a spectrum
of disciplines. The individual or entity is empowered to select an identity from that
spectrum based on a structural context (Mutanen, 2010).
Another emerging location for identity formulation is in the works of the
intrapersonal relationship. While individuals have relationships with each other, Perry
(2010) suggested the connection with one‘s self is most critical in identity development.
Identity is a relationship with self unlike that which is shared with another (Perry, 2010).
Identity, according to Perry, ―is a way we think of ourselves. The self is not a special kind
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of object, but the concept of self is a special kind of concept, one that we each have of
ourselves as ourselves‖ (p. 229).
Erikson (1980) admitted that his psychoanalytic views of identity were influenced
by Freud‘s definition of self in relation to an analysis of ego and its functioning within
society. A major premise held by Freud was that at birth all humans are equipped with a
social life and sexuality (Erikson, 1980). Social life beginning with parenting becomes a
child‘s first interaction with those outside of self. These relationships, according to
Erikson, introduce the child to group experiences and expectations known as group
identity.
As I ponder this material, then, it seems to me that a significant part of adult
identity is a reflection of both the individual‘s power and powerlessness regarding their
childhood privileges and upbringing. According to Erikson (1980), children have the
freedom to experiment with concepts, ideas, and life experiences:
A child has quite a number of options to identity himself, more or less
experimentally, with real or fictitious people or either sex, with habits, traits,
occupations, and ideas. Certain crises force him to make radical selections.
However, the historical era in which he lives offers only a limited number of
socially meaningful models for workable combinations of identification
fragments. Their usefulness depends on the way in which they simultaneously
meet the requirements of the organism‘s maturational stage and the ego‘s habits
of synthesis. (p. 25)
As a child progresses and gains maturity through Erikson‘s life stages, he develops his
own unique adult identity.
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According to Erikson (1980), throughout their lifespan children experience an
evolving identity based upon biological as well as social dynamics. Erikson suggested the
outcome of one‘s progression through childhood is an advanced identity, adult identity.
One might ask whether an adult, like a child, throughout his lifespan experiences identity
transformations. Literature that addresses adjustments within adult identity was not
located at the time of this research. Erikson failed to address the possibility of changes
within an adult identity. His work primarily focused on the development of children.
What is the determining factor that signifies readiness for the development of an
adult identity? Literature suggests those who possess a willingness to change and are
open to new experiences develop an adult identity (Anthis & LaVoie, 2006; Kastenbaum,
1993; Tesch & Cameroon, 1987). After researching the concept of adult identity, I found
literature fails to provide concise definitions grounded in theory regarding whether, and
under what circumstances an adult identity might undergo modifications. Further
research would provide insight on the type of identity that eludes change and new
experiences.
Erikson (1980), through his life stages model, proposes the evolving individual
increases in maturity both psychologically and physically. Kastenbaum (1993) opposes
Erikson‘s philosophy and suggested a successful completion of a life stage yields the
realization of a certain age but does not guarantee development. In light of the struggle
with clearly defining adult identity, Kastenbaum discovered ―the fact that the
developmental approach can be called into question adds to the difficulties involved in
conceptualizing the total life course‖ (p. 8). He went on to report ―It is becoming
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fashionable to speak of ‗adult development‘ as though such a process has already been
clearly identified and confirmed‖ (p. 8).
Juxtaposed adult development is adult identity. Identity is an abstract concept that
serves as a reflection of self and distinguishes the multilayered dimensions of an
individual‘s life from that of another. Being a qualitative phenomenon, identity cannot be
measured numerically. Therefore, this study will seek to understand participants‘ adult
development and identity through insight from the individual‘s perspective and concept
of meaning.
Black identity. Black men existing in a world that places little to no value on
their societal contributions, while simultaneously subjecting them to disenfranchisement,
classism, and racism have little room to develop either positive realities or positive
identities (Jones, 2004; Ross, Jr., 2000). Critical race theorists, Ladson-Billings and Tate
(1995), posit "Race continues to be a significant factor in determining inequity in the
United States" (p. 48). Although the US Declaration of Independence (Declaration, n.d.)
established that ―all [italics added] men are created equal,‖ it is possible that equality
takes on a different connotation, especially for Black men in their pursuit of unalienable
rights of life, liberty and pursuit of happiness. At the time of writing the Declaration of
Independence, Thomas Jefferson owned slaves and was unapologetic in his beliefs that
Black Africans remain should enslaved (Magnis, 1999).
Society being infested with racial injustices presents challenges for those seeking
to create a distinctive self. According to researcher Rick Jones, Jr. (2004):
The black male Self, like all American Selves, is caught up in the upheavals of the
modernized United States. Old problems (racism, classism, sexism, and so forth)
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remain and new ones (intensified economic anxiety) brought on by modernization
and economic globalization intensify them. By changing the terrain of the Self,
modernity has mandated distinctively modern ideologides and approaches to the
problems of identity. Although questions of identity are not locked within the
modern era, they are certainly of a different sort than identity questions posed in
the past. (pp. 101-102)
The intersectionality of race and discrimination faced by American people of
African descent (Crenshaw, 1989; Ross, Jr., 2000; Washington, 1967) prompted the
formation of Black Greek-letter organizations (Jones, 2004; Parks, 2008; Ross, Jr., 2000).
Black college students fought for their rights to have a fulfilling experience in higher
education and for the attainment of college degrees from predominantly White
institutions (PWI), as well as historically Black colleges and universities (HBCUs)
(Jones, 2004; Ross, Jr., 2000). The establishment of the Greek-letter fraternity was a way
for students to combat social injustice both on and off college campuses, and to empower
self (Jones, 2004; Washington, 1967). Jones explained how young, college men
exercised their rights to protest the status quo as it related to social and political
injustices:
Greek-letter fraternities in the United States were thus clearly born of a spirit of
rebellion and agency to create an intellectual and social space for students. They
were a response to restrictive societal conditions that were reinforced in colleges
and universities. Indeed, both black and white Greeks came out of a tradition of
opposition and were founded on similar principles of developing young men. (p.
28)
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Transforming boys to men of distinction became the platform for BGLFs. While
society practiced oppression and minimized the contributions of Black men, the fraternity
taught self-respect, practiced intellectual growth, and emotional healing. Jones‘ (2004)
account illuminates the effects of oppression on the psychoanalytic identity of Black
men:
Hence, most (not all) black men are victims to some extent. They are not victims
in the felonious sense, but in the fact that they are akractic identities and bodies
immersed in social currents with little ability to build life-worlds for the true 'I'
outside the whims of the 'other.' (p. 110)
Akractic identities develop when a person intentionally participates in behaviors
that are against his better judgment (Mele, 1987). American philosopher, Mele found that
akrasia is a result of a maladjusted character trait more than the action itself. It has been
discovered that akrasia is a practical problem, because it prevents the individual from
fulfilling certain goals (Mele, 1987). While agreeing with Aristotle‘s position that selfcontrol and incontinence (eukrateia and akrasia) contribute to the maladjusted behaviors
of individuals, Mele discovered that those two constructs are multifaceted. Accordingly,
―We do not restrict our use of these terms to people who are perfectly possessed of, or
wholly lacking in, self-control‖ (Mele, 1987, p. 4).
There is a grey area that does not subscribe to the binary character traits described
by Aristotle. In this instance, akrasia is a problem that affects practical activities of daily
living (Mele, 1987). It is also noted that an akractic identity is not to be considered as
possessing global character traits (Mele, 1987). Having a weakness of will in one aspect
of one‘s life does not constitute deficiencies in other areas. Akrasia allows the person to
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act freely, but he becomes limited in reaching his full potential as a result of deficient
self-control; this stems from a person making decisions either by deception or by being
compelled (Mele, 1987).
How does identity affect Black men on college campuses? Less than half of all
male Black students who enter college graduate (Harper & Quaye, 2007). The reasons are
multidimensional; however, for a considerable number of Black men, conflicts with
identity are at the core (Harper & Quaye, 2007). Black men living in America and
attending institutions of higher learning face challenges associated with oppression and
racism (Jones, 2004).
In response to the blanket acceptance of maladjusted behaviors, Adler (1998)
discovered individuals are better equipped to change behavior after understanding
reasons both behind and beyond wayward activities. For these reasons, Black men
pursuing higher education warrant ―gender-specific insights into their experiences‖
(Harper & Nichols, 2008, p. 2). Understanding constructs of discrimination, double
consciousness and how Black men cope are implications for disclosing Black identity
development (Jones, 2004).
Literature suggests Black men have similar experiences (Erikson, 1980; Harper &
Nichols, 2008; Jones, 2004). Men of the same cultural background have similar beliefs of
what is good and evil (Erikson, 1980). This connection between cultural beliefs and
shared experiences can create a unification against further acts of oppression while
establishing a more ―human world‖ (Freire, 1921/1993). At any stage of identity
development, there is a balancing act between positive and negative; individuals who
experience more negative are hindered in the ability to effectively address future crises
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(Erikson, 1980). The outlook on life is overshadowed by negative experiences. Therefore,
dreams of success appear out of reach (Erikson, 1980).
Intersectionality. Black feminist, Kimberle Crenshaw (1989) critiqued the notion
of parallel connections based solely on race. A focus only on race neglects the
intersectionality of class and sexual orientation. Crenshaw argued experiences of more
privileged persons within a same-race group ―marginalizes those who are multiplyburdened [sic] and obscures claims that cannot be understood as resulting from discrete
sources of discrimination‖ (p. 140). Consequently, in contrast to Erikson‘s (1980) claim
regarding cultural belief, what seems good to one may be considered as evil to another
(Crenshaw, 1989). Highlighting the insight into identity development gives student
affairs educators‘ information that may prompt the encouragement of Black men to
surpass external challenges (Edwards & Jones, 2009; Freire, 1921/1993).
Coming from a Black feminist perspective, Joan Morgan (1999) identified with
the struggles of Black men, but vehemently protested against domination. Morgan (1999)
asserted, ―Defining ourselves solely by our oppression denies us the very magic of who
we are. My feminism simply refuses to give sexism or racism that much power‖ (p. 60).
Gender
Society interprets gender as a binary phenomenon with predetermined constructs,
expectations, and labels (Wickham, 2011). In defining gender by the sex in which a
person was born, culture often invests in stereotypes that differentiate the sexes. Brown‘s
account (as cited in Aiken, 2002) produced a creative depiction of past, as well as
present-day ideologies of gendered expectations:
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In the United States, a real boy climbs trees, disdains girls, dirties his knees, plays
with soldiers, and takes blue for his favorite color. A real girl dresses dolls, jumps
rope, plays hopscotch, and takes pink for her favorite color. When they go to
school, real girls like English and music and ‗auditorium‘: real boys prefer
manual training, gym, and arithmetic. In college the boys smoke pipes, drink beer,
and major in engineering or physics; the girls chew Juicy Fruit gum, drink cherry
Cokes, and major in fine arts. The real boy matures into a ‗man‘s man‘ who plays
poker, goes hunting, drinks brandy, and dies in the war: the real girl becomes a
‗feminine‘ woman who loves children, embroiders handkerchiefs, drinks weak tea
and ‗succumbs‘ to consumption. (p. 203)
Literature supports the binary constructs of gender (Aiken, 2002; Bierema, 2001;
Edwards & Jones, 2009; Romano & Dokoupil, 2010). However, some may disagree with
describing gender based on cultural stereotypes. Society dictates characteristics which are
systematically assigned individuals dictating expectations of how enactments of gender
are to be portrayed. In his challenge of societal assumptions Aiken inquired:
Which sex (male or female) is more anxious, compliant with adults, demanding,
depressed, empathic, fearful, immature, interdependent, irritable, people-oriented,
socially sensitive, submissive, subtly aggressive (gossiping, snubbing, etc.), and
timid? And which sex is more active, aggressive, competent, competitive,
dominant, exploratory, impulsive, independent, logical, mature, productive, selfconfident, self-reliant, violent, and worldly? (p. 205)
In reading this list of descriptions I could not answer the question based on gender alone.
I found myself questioning the racial, geographic location, and socioeconomic
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background of someone who might possess each characteristic. It appears Aiken‘s (2002)
assertions about gender fail to take into account the intersectionality of race, class, and
demographic region.
Williams and Best (as cited in Aiken, 2002) conducted an international study of
college students from 30 countries which revealed the masses tend to adhere to societal
norms based on the selection of adjectives to describe male and female. Adjectives such
as ―being assertive,‖ ―adventurous‖ and ―independent‖ were consistently chosen as
descriptors for men while ―gentle,‖ ―weak,‖ and ―people-oriented‖ were selected to
describe women (Aiken, 2002, p. 206). Within this study, no demographic information
was discussed regarding the respondents. The inclusion of demographic information
would be helpful and potentially could reveal yet another construct in how gender
characteristics are assigned.
Regarding adult development, Aiken (2002) described how aging adults change
personality traits. I have witnessed the described changes in personality traits (assertive
women and submissive men) in all stages of adult development, socioeconomic levels,
and geographic locations in African Americans. What is missing from Aiken‘s study is
how racial influences affect adult development. Although this study does not speak
explicitly to African Americans, the information on the developmental stages can inform
my study about the different motivating factors for education, life choices and how
masculine identity is formed. Because my study is qualitative, I will be able to formulate
interview questions based on participants‘ age and stage as defined by the model in
Aiken‘s study.
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Feminism as a political movement. Scott (2004) pondered over the future of
feminism. Unfortunately, in her study no clear answer was provided regarding if there
continues to be a need for feminism (Scott, 2004). Even renowned feminist scholars
(Anne Firor Scott, Sara Evans, Elizabeth Faue, and Susan Cahn) struggled with the idea
of a future for feminism (Scott, 2004). Scott acknowledged that when it comes to the
future of feminism she ―found herself running up against a wall‖ (p. 12). The other
scholars were equally baffled.
Scott (2004) defined the historical role(s) of feminists and explored the history of
feminism in an effort to understand the difficulty in visualizing the future of feminism.
Feminists throughout the era of oppression, ―despite all the derision cast upon them by
the socialists…have been revolutionaries dedicated to overturning patriarchy, breaking
the oppressive chains of sexism, liberating women from the stereotypes that confine
them, and bringing them onto the state of history‖ (p. 11). Fighting for a common cause
was energizing and provided those on the battlefield with purpose. The purpose was
―women‘s‖ emancipation from social, political, and sexual bondage (Scott, 2004).
Although the early struggles for women‘s equality to that of men were seemingly
shared across the board for feminists, there were struggles within (Scott, 2004). The most
obvious were the characteristics of the women for whom the battle was fought. The face
of feminism was found to be neither as diverse as the issues nor as diverse as the women
seeking emancipation; the face belonged to White women (Scott, 2004).
Feminism made significant strides in gaining respect for women‘s rights, but the
rights were only inclusive of one type of woman; she was middle-class, professional, and
White (Scott, 2004). This exclusive nature of historical feminism gave way for multiple
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movements from special interest groups (Scott, 2004). Scott indicated ―concerns about
the status and condition of different kinds of women have infiltrated many more realms
of law and policy than was the case at the height of the movement‖ (p. 13).
With progress made throughout society, came ―discontinuity and dispersed
strategic operations‖ (Scott, 2004). A loss in continuity provided cause for why the older
generation cannot fathom a future for feminism (Scott, 2004). In the vein of progress in
women‘s rights, Scott suggested the university has added to the curriculum an aspect of
feminism in the guise of gender studies. Traditional feminists worry that the true light of
feminism may be hid; this is due to the politics of the academy and its goal of pleasing its
customers, the students (Scott, 2004).
Another reason for the dim outlook was the feminists‘ inability to let go of the
past (Scott, 2004). The past was filled with emotion and urgency; feminists possessed
strong emotional ties to the fight for women‘s rights (Scott, 2004). However, as time
passed yielding many of the changes sought the needs of and/or for the feminists changed
(Scott, 2004). ―And this has meant that the satisfying cohesiveness of the movement—
women as subjects and objects of their own history—has disappeared, if indeed it ever
existed‖ (p. 17).
Scott (2004) examined the current status of feminism after many of the original
goals had been met. In the article Scott addressed the fact that non-White and those
viewed as sexual deviants were not included in the gains for women‘s rights. This
contradicts the claims of the movement‘s goals being met, unless the idea is that the
―others‖ should not be included. Scott‘s findings are in agreement with other feminist
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studies that multi-sexual and non-White women are often excluded from the egalitarian
discussions and agendas.
Scott‘s (2004) study informs my research by providing historical background in
the theoretical basis. Women‘s struggles for equal rights‘ align well with those of
struggles of Black men. Although there is an obvious gender difference, both women and
Black men historical suffered consequences of oppression at the hands of dominant,
White men.
Gendered development. Physiological, anatomical, and cultural influences create
differences in gender. For women, historically the idea of possessing intelligence, human
rights, and abilities equal to men was a misnomer (Delmar, 1986). In an effort to gain
egalitarianism and build group cohesion through unity, supporters joined the women‘s
movement (Delmar, 1986). The women‘s movement was about more than economic
gains, it was also about providing women with a voice. A major dilemma was in how
feminists defined themselves (Delmar, 1986). In the early beginnings of the movement,
there were as many definitions for feminism as there were women. Delmar found a
generally accepted, rather basic definition that a feminist was ―someone who holds that
women suffer discrimination because of their sex; that they have specific needs which
remain negated and unsatisfied, and that the satisfaction of these needs would require a
radical change (some would say a revolution even)‖ (p. 27).
In the late 1960‘s and early 1970‘s, women were encouraged to adopt an
empowering vocabulary by using such words as us and we, women (Delmar, 1986).
Delmar noted ―this concept of identity rested on the idea that women share the same
experiences: an external situation in which they find themselves—economic oppression,
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commercial exploitation, legal discrimination…the feeling of inadequacy, a sense of
narrow horizons‖ (p. 29).
According to Delmar (1986), a primary aspect of the movement was the struggle
against the silencing of women. In times past, women were thought to have been denied
adequate freedom of speech (Delmar, 1986). Even though this ‗silencing‘ was fought
against, Delmar noted there are no early writings to support those confining societal
actions. Nevertheless, feminism flourished by gaining the support of feminists in various
human rights groups, as well as movements in support of feminism (Delmar, 1986).
Feminist movements grew to include women with varying organizational, political, and
personal agendas. Feminists include: male supporters, ―radical feminists, socialist
feminists, Marxist feminists, lesbian separatists, women of colour [sic], and so on, each
group with its own carefully preserved sense of identity‖ (Delmar, 1986, p. 28).
Along with preservation of identity arose diversity and division. The feminist
movement was to be general enough to include all women, but the exclusivity of the
group being white, Christian, and heterosexual denied full participation of all, thus
generating grounds for dissonance (Delmar, 1986).
Delmar (1986) identified how changes in language advanced the feminist
movement in opposition to inside struggles. It was noted how pronouns such as I and
them were both inclusive and divisive. For inclusiveness, Delmar noted how every effort
was made to encourage women to use this form and speak in terms of 'we' instead of what
was heard as the more divisive grammar of 'you' and 'I.' It should be noted, though, that
this plural form lends itself to a differently divisive grammar, that of us and them (p. 29).

28

Another example of how language changed the definition of feminism was in the
goals. In the 19th century, the movement that was centered on gaining emancipation
changed to adopt the concept of liberation (Delmar, 1986). Emancipation focused on the
individual whereas liberation encouraged collectivism (Delmar, 1986).
The study by Delmar (1986) highlights feminists‘ desire to unify the definitions of
feminism. Additionally, it makes notation of the historical events that created a breeding
ground for the multiplicity and diversity in definitions. My own research of masculinity,
defined by post-secondary African American students in historically Black Greek-letter
fraternities, is informed by Delmar‘s study which presents similar historically oppressive
acts on females and African American males. Females in the 1960s and 1970s were
oppressed by societal constructs which prohibited their ability to reach self-actualization
of their potential as human beings. Historically, African American men experienced
similar forms of oppression. Language and group cohesion were important elements
within this study. In my study, I will attend to how the Black men self-identify as being
in the fraternity as well as their levels of group cohesion and/or division.
Delmar (1986) did not address how locality might have influenced the feminist
movement. My study will focus on men living, working and attending school in the
southern United States. While Delmar‘s study provides insight into the initial struggles
within the movement, there is no information regarding how individual women may have
been influenced by language changes. Delmar took the position that division was
negative because different women had different agendas. Delmar addressed how the
women were diverse, but this information is contradictory in that those in the women‘s
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movement were White and heterosexual. What is missing is an explanation of how the
multiplicity of agendas hindered or helped the overall scope of the movement.
Gender and Adult Learning
Cultural interpretations (Butler, 1986) and social interactions (Bierema, 2001)
define gender. Butler rejected the notion that individuals are born into gendered bodies
based on sex; being born male does not necessitate being a man. Sex is biological,
however, as an individual interacts within the cultural context he or she formulates an
identity which distinguishes self as a gendered being (Butler, 1986; Jackson, 2006). In
like manner, Wickham (2011) argued against limiting gender to male and female.
According to Wickham, mainstream culture errs in its exclusion of those who define
themselves as gender ambiguous or gender queer. Because of real or imagined pressures
and established norms, Wickham noted those individuals often assimilate into cultural
expectations.
Connell (2009) added while gender is a social construct there is a biological piece
that must be realized. Consequently, the social aspect ―centres [sic] on the reproductive
arena and the set of practices that bring reproductive distinctions between bodies into
social processes‖ (p. 11). Gender then becomes defined as what people do with their
bodies (Connell, 2009; Jackson, 2006).
Connell‘s (2006) assertions illuminate what published literature reports on
different aspects of socially formulated gender:
Gender, like other social structures, is multi-dimensional; it is not just about
identity, or just about work, or just about power, or just about sexuality, but all of these
things at once. Gender patterns may differ strikingly from one cultural context to another,
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but are still ‗gender‘. Gender arrangements are reproduced socially (not biologically) by
the power of structures to shape individual action, so they often appear unchanging. Yet
gender arrangements are in fact always changing, as human practice creates new
situations and as structures develop crisis tendencies. (p. 11)
Within the concept of gender, Merriam and Caffarella (1999) noted the important
features are how the problem is framed and what must be done to change things for
women. Merriam and Caffarella discussed three frameworks: Marxist feminist theory—
unconscious enactment of patriarchal oppression by men and unconscious acceptance by
women; structural feminist—does not blame the individual, but rather the institution is
guilty for oppression; and postmodern & poststructural feminist—declare Marxist
feminist do not account for inequality within groups and claim structural feminist must
give some credit to individual for oppression (Merriam & Caffarella, 1999).
As with other studies about gender, Merriam and Caffarella (1999) limit the study
to explorations of what is best for women. In academia, men are left out of discussions of
gender. Gender loses its inclusion of male agendas in the university. While protesting
sexism against women, gendered curriculum in academia seems to practice sexism
against men. The incorporation of gender and gender studies suggests gender is
equivalent to female. The study by Merriam and Caffarella informs me to explore how
the university supports or obstructs African American male development.
Masculinities
Hegemonic ideologies. Raewyn W. Connell is credited for defining ―hegemonic
masculinity‖ (Hill Collins, 2005b; Edwards & Jones, 2009). The term ‗hegemony‘ was
utilized by Antonio Gramsci to describe a cultural group of people who maintain a social
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position of power (Connell, 1995). Connell adopted this term and combined it with
masculinity to show how power is controlled by groups cross-culturally. In Connell‘s
model of hegemonic masculinity, the negation of power is preceded by the relationship
between men and women:
Hegemonic masculinity can be defined as the configuration of gender practice
which embodies the currently accepted answer to the problems of the legitimacy
of patriarchy, which guarantees (or is taken to guarantee) the dominant position of
men and the subordination of women. (p. 77)
Hegemony signifies power must be preserved. How might men operating within
hegemonic masculinity maintain the desired level of power and authority, except by
dominating females and non-hegemonic masculinities?
Literature supports Connell‘s proposal of hegemonic masculinity as characterized
by heterosexual, White men having power over others (Hill Collins, 2005b; Edwards &
Jones, 2009). While Watts (2008) was in agreement that White men have ―considerable
political, social, and economic power in the South,‖ he vehemently disagrees that this
power is a result of oppression. Masculinity in traditional manifestations, like race, class,
and gender is socially constructed by the dominant culture (Edwards & Jones, 2009).
Sub-categories. There are many types of masculinities with various definitions
(Connell, 2001). By reason of changes within cultural, political, and historical ideologies,
Whitehead and Barrett (2001) refused to assign an all-inclusive meaning to masculinity.
Instead Whitehead and Barrett chose to defer to R.W. Connell (2001) who has been
credited for coining the term hegemonic masculinity.
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Connell (2001) conceptualized masculinity as a domain of undertaking. For
Connell, masculinity takes shape around four schools of thought within which to place
the many types of masculine individuals: essentialist theory, positivist theory, normative
theory, and semiotic theory. Those that follow these theories believe that masculinity is
based on: the selection of significant masculine features (essentialist); what men do and
who they are (positivist); what men should do (normative); and/or the acceptance of
cultural symbols that are not feminine (semiotic) (Connell, 2001).
Essentialists decide, based on their own individual world view, on features that
are required in order for a man to be masculine (Connell, 1995, 2001). The problem with
essentialism is that there is no uniform feature which captures the essence of masculinity.
Where one theorist might claim a man is defined by a deep voice, another might declare
true manhood is expressed by risk-taking. Acknowledging the difficulties associated with
the essentialist school of thought, Connell (1995) wrote, ―Nothing obliges different
essentialists to agree, and in fact they often do not‖ (p. 69).
The second school of thought is positivist. Positivists make meaning of manhood
by contrasting groups of men in a given cultural context against groups of women from
the same culture (Connell, 1995, 2001). The basis of statistical findings yields acceptable
truths about distinguishable, masculine characteristics. A major problem lies within
whose truth the characteristics are to follow.
Positivists cannot escape the fact that the very nature of assigning masculine or
feminine characteristics by what a person does negates individual choices. For example, a
woman who enjoys fishing or a man who cooks might be respectively considered as
having masculine and feminine traits. One difficulty with the positivist outlook is within
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personality distinctions. According to Connell (1995), ―to define masculinity as whatmen-empirically-are is to rule out the usage in which we call some women masculine and
some men feminine, or some actions or attitudes masculine or feminine regardless of who
displays them‖ (p. 69).
Normative theory defines masculinity by what men should do (Connell, 1995,
2001). It allows society to define how men ought to display masculinity within their
bodies. How do men learn of the societal norms? Connell (1995) reported the prototypes
of masculinity are often seen by the masses in the media. However, norms depicted of
manly men are such that ―few men actually…display the toughness and independence
acted‖ (Connell, 1995, p. 70) such as masculine roles of John Wayne or Clint Eastwood.
Although Connell (1995, 2001) makes no reference to a post-positivist theory of
masculinity, we can recognize that the semiotic approach follows a post-structuralist
analysis of masculinity and femininity by examining the symbols associated with each.
The major symbol with this approach is the phallus for masculine and lack thereof for
feminine.
The semiotic approach fails to include personality when assigning masculine or
feminine roles, choosing rather to focus on symbolic representation such as M/F
(Connell, 1995). One might ask how this approach addresses instances when symbols are
contradictory. For example, how might a person with both male and female sexual organs
then become categorized? Does the presence of a phallus automatically constitute
masculinity? Such confusion would pose a gap in semiotic approaches if it were not for
the inclusion of relationships within social ideologies (Connell, 1995). The semiotic
approach focuses on the gender relationships of male and female to define masculinity.
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Resisting the notion that symbols alone define masculinity, Connell (1995) found there is
no masculinity without ―a system of gender relations‖ (p. 71).
Oppression. Traditionally, masculinity is reinforced by oppression of women,
marginalization of non-White men, and homophobia (Hill Collins, 2005b; Edwards &
Jones, 2009; Lusher & Robbins, 2010). Contrary to literature, Watts (2008) asserted
Southern White men are innocent of claims of domination exerted on women, Blacks and
other racial groups. White men in the South, according to Watts, are ―good old boys‖ (p.
5) who are conscientious of their behaviors towards gender and racial differences.
However, he makes no similar claim concerning the ill-treatment of gay men.
Film industry. In addition to Jim Crow laws and the ―good old boy‖ ideologies of
the South, racism has become global by its existence within the film industry. Hill Collins
(2005a) asserted ―the new racism relies more heavily on the manipulation of ideas within
mass media‖ by presenting ―hegemonic ideologies that claim that racism is over‖ (p. 54).
Film is a major source of how people define self, as well as gives reasons for how
definitions of others are created (Henry, 2002; Jackson, 2006; Oklopčić, 2008; Watts,
2008). African American men have oftentimes been characterized in media (Hill Collins,
2005b; Lee, 1988) as subordinated ―others‖. Consequentially, portrayal of masculinity in
media, invariably becomes the perceived reality in American culture. Theoretical
knowledge claims within the cinematic industry are based on beliefs and views of the
film‘s owner/creator.
Jackson (2006) pinpointed how Black people have blindly accepted cinematic
portrayals of stereotypical Black characters such as White men in black-face, the Little
Rascals‟ Buckwheat, and In Living Color‟s Homey the Clown as comic relief. Through a
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critical-historical lens, Jackson compared modern-day portrayals of Black people as lazy,
ignorant, over-sexed, criminal, and White man pleasers to the slave masters‘
classification of slaves as coons, Jezebels, Uncle Toms, and Black brutes.
Henry (2002) also made a comparative view of how Black masculinity is
portrayed in film. Henry noted how sex and sexuality, more specifically heterosexuality,
dominated Hollywood depictions of the Black male identity (Henry, 2002). In his
examination of the 1971 action film Shaft in comparison to its counterpart Shaft 2000,
Henry asserted that power was communicated via ―phallic power.‖
In line with the supposed social culture, Shaft was portrayed as a sexual prowess
(Henry, 2002). Even the name of the film speaks to the sexual depiction of Black
masculinity. As a male, the phallus—by way of sexual conquests— was utilized to gain
power over women, weak men and homosexual men (Henry, 2002). Henry reported
Hollywood typically practices ‗Blaxploitation‘ where Black men are portrayed in the
stereotypical light of drug dealers and sexual deviants. However, the notion that Shaft
was a product of ‗Blaxploitation‘ was rejected (Henry, 2002). Although the political
voice was minimized, Henry noted ―there is clearly a larger social movement taking place
in the culture‖ (p. 115).
The women‘s movement triggered changes for both women and men during the
30 year gap between the productions of Shaft and Shaft 2000 films (Henry, 2002). As a
result of women protesting discrimination on the basis of sex, society‘s perception of
sexuality and gender shifted (Crenshaw, 1989; Morgan, 1999). Consequently, power plus
privilege became the equation for masculinity (Henry, 2002). According to Henry,
following the women‘s movement, the male body became a focal point in media.
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Masculinity then became defined by an attractive and muscular body (Henry, 2002). The
muscular body provided privilege that was once gained by ―phallic power‖ (Henry,
2002). In addition to physical appeal, violence became a means of expressing Black
power and strength (Henry, 2002). As indicated by Henry, violence was being portrayed
throughout society in sports, video games, and the media.
Henry (2002) indicated that Hollywood, in its filming of Shaft 2000, continued to
deny genuine power to Black men; instead it relied on the hierarchy of gender to provide
them with power. Shaft 2000 created the leading character, John Shaft, in light of this
new awakening of Black masculinity (Henry, 2002). The sexual prowess was exchanged
for a more violent character (Henry, 2002). The newly formed character posed no regard
for human life as indicated by unscrupulous acts of violence.
Although Henry‘s (2002) depiction of Black masculinity is informed primarily by
media, there are some historical references to gender and adult sexual development. This
reading informed my study on masculinity by advising me to avoid my own biases
regarding limitations in expressions of masculinity. Before examining this article, I did
not consider media depictions of masculinity as being informed by cultural enactments.
This study enlightens my research to include body image, as well as sexual identity as
expressions of masculinity.
Henry (2002) addressed how the women‘s movement created changes in society
followed by new dynamics seen in Black masculinity in the media. Black masculine
characters became more violent in Hollywood depictions; however Henry failed to
provide evidence of increased violence within the Black community.
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Cultural beliefs about Black men, according to Henry (2002), may inform
depictions held in the media. Media glorifies negative, as well as detrimental stereotypes
in its portrayals of Black men as violent, sexual deviants, and drug dealers. In efforts to
combat negative stereotypes of Black men as intellectually inferior beings, academic
achievement has been a critical asset (Harris et al., 2011). In addition to academic
achievement, academic success is being connected to leadership and community
involvement (Harris et al., 2011).
Sexual fears. Sexuality continues to be the plateau for White men‘s fear, shame,
and obsessions with sex (Kimmel, 2010; Oklopčić, 2008; Thompson, 2008; Watts, 2008).
During the years of American slavery (early 1600s -1863) as well as the years postslavery, Black men were lynched due to the real and imagined ‗Black rapist‘ of White
women (Hill Collins, 2005a; Jackson, 2006; Oklopčić, 2008; Poulson-Bryant, 2005;
Watts, 2008). Watts‘ claim that historians have found no clearly defined reason for these
behaviors was negated by Oklopčić‘s (2008) discovery. Oklopčić opined the lynchings
were a direct result of ―Southern whites‘ fears about racial intermixture…and reflected
the South‘s obsession with protecting white womanhood and ensuring the purity of the
white race‖ (p. 136). Prohibiting interracial relations has been a way for White society to
maintain sexual, as well as economic power (Hill Collins, 2005c; Oklopčić‘s, 2009).
In Scott Poulson-Bryant‘s (2005) book Hung, historical as well as current
theoretical lynchings were identified as direct results of phallic envy. White men were
believed to take extreme measures in order to maintain self-honor:
I don‘t want to be Mister Myth, because if I am, then I‘m just a dick; the big dick
in the locker room; the recipient of the real, live, guy-on-guy penis envy no one
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talks about; the guy white boys hate yet want to be; the brother other black dudes
recognize as representative of their gender; the stone-cold stud with a dick of
doom. . . . The sexual beast, the loin-engorged predator, the big-dicked destroyer
not just of pure pristine white women but also of white men‘s sense of
themselves. That‘s where black men have found themselves, culturally speaking,
hung. (Poulson-Bryant, 2005, p. 7)
Possessing sexual power as indicated by a combination of the size of the penis and the
women whom men find themselves in sexual relationships, is a prevalent masculine
ideology within hegemonic, as well as Black masculinity. As White men relate to their
Black counterparts, the fear of being sexually inferior is paramount.
After Black men were lynched, they were often castrated and the penis was
preserved as a trophy (Jackson, 2006). Poulson-Bryant (2005) and Jackson (2006) opined
White men were horrified by the belief that they fail to measure up to Black men
sexually, especially regarding penis size.
Culturally, Black men are viewed as possessing physical strength (Harris et al.,
2011), physical appeal (Henry, 2002), as well as being sexual prowess (Harris et al.,
2011; Henry, 2002). Within the Black community, it is acceptable for Black men to have
multiple sex partners, as long as the sex is heterosexual (Henry, 2002; Jones, 2004;
Mahalik, Good, & Englar-Carlson, 2010; Morgan, 1999; Quarles, 1987; Reich, 2007).
Another area of White men‘s fear on the subject of sexuality is within the
discourse of homosexuality. Those enacting hegemonic masculinity view homosexuality
as another form of femininity which needs to be dominated. Regarding the position of
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gay men, Connell (1995) opined it is ―at the bottom of a gender hierarchy among men‖
and is ―easily assimilated to femininity‖ (p. 78).
Power over gay men has been expressed via homophobia. Fear disguised as hate
is a product of homophobia. Homophobia as described by Herek (1984) consists of harsh
responses toward gay men that ―implies a uni-dimensional construct of attitudes as
expressions of irrational fears‖ (abstract). Acts of hostility toward those considered as
inferior is a result of fear of being considered unmanly and shame in having desires that if
exposed may receive ridicule (Kimmel, 2010). Kimmel defined homophobia as ―a fear
that other men will unmask us, emasculate us, reveal to us and the world that we do not
measure up, that we are not real men‖ (p. 24).
Kimmel‘s description of men‘s anxiety of not measuring up reveals a
psychological system of a need for peer-approval. A male operating within the band of
hegemonic masculinity must bear semblance to the group and follow group expectations
of acceptable behaviors. The desire to belong then leads to acts of proving manhood to
same-sex peers (Yeung, Stombler, & Wharton, 2010).
Ironically, the system of proving manhood follows socially acceptable behaviors
of adolescents. Adults in the Bible belt of the Southern Unites States express their fears
of being associated with gay men by repeating sexual jokes (Yeung et al., 2010), name
calling (Watts, 2008), and making public spectacles of gay men (Thompson, 2008). Such
conduct is reminiscent of childhood taunts and games of boys desperately seeking to
exclude ―yucky‖ girls from clubhouse membership. Actions of hate by adult males are
much more volatile and punitive than average adolescent taunts.
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Ownby (2008) asserted actions of homophobia are prevalent in southern states
also known as the Bible belt. Justifiably, the literature states White men have been known
to commit more sins than their female counterparts (Ownby, 2008). Literature
acknowledges the behaviors exist (Ownby, 2008), but literature was not found describing
how southern Christian White men should behave toward gay men. An additional gap in
literature is discussions of intergroup punishment for those who mistreat known gay men.
Apparently, intentionally participating in homophobic behaviors fails to constitute
revoking the ―good old boy‖ status.
It is important to note hegemonic masculinity was never intended to include Black
men. Hegemony was established in opposition to those believed to be inferior. Dominant
men as a means to maintain power incorporate marginalized masculinity to differentiate
the difference between hegemonic masculinity and homosexuality or feminized
masculinity (Edwards & Jones, 2009; Hill Collins, 2005b; Lusher & Robbins, 2010).
Although Black men pursue hegemonic ideologies by adopting behaviors of
dominant White men they continue to fall short and remain stagnant in marginalized
masculinity (Edwards & Jones, 2009; Hill Collins, 2005b; Lusher & Robbins, 2010).
When compared with the masculinity enacted by their White counterparts Black men
have been plagued with functioning from a display of manhood viewed as subordinate.
Lusher and Robbins attributed political activism and a refusal to follow the status quo, to
Black men belonging to the lowest form of masculinity.
Black ideologies. Literature defines subordinate masculinity as that which
symbolizes "those that undermine the goals of a dominative hegemonic masculinity‖
(Lusher & Robbins, 2010). In light to its opposition to White masculinity, subordinate
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masculinity has been reserved for ―Latino and Asian American men who falter‖ (Hill
Collins, 2005b, p. 187), gay men (Lusher & Robbins, 2010), and Black men (Hill Collins,
2005b).
According to Hill Collins (2005c), being a middle-class ―buddy‖ is the most
lucrative way to succeed in Black masculinity. Hill Collins reported a Black man who
negates his own feelings and desires choosing to adopt mannerisms of the dominate
culture is a symbolic ―buddy.‖ Jackson (2006) opined characteristics of the present-day
―buddy‖ are juxtaposed latter-day ―coons‖ or ―Uncle Toms.‖ Consequently, being a
middle-class Black man who is friendly, non-threatening and submissive to the White
―hero,‖ will afford Black men money, power and success beyond measure within White
society (Hill Collins, 2005c). Literature explains White ―hero‖ is an ideology of the
White man becoming god-like in the perspective of a Black person who is willing to do
anything to please his White ―god‖ (Henry, 2002; Hill Collins, 2005c; Jackson, 2006).
Regardless of their mannerisms and interactions with the dominant culture,
previous studies have documented that the intersectionality of socio-economic status,
culture, and gender placed some men into a marginalized masculinity category (Hill
Collins, 2005b; Jones, 2004; Lusher & Robbins, 2010). While this category of
masculinity is inferior to hegemonic masculinity on a hierarchy scale, it is not where
Black masculinity has been positioned.
According to Hill Collins (2005b), hegemonic masculinity—also known as White
masculinity—is portrayed as being ideal for males. Males who subscribe to the
philosophy of hegemonic masculinity are depicted as those who have power, control and
authority (Hill Collins, 2005b).

42

Masculinity is socially constructed; therefore the enactment as well as concepts of
masculinity will vary from one culture to another (Connell, 1995). While there is an
acknowledgment that masculinity is defined differently depending on the culture, Connell
(1995, 2001, 2009) declined a distinction that would explain Black American
masculinity. One is left to construct a definition of Black masculinity in relation to White
hegemonic experiences.
Failure to address differences based on intersectionality of race and class further
instigates division and heightened power differentials. A key aspect in the assumption of
uniformed masculinity according to Jackson (2006) is the contention Blacks are routinely
omitted from discussions of masculinity:
Essentially, the literature presupposes complicity with hegemony, and never
questions whether Black men have been affected by their own exclusion from the
mainstream to the extent that they have constructed their masculinities differently.
In assuming that all masculinities are the same, one presupposes that all men
should completely share the burden of U.S. White male patriarchal allegations
without sharing the licenses to White male privilege, access, inclusion, and
power. (pp. 128-129)
When Black men are strategically omitted from discussions of masculine development,
there is a widening of the intersectionality gap between gender and race, thus
perpetuating binary complexes of superiority and inferiority.
Masculinity. In the last 10 years there has been an increase in literature about
masculinity (Bordo, 1992; Connell, 1995, 2001, 2009; Harper, 2010; Harper, Byars, &
Jelke, 2005; Harper & Nichols, 2008; Harper & Quaye, 2007; Harris et al., 2011; Hill
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Collins, 2005a, 2005b, 2005c; hooks, 2004a, 2004b; Kimmel, 2010; McClure, 2006;
Oklopčić, 2008; Ownby, 2008; Thompson, 2008). Although the literature covers various
forms of masculinity (Black, hegemonic, White, and gay) I did not find any recent
information explicitly pertaining to masculinity within Black fraternities. The literature
found was limited to discussions in books explicitly about Black fraternal organizations.
Stombler and Padavic (1997) addressed the exertion of power and oppressive
behaviors towards females brought in to the fraternity as ―little sisters‖ or ―sweethearts.‖
Some fraternities elect to have female affiliates, while others, especially on
predominantly White campuses generally do not. Members of the ―sweethearts‖ are
affiliated with the fraternity with the purpose of helping with events by serving as
hostesses (Stombler & Padavic, 1997).
The women are not affiliated with, nor do they belong to a sorority. According to
Stombler and Padavic (1997), the services of ―sweethearts‖ are expended, but the women
fail to receive full benefits of membership. Although ―sweethearts‖ are to assist fraternity
members in achieving the organizations‘ missions, the women often are exploited to
fulfill personal, emotional, and sexual pleasures (Stombler & Padavic, 1997).
Additional themes of behavioral enactments of Black masculinity stemmed from
both positive and negative cultural influences. Male participants in one study indicated
masculinity is expressed by: ―leadership and student success in college, homophobia and
fear of femininity, and engaging in sexist and constrained relationships with women‖
(Harris et al., 2011, p. 54).
In an effort to avoid appearing weak or less-than-a-man, some men resort to
overcompensation. Current research discovered some participate in behaviors of
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becoming silent due to fears of being considered talkative like women or gay men
(Mahalik et al., 2010). Other Black men take on an excessively competitive role. The idea
of being the best becomes obsessive when men are ―expected to compete to be the
biggest wheel, whether in the workplace or on the playing field‖ (Hong, 2010).
The above mentioned descriptions of male assimilation based on fear seems to
emasculate and prevent enactments of authenticity. Jones (2004) argued the following:
We are who we are only as we relate to others. We are, therefore, always
conscious of others in the affirmative (those who we wish to accept us) and in the
negative (those who are not accepted by those we wish to accept us, and
subsequently those who we do not wish to join or become). (p. 101)
An attempt to assimilate into mainstream ideologies of masculinity is a constant battle
between the ideal self and the actual self. Black men, who are often raised by women
without the assistant of a father in the home, are left with an on-going search for an
ideology that is suitable within their own realms of self-actualization.
As Courtenay (2010) noted ―Marginalised [sic] men may also attempt to
compensate for their subordinated status by defying hegemonic masculinity and
constructing alternative forms of masculinity‖ (p. 318). One tenet of hegemonic
masculinity is power. Men in pursuit of hegemonic ideologies may follow the enactment
of the ―reconstruction of an idealised [sic] form of masculinity, they are not hegemonic‖
(Courtenay, 2010, p. 319).
In Connell‘s (2009) definition of masculinity there is an assumption ―that one‘s
behavior results from the type of person one is‖ (p. 67). Essentially, masculinity
negotiates a social binary (masculine versus unmasculine). By definition, unmasculine is
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feminine (Connell, 1995, 2001, 2009). Without the binary contrast of femininity, there is
no masculinity. While this concept declines universality, it is particularly prevalent
within the fraternity/sorority context.
Black Greek-Letter Fraternities
Origins
The role that Black Greek-letter fraternities (BGLFs) play on college campuses is
believed to be critical to the development and shaping of masculinity in young men
(Jones, 2004). A transformation takes place in how the self is seen and defined. In a 1948,
address to the first BGLF, Sigma Pi Phi, W. E. B. Dubois (Kimbrough, 2003) called on
well-educated ―exceptional‖ men to strengthen themselves and lead the race in social,
economic and political progression (Harris & Mitchell, 2008). Each BGLF has a
foundation in traditional Christian principles recognizing the journey towards racial
advancement as spiritual in nature (Ross, Jr., 2000). Many aspects of Dubois‘
expectations were related to moving Black men towards hegemonic masculinity via the
recognition of internalized power referred to by Bolman and Deal (2001).
Socialization of men has implications for gender and masculine identity (Edwards
& Jones, 2009). Black Greek-letter fraternities were originally created for men in
response to wide-spread racism and Jim Crow laws (Ross, Jr., 2000). Now that Jim Crow
has been abolished and other laws created to defend human rights of African Americans,
is there a continued need for Black Greek-letter organizations? Although there have been
significant political, social and socio-economic strides towards liberation of Black men,
literature suggests a continued need for such establishments (Harris & Mitchell, 2008;
Jones, 2004; Kimbrough, 2003; Ross, Jr., 2000).
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In addition to combating social injustices, young and seasoned men alike are
attracted to the exclusivity associated with Greek-letter organizations (Jones, 2004; Parks,
2008; Ross, Jr., 2000). Membership provides Black students the power to create an
identity juxtaposed with those who share a strong cultural connection (Ross, Jr., 2000).
Internalizing the concept for members only along with the ability to formulate alliances
in a secret society signifies an inner comfort with one‘s masculine power. Foucault
(1978) discovered ideologies of ―silence and secrecy are a shelter for power, anchoring
its prohibitions; but they also loosen its holds and provide for relatively obscure areas of
tolerance‖ (p. 101).
Intellectual Position
Being Black is not the only characteristic that excludes one from hegemonic
masculinity. College students are not exempt from falling into an inferior category of
masculinity. A recent study found reading books, studying or any other display of being a
scholastic high achiever as being connected to femininity or homosexuality (Lusher &
Robbins, 2010). Prominent scholars Lusher and Robbins (2010) identified college
students as being positioned in marginalized masculinity due to their connection with
feminism by being ―academically inclined.‖
Failing to measure up to hegemonic standards, does not mean that men see
themselves as masculine deficient. Not all males are dissuaded by this notion that
achieving academic excellence deems one inferior. Findings of a more recent study
indicate Black male college students value academic achievement as a virtue of
masculinity (Harris et al., 2011). Men in Black fraternities were among those who placed
significant value on educational successes (Harris et al., 2011). Consequently, it was also

47

discovered men in Black Greek letter fraternities (BGLFs) place a high level of
significance on enactments of a perceived ideology of masculinity.
A recent study examined the behavioral enactment of masculinity in 22 African
American males at a private research university (Harris et al., 2011). Participants in the
study characterized masculinity as a male who is aggressive, strong, and tough (Harris et
al., 2011). Researchers discovered the participants‘ concept of masculinity was that of a
man who established himself by creating goals and making those goals a reality by any
means necessary (Harris et al., 2011).
When black colleagues are perceived as concerned solely with their own
professional self-aggrandizement at the expense of their black identity, social pressure is
frequently brought to bear upon them. They are reminded that, although they may have
achieved meritoriously, they owe a great deal to ‗the blood, sweat, tears, and…‘ have an
obligation to share their knowledge and to participate collectively in the empowerment of
black faculty, staff, students, and the larger community (Benjamin, 2005, p. 112).
Respect of self and others, along with submerging the individual self into shared
responsibilities for the advancement of the community at large is highly acclaimed values
at the forefront of African education (Merriam & Associates, 2007). Prior to arriving on
American soil, Africans focused on experiential learning where they learned by doing
(Merriam & Associates, 2007; Quarles, 1987). Experiential learning allows the educator
to adapt to societal changes in the best interest of the learner while immersing him in the
experience (Mullins, 1997).
Following some of the same principles as those expressed in African education
(Merriam & Associates, 2007), early Black education focused on moral standards, self-
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improvement, and service to the community (Thelin, 2004). Although the
aforementioned frames set the stage for Black men to acquire and maintain successful
lives (Merriam & Associates, 2007), when mainstreamed into the majority culture, they
assimilated and took on a more Western approach to learning and living (Caldwell &
Stewart, 2001). Again, they neglected self to pursue a vapor of hegemonic identity.
The incorporation of Western ideology and values created a manifestation, which
some believe stripped Black men of the self-directed drive for the level of achievement
modeled by their fore-fathers (Merriam & Associates, 2007).
An oral rather than written tradition of education was the vehicle in which
learning occurred in early Africa (Quarles, 1987). Through a series of repetitions
learners were verbally instructed, followed by hands-on instruction for ways to
successfully complete activities of daily living such as how to farm the land and
managing the community (Merriam & Associates, 2007). In addition to repeating
concepts, the native educational system also included storytelling, riddles, dreams,
visions, wisdom and proverbs (Merriam & Associates, 2007, Quarles, 1987). In the
absence of written traditions, these methods of education served as a catalyst for shared
learning. Quarles (1987) discovered this form of education created a foundation for
people to share a ―deep sense of group identity, feeling of belonging‖ (p. 25).
Since beginning this study, I have come to realize this concept of oral traditions in
education continues to be prevalent in Black America, particularly within Black
churches. I have attended many churches throughout the US and they all have one thing
in common, the vast majority cannot read music. During song service, the song leader
models the pitch and pace for the congregation of singers to follow. Often, there are no
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song books leaving room for the song leader to improvise. Through repetition, the
congregation learns their expected roles during each song. The same concept is followed
for choirs. Since the choir has to learn songs absent written notes, the leader being well
versed in soprano, alto, tenor, and bass models the pitch for each section. Again, through
repetition the songs are learned. This form of learning establishes a special bond and
group cohesion.
Crotty (1998) argued that each individual is responsible for formulating his own
ideology of the world after interacting within his culture or environment. Consequently:
It is the view that all knowledge, and therefore all meaningful reality as such, is
contingent upon human practices, being constructed in and out of interaction
between human beings and their world, and developed and transmitted within an
essentially social context. (p. 42)
Not only are Black men to generate an identity, ideas and realities, but they must
take ownership of, and connect to those formulated principles (Olson & Shobe, Jr., 2008).
Crotty (1998) credited individual development to interactions within a social context.
However, according to the literature (Hill Collins, 2005a, 2005b; Lipsky, 1987; Pyke &
Dang, 2003), internalized racism within the social context of the Black community
hinders intellectual advancement of its‘ male population. Internalized racism, juxtaposed
with White supremacy mentality within educational systems and expectations of failure is
a recipe for creating a pessimistic learning environment.
Black male students who do not receive adequate guidance continue the
degenerative cycle of low expectations rending an inferiority complex. Harper (2010)
explains:
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Consequently, few receive the support needed to overcome longstanding
educational inequities and societal disadvantages. While White teachers, school
administrators, and educational structures that maintain White supremacy are
largely responsible for African American male underachievement, equally
troublesome is the internalization and validation of these messages within Black
communities. (p. 434)
Black on Black crime surpasses broadcasts on the nightly news. Black people‘s failure to
adequately support families within the community has a long-lasting affect and
contributes the maladjustment, oftentimes theoretical retardation of the identity
development of Black men.
The philosophy of dedication to excellence, once honored by their ancestors, has
been lost or substantially compromised (Merriam & Associates, 2007), is the platform
from which this current study will explore how Black men makes sense of their world
through the lens of masculinity. Higher education is at the forefront of this investigation.
Ideologies of Brotherhood
Intellectual teams (academic achievement, leadership and community
involvement) were found to be particularly true for members of Black fraternities.
Participants in a recent study ―believed it was important that they established ‗wellrounded‘ profiles in college‖ (Harris et al., 2011, p. 55). Correspondingly, those who
expressed a most sincere affinity for academic success were ―fraternity participants who
viewed leadership and involvement as directly related to the principles and values that
were espoused within their respective organizations‖ (Harris et al., 2011, p. 55).
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Regarding homophobia and fear of femininity, a member of a fraternity spoke out
against being ―suspect‖ (Harris et al., 2011). ―Suspect‖ was defined as behaving in an
effeminate manner constituting suspicions of homosexuality. It was found that platonic
relationships with known gay men were avoided primarily to ensure others did not
assume gayness by association (Harris et al., 2011; Kimmel, 2010). Within Black
masculinity, homosexuality is considered as an inferior ideology.
Wengraf (2001) explained ideology is expressed through language when the
speaker talks ―spontaneously.‖ In regards to language and Black Greek-letter
organizations, Kimbrough (2003) discovered, ―The language of members of Black
fraternities and sororities can be viewed as a culture in and of itself‖ (p. 124). Foucault
(1978) added, ―People build identities and activities not just through language, but by
using language together with other ‗stuff‘ that isn‘t language‖ (p. 28). The term ideology,
identifies ―ways of combining and integrating language, actions, interactions, ways of
thinking, believing, valuing, and using various symbols, tools, and objects to enact a
particular sort of sociably recognizable identity‖ (Gee, 2011, p. 29).
Ideologies instituted within fraternities are both supporting and contradictory in
nature (Ross, Jr., 2000). Structural, political, and social ideologies within Greek-letter
fraternities are not entirely stable and not entirely unreliable, largely due to the forceful
nature of the hierarchy (Ross, Jr., 2000). Sebastian (pseudonym), one of the participants
of the pilot study, spoke about how the entire organization follows the traditional
hierarchy for giving and receiving respect (Sebastian, personal communication, June 15,
2011). According to Sebastian, new members, known as neophytes or neos in the
fraternity, must work to earn respect that is automatically granted to more experienced
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members, referred to as prophytes. New members are also expected to facilitate the daily
operations of the fraternity in order to yield a highly effective chapter (Sebastian,
personal communication, June 15, 2011). However, they must do so with little to no
direction from more seasoned members (Sebastian, personal communication, June 15,
2011). When expectations are successfully met, neophytes earn the sought after respect
from organization alumni (Sebastian, personal communication, June 15, 2011).
One highly acclaimed feature of fraternity ideology is success. Success is often
expressed as a non-negotiable concept that is associated with masculinity (Kimbrough,
2003, Ross, Jr., 2000). Regarding one Black Greek-letter fraternity (BGLF) Ross, Jr.,
(2000) found ―Achievement is one of the hallmarks‖ (p. 9). Although this was an
expressed sentiment of one organization, the other historically Black fraternities have
similar goals of being without reproach (Jones, 2004; Ross, Jr., 2000, ―The
Miseducation,‖ 2010).
The psychological identity of fraternity members is shaped by the highly
influential structure and development of individual members (Jones, 2004; Kimbrough,
2003). The environment within Black fraternities helps members understand self socially
as well as professionally. A recent study identified leadership and dominance often
portrayed within Greek-letter organizations as primary traits of hegemonic masculinity
(Lusher & Robins, 2010).
Although they may possess socially acceptable traits of masculinity, Black men
continue to struggle with racism. Challenging the suggestion that Black men could obtain
hegemonic status, Hill Collins (2005b) stated, ―Black men, by definition, cannot be real
men, because they are Black‖ (p. 193). Hill Collins argued it unreasonable to expect
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Black men can be accepted into hegemonic masculinity because they would challenge the
Whiteness associated with the accepted definition of masculinity. Literature supports the
notion that most people accept heterosexual White men as the epitome of masculinity
(Hill Collins, 2005b; Lusher & Robbins, 2010). Black men when compared to their White
counterparts are deemed as inferior. Therefore, Black men fail to measure up and are left
to hold a subordinate position on the scale of masculinity.
Benefits of membership. In general, fraternities were created as a means for
students to exert power over their own lives, in spite of the opposing power structure of
the dominant culture (Jones, 2004; Parks, 2008; Ross, Jr., 2000). According to Jones,
students wanted control over their lives and desired to create organizations that would
complement and enhance what they learned in the classroom‖ (p. 28). Men seek to
participate at a level ―beyond fraternal association‖ (Jones, 2004).
Regarding why men join fraternities, Jones (2004) stated, ―black men constantly
seek alternative zones of power and intimacy denied to them in the larger national lifeworld‖ (p. 102). Since the early 1900‘s Black Greek organizations have stood for unity
and community service, as well as academic excellence (Jones, 2004; Ross, Jr., 2000;
―The Miseducation,‖ 2010).
Although faced with challenges of being Black and male in mainstream society,
Black fraternities foster among themselves care and advocacy for uplifting members of
the fraternity, as well as the community at large (Ross, Jr., 2000; Sebastian, personal
interview, June 15, 2011). Author of the book Miseducation of the Black Greek, Rasheed
Cromwell, stated, ―Educationally, socially, economically, politically, and culturally
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African American Collegiate Greek Lettered Fraternities and Sororities have extensively
contributed to society‖ (as cited in ―The Miseducation,‖ 2010).
BGLFs are prevalent on historically Black, as well as predominantly White
campuses (Jones, 2004; Ross, Jr., 2000). The ultimate goal is to serve the community
through philanthropic outreach (Gasman, Louison & Barnes, 2008). Fraternal
connections establish bridges across social, socio-economic, and political lines with
community members and agencies (Gasman et al., 2008; Jones, 2004; Ross, Jr., 2000).
Being a member of a Black Greek-letter organization creates a certain level of
accountability. Members look out for the well-being of one another, while supporting and
challenging each member to achieve greatness (Harper, Byars, & Jelke, 2005). In regards
to cognitive and academic development, Harper et al. (2005) reported, ―members exerted
greater academic effort, participated more often in clubs and student organizations, and
have higher levels of interaction with other students than their unaffiliated peers at the
same institutions‖ (p. 402).
Theoretical Perspective
…. It's the fire in my eyes,
And the flash of my teeth,
The swing in my waist,
And the joy in my feet.
I'm a woman
Phenomenally.
Phenomenal woman,
That's me. (Angelou, 1994)
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Black Feminist Theory
The overarching theory that I used to explain the phenomenon of masculinity in
this study is Black feminist theory. Feminists seek emancipation from the bonds of
dominant, White male governance (Christie, 1998; Harding, 2009; hooks, 1984/2000;
McQueen, 2010; Valk, 2008). Due to their unique circumstances, Black women separated
themselves and established a movement that included racial justice (Hill Collins, 1991;
hooks, 1984/2000). In the absence of a Black masculine theory, Black feminist theory
was utilized in an effort to understand the development of masculinity.
Feminism can be both a macro-theory and a micro-theory depending on the nature
of the research (Crotty, 1998). Feminism may be utilized to explain a large phenomenon
across disciplines as well as its ability to provide framework that is discipline specific
(Crotty, 1998). When research calls for a large lens in which to view a phenomenon, this
forges connectivity to epistemology. This theory is connected to the epistemology of
constructionism.
Black feminist theory falls within the constructionism principle of critical theory.
Critical theory is concerned with how power is disbursed. It seeks to help the oppressed
rise above victim status and become emancipated even moving beyond becoming
successful within the power system to critically analyzing, and challenging the structure
of the power system (Horkheimer, 1895/1972; Merriam & Caffarella, 1999).
Furthermore, critical theory has practical intentions of changing society‘s power
structure. Power then becomes the overarching principality behind critical theory‘s
―concerns for reasonable conditions of life‖ (Horkheimer, 1895/1972). For example, an
African American adult becomes successful within the power system when he graduates
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cum laude in engineering--emancipation. Seeing that he is one of three African
Americans in the engineering program, he challenges the department to recruit more
students of color—liberation.
Early beginnings of critical theory were a result of political critiques of social
thought following World War I:
[Critical theory] usually refers to the theoretical tradition developed by the
Frankfurt school, a group of writers connected to the Institute of Social Research
at the University of Frankfurt. However, none of the Frankfurt school theorists
ever claimed to have developed a unified approach to cultural criticism. In its
beginnings, Max Horkheimer, Theodor Adorno, and Herbert Marcuse initiated a
conversation with the German tradition of philosophical and social thought. . . .
they defied Marxist orthodoxy while deepening their belief that injustice and
subjugation shape the lived world (Bottomore, 1984; Gibson, 1986; Held, 1980;
Jay, 1973). (as cited in Kincheloe & McLaren, 2003, pp. 433-434)
Critical theorist, Max Horkheimer (1895/1972) claimed the genesis of liberation lies
within a society that is comprised of people who critique the status quo.
In contrast to more traditional theories with emphasis on understanding
phenomenon, critical theory seeks to critique (Horkheimer, 1895/1972). When traditional
theory is rejected in support of critical theory, a push for a reasonable quality of life for
all is believed to emerge (Horkheimer, 1895/1972).
According to literature (Horkheimer, 1895/1972; Kincheloe & McLaren, 2003;
Merriam & Caffarella, 1999), critical theory claims inequality is based on class and
economics. Of particular interest is the concern with power disbursement and the solution
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of identifying one‘s race as important for knowledge acquisition. I was interested in
exploring race as a source for how masculinity is defined. Merriam and Caffarella also
indicated the institution of higher learning is racist. Merriam and Caffarella inform my
study on Black masculinity to include explorations of how participants view the
institution in terms of their enactment of masculinity.
Literature, cultural dialogue, and media are all inundated with negative
stereotypes of what it means to be Black. Such images are particularly damaging towards
Black men (Jackson, 2006). Clearly there are positive and negative images of masculine
beings. Nonetheless, hooks (2004b) argued black men have been ritualistically denied
entry into hegemonic masculinity by ―the chains of imperialist white-supremist capitalist
patriarchy‖ (p. xiii). Broken, brutal, unintelligent and criminal are among the negative
stereotypes on a repetitious wheel meant to understand Black male identity (hooks,
2004a, 2004b; Jackson, 2006).
Although Blacks have been emancipated, they have not yet achieved liberation. In
her plea for liberation by self-uplifting of the Black masculine community, hooks (2004b)
brought attention to the fact ―There is not even a small body of anti-patriarchal literature
speaking directly to black males…guiding them on the path of liberation‖ (p. xvi).
Jackson (2006) insisted it is imperative that the Black community establish a new way of
thinking radically and progressively focused on liberation and individual identity
development. Both Jackson and hooks seek to liberate the community of Black men to
the point that they can create an individual identity outside of that imposed by White
culture.
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According to Young (2000), Black feminism is about the acquisition of
knowledge in order to combat oppression. One definition of Black feminist thought was
discovered in Patricia Hill Collins‘ (2011) Black Feminist Thought in the Matrix of
Domination:
Black feminist thought demonstrates Black women's emerging power as agents of
knowledge. By portraying African American women as self-defined, self-reliant
individuals confronting race, gender, and class oppression, Afrocentric feminist
thought speaks to the importance that knowledge plays in empowering oppressed
people. One distinguishing feature of Black feminist thought is its insistence that
both the changed consciousness of individuals and the social transformation of
political and economic institutions constitute essential ingredients for social
change. (para. 1)
Black feminist theory was utilized to aid in the explanation of oppression and
separatism, as well as taking a psychoanalytic approach to how sexuality plays a role in
the definition of masculinity (Hill Collins, 2011; Young, 2000). Micro theories included:
sexual culture with fraternities and separatism on the college campus.
Relationship to gender, masculinity, and intersectionality. Even though Black
and White women seek to be freed from oppression at the hands of White men, hooks
(1984/2000) indicated racism at the hands of White women has caused Black feminist to
forge a closer affinity with Black men. Despite crusades for emancipation for all women,
feminist theory has been condemned for ―being racist and overly concerned with white,
middle-class women‘s‘ issues‖ (Hill Collins, 1991, p. 7). Black feminism is a theory of
consciousness awareness. It seeks to incite theories which include scholarship of all who
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have been imposed on by the strains of domination (Hill Collins, 1991, 2011; hooks
1984/2000; Young, 2000).
Black masculinity has historically fallen victim to domination by privileged White
men. Because Black men‘s fight against oppression is equivalent to that of Black women,
Black feminist theory is ideal for shedding light on their issues. With its principles
grounded in justice for the oppressed guided by theories created by those who have
experienced oppression unique to their racial, class, and/or gender, Black feminist theory
is believed to serve as a guide to illuminate the pathway to masculine identity
development for Black men.
In light of what signifies Black feminist thought Hill Collins (1991) wrote:
At the core of Black feminist thought lie theories created by African American
women which clarify a Black women‘s standpoint—in essence, an interpretation
of Black women‘s experiences and ideas by those who participate in them.
African American women not commonly certified as intellectuals by academic
institution have long functioned as intellectuals by representing the interests
…and fostering Black feminist thought. (p. 15)
Black feminist thought takes the position of empowering Black women to be able to
reject what White feminists offer as an ideal fight against discrimination based on white
experiences. It accepts that individual men and women are often the perpetrators of
oppression and is a theory that explains the black experience and how to make sense of
conflicts and contradictions within institutions, individuals and society.
Both Black and White feminists accept that feminism is about change. Weedon
(1987) asserted when people are able to see life from a different perspective ―they can
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produce new ways of seeing which make sense to them, enabling women to call them
into question and open the way for change‖ (p. 5). This relates to my study on Black
masculinity enactment of fraternity men in that it informs masculinity is a dynamic
phenomenon. The men, in their enactments of masculinity could produce new ways of
expression by questioning their own identity development. However, hooks (2004a)
noted they must first possess a desire to change, a desire for emancipation from the
shackles of an inferior masculinity.
Importance of Feminist Theory
One important goal of feminism is empowerment (Christie, 1998; Crotty, 1998).
According to Freire (1921/1993), the oppressor will not readily emancipate the oppressed
without a struggle. Taking a quote from Virginia Olesen (2003), ―rage is not enough‖.
Will power is not enough (Crotty, 1998; Freire, 1921/1993). Feminist and feminist
supporters must fight for emancipation from oppression.
Regarding one area of emancipation, McQueen (2010) cited an ―unprecedented‖
rise in female educational and economic position above that of their male counterparts
within the past 30 years. Freire (1921/1993) in support of an oppressed people who dare
to change the world wrote:
And as those who have been completely marginalized are so radically
transformed they are no longer willing to be mere objects, responding to changes
occurring around them; they are more likely to decide to take upon themselves the
struggle to change the structures of society, which until now have served to
oppress them. (p. 33)
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Such societal changes speak volumes for Black men as they make significant
strides towards an ultimate goal of gender, class, and racial equality. Freire (1921/1993)
noted emancipation is not only a battle with the oppressor, but is oftentimes also a battle
with the oppressed.
Truth Claims
Feminist theory carries with it many subjective meanings of truth (Christie, 1998,
Crotty, 1998; Harding, 2009; Lather, 2004; Olesen, 2003; Valk, 2008). According to
Crotty there are no singular truths in the epistemology of constructionism. Humans, from
feminist researchers to male feminist supporters, create definitions of feminism theory
based on historical and cultural influences (Crotty, 1998). Crotty indicates truth is based
on historical and cultural influences, but the reader is left to guess which and whose
influences.
Due to the very nature of the uncertainty associated with feminism theory, it falls
into the category of a post-positivism approach (Crotty, 1998; Lather, 2004). There is a
certain challenge to absolute objectivity in favor of a level of objectivity (Crotty, 1998).
Regarding the theoretical position of feminism, Lather asserted:
Within postpositivism, paradigms of disclosure are vying for attention with
paradigms of prediction/prescription, and advocacy paradigms are competing with
‗neutral‘ paradigms…the three categories of human interest that underscore
knowledge claims: prediction, understanding, and emancipation…Like any
conceptual map, it has many problems. For example, feminist work goes on
across the paradigms. (Lather, 2004, p. 206).
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Crotty (1998) defined epistemology as a way to distinguish how we know what
we know. How do women know what they know? According to Crotty‘s account of
women‘s epistemology, women know in a way that is different from that of men. Aiken
(2002) asserted there is a definite difference in how males and female interpret
epistemology. In contrast, some researchers reported women‘s knowing is no different
than that of men (Crotty, 1998). Although Aiken found differences in knowing, he made
no clear reference to one sex having more intellectual ability than the other.
In opposition to the generic acceptance of knowledge formulation as presented by
Crotty, Hill Collins (1991) declared ―Epistemology is the study of the philosophical
problems in concepts of knowledge and truth‖ (p. 202). Truth is relative to the source of
that truth. When a White man is the source of truth, his life philosophies will be found
embedded within that truth (Hill Collins, 2002; Jackson, 2006). Without close
examination, truths are blindly accepted missing the hidden racism and/or sexism of the
truth‘s originator.
Black Feminist Thought
In an examination of the concerns of Black women through their own voices, Hill
Collins (1991) discovered their issues and bouts with oppression are unique to those of
their White counterparts. Academically, ―[o]ne key epistemological concern facing
Black women intellectuals,‖ as Hill Collins opined, ―is the question of what constitutes
adequate justifications that a given knowledge claim, such as a fact or theory, is true‖ (p.
202). Epistemologically, Black women are at a cross-road. In choosing what to believe
and who to believe, they must first decide if the vehicle to get them to the truth will be
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the ―one representing elite white male interests‖ or ―the other expressing Afrocentric
feminist concerns‖ (Hill Collins, 1991, p. 202).
According to Hill Collins (1991), those choosing the dominant route will find an
unlikely ally in ―white-male-controlled‖ (p. 203) arenas in the fight against racism and
sexism. Intellectuals would expect to address concerns with knowledge acquisition within
the academy. However, Hill Collins claims the academy is controlled by White males and
any ―questions that could be asked and the explanations that would be found satisfying
would necessarily reflect a basic lack of familiarity with Black women‘s reality‖ (p. 203).
What about Black academicians? Is there anything that might prohibit Black
female or Black male academicians from addressing intellectual concerns from the Black
female standpoint? While Black females do possess the knowledge to fill in the gaps left
by their White counterparts, Hill Collins reported they often do not:
Black women scholars may know that something is true but be unwilling or
unable to legitimate our claims using Eurocentric, masculinist criteria for
consistency with substantiated knowledge and criteria for methodological
adequacy. For any body of knowledge, new knowledge claims must be consistent
with an existing body of knowledge that the group controlling the interpretive
context accepts as true. The methods used to validate knowledge claims must also
be acceptable to the group controlling the knowledge validation process. (p. 204)
Even within Hill Collins‘ critique of Black female academicians, she acknowledges their
dilemma in presenting new information to the ‗validation committee‘ who happen to be
White and have little to no knowledge of the Black female experience.
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Although all women were believed to have experienced oppression (Hill Collins,
1991; hooks, 1984/2000), some women due to patriarchy and the absence of extreme
discrimination fail to understand certain forms of sexism as anything short of the norm
(hooks, 1984/2000). Nonetheless, discrimination experienced at the hands of men is not
the same across racial or class lines. Literature indicates in their plight for equality and
liberation, Black women created a thought or theory to address their unique experiences
with oppression (Hill Collins, 1991; hooks, 1984/2000). Horkheimer‘s (1895/1972) view
on thought is that it ―does not spin such a possibility out of itself but rather becomes
aware of its own proper function‖ (p. 212). Essentially, Black feminist thought is an
awareness of how the roles of Black females are intertwined within the greater society of
feminism. Black feminists hammered out a space within feminism which addressed
concerns exclusive to Black female understanding; however, if there were no feminist
thought there would be no Black feminist thought.
Who can be a Black feminist? Although Black women have supported feminist
theory and feminist movements, I have not yet found literature that supports White
women as being Black feminists. The literature supports Black men (hooks, 1984/2000)
and Black women of different class backgrounds as being Black feminists (Hill Collins,
1991; hooks, 1984/2000). While White feminists reject the inclusion of males, Black
feminists welcome them (hooks, 1984/2000). Hooks‘ view of the fight against oppression
included Black men because of the shared bond of oppression.
Summary of Black Feminist Theory
Emancipation is a key element in Black feminist theory (Hill Collins, 1991;
hooks, 1984/2000). Freire (1921/1993) asserted ones emancipation from the oppressor
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cannot be accomplished without the involvement of others. One cannot free himself or
herself just as no one individual can free another (Freire, 1921/1993). Emancipation
requires the aid of a community of supporters (Freire, 1921/1993).
Although various forms of feminism address common concerns of women
(Crotty, 1998; Hill Collins, 1991; hooks, 1984/2000), as Hill Collins and hooks noted,
they are constructed within the voice of privileged, White, middle class women. Hooks
added the language in feminist writings bears such exclusively white overtones that it is
racist. According to hooks, ―Racism abounds in the writings of white feminists,
reinforcing white supremacy and negating the possibility that women will bond
politically across ethnic and racial boundaries‖ (p. 3). Recognizing the contradictions and
power relations within feminism sparked the creation of a feminist ideology for Black
women, by Black women.
Black fraternity men are recognized leaders and role models in their communities
and perspective colleges. In examining masculinity through the lens of Black feminist
theory, I was able to understand the stories told by participants from a critical
perspective. This allowed me to recognize the power structures within the organization as
well as inter-group racism and other self-defeating behaviors.
I chose Black feminism because in this study, it was believed that participants
would make meaning of the world based on their own individual experiences. A major
tenet of Black feminist theory was embedded in stories being told in the voice of the
individual narrator. This theory connects to the methodology of narrative inquiry which
also consists of gathered stories represented in the voice of participants.
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Other tenets include language of liberation, actual practice of liberation, and unity
of the movement (Davis, 1981; Hill Collins, 1991, 2005a, 2011; hooks, 1984/2000).
Black feminism addresses oppression that is unique to race relations between Black
oppressed and White oppressors (Hill Collins, 2011; Young, 2000). Another major tenet
with Black feminists is the fight against injustice based on intersectionalities of race,
class and gender.
Each tenet of Black feminism directly relates to how Black fraternity men develop
an identity within the construct of masculinity. As a result of the deep-seeded oppression
experienced by being Black in America, a solidarity that transcends gender has been
established within the community. Black masculinity has been down-trodden by societal
constructs, including education, and hegemonic masculinity.
Summary of Chapter 2
Chapter 2 reviewed literature related to masculinity, gender, and racial concerns.
Literature included the historical findings of African and African American educational
systems; how Black identity is formulated within a racist society; and the comparisons
and contrasting concepts of various masculinities. Additionally, there was discussion of
adult development in the midst of struggles for equality. Chapter 2 provided detailed
information on Black feminist theory as the theoretical basis for the study.
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Chapter 3
Methodology
There are many ways in which American society understands Black men and their
masculine development. Whether is it through personal experiences, representations in
media, or subscriptions to commonly held beliefs of popular culture, interpretations of
Black men follow a continuum ranging from disregard to fear to adoration.
Consequentially, much of the discussions pertaining to Black men, particularly in the
Southern most parts of the United States have historically been negative. Though not
based on supported information of individual attributes, Black men are often stereotyped
as violent, uneducated, and inferior to their White counterparts (Bordo, 1992; Jackson,
2006).
Faced with the continuous battle of racism and oppression, college students at the
turn of the 20th century, decided to take a stand and support themselves by establishing
Black Greek-letter fraternities (BGLFs)(Jones, 2004; Kimbrough, 2003). In 1948, W.E.B
Dubois addressed the first BGLF, Sigma Pi Phi, (Kimbrough, 2003) urging Black
fraternity men to become enlightened and lead the Black community to social, economic
and political progression (Harris & Mitchell, 2008). Black fraternity men received the
call both them and now to stand up and be accountable not only for self, but for the entire
Black race.
BGLFs have produced leaders both on college campuses and in surrounding
communities (Kimbrough, 2003; Jones, 2004; Ross, 2000). Jones (2004) contends
BGLFs are recognized sub-communities within higher education that are instrumental in
the development of adult masculine identities. Consequentially, many aspects of Dubois‘
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expectations were related to moving Black men towards hegemonic masculinity via the
recognition of internalized power as discussed by Bolman and Deal (2001).
Functioning as a smaller community of learners within the space of higher
education, BGLFs have the unique ability to select members who either understand the
academic and philosophical basis behind the functioning aspects of the organization, or
have the potential to be taught acceptable enactments of masculinity. Confirming this
notion, Harris et al. (2011) discovered Black college males recognize academic
achievement as a virtue of masculinity. Although research provides insight into
fraternities, academics, masculinity, and the challenges associated with racial
discrimination, (Bloom, 1998; Harris et al., 2011; Jackson, 2006; Jones, 2004; Ross,
2000), educational literature does little to explain Black fraternity meaning making of
how their identity is continuously redefined within Black fraternity spaces as they
experience academic, personal, and psychosocial failures and successes.
Research that fails to explore these understanding and negations of Black
fraternity men, leave their enactments of masculinity to misinformed interpretations
leading to racial and gender insensitivities, critiques, and stigmas. Therefore in order to
provide a more complex understanding of Black fraternity men‘s subjectivities and to
provide space for their voices to be heard in light of historical and cultural ideologies, it
is important to explore Black fraternity men‘s lived experiences through a qualitative lens
informed by Black feminist theory.
For this research, I interviewed seven men, all members of the same BGLF. This
was to explore how they have experienced their masculinity and the changes they have
made to accommodate their lives after graduating from college. I began the interviews
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with certain expectations of information that might be provided. Often, I received
astonishing reports. However, I thought I might find behaviors that are unexpected by
society today given the current hegemonic views of masculinity.
I conducted a Black feminist narrative inquiry in order to explore how Black
fraternity men continuously redefine masculinity as they become participants in fraternal
communities in higher education. The following research questions guided this study:
1.) How do Black men understand their own masculinity in relation to both larger
ideologies of masculinity and those enabled within the fraternity?
2.) How do Black men in fraternities practice or enact masculinity?
3.) What is the role of the fraternity in the process of generating Black masculine
beings?
In this chapter I explain the theoretical, subjective, and contextual underpinnings
of the research project, describe the research design of the study, outline the methods for
data collection and data analysis, and also address some of my preconceived notions
about doing narrative inquiry work on Black men in a fraternity. In addition, it explains
how I gained access to this potentially inaccessible organization. I have also created a
subjectivity statement with which I outline those areas where I am biased at the onset of
the study.
Design of the Study
Narrative inquiry. Narrative inquiry is the methodology which was utilized in
this study. Literature uses the terms narrative, narrative inquiry, and narrative research
interchangeably (Chase 2005; Creswell, 2007; Ellingson, 2011; Fox, 2008). Each
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description points to the fact that narrative is a story that begins with experiences lived
and told by people (Bathmaker; 2010; Chase, 2005; Creswell, 2007).
Narrative is taking the personal stories of an individual for the sake of
understanding the lived experiences and how those experiences mesh with the
expectations and desires of the greater community (Bathmaker, 2010). Essentially, an
examination of narratives tells how private concerns are linked with public issues. Due to
the subjective nature of narratives, there is no single truth or one way of interpreting
information. Notions of truth are connected with re-storying.
Narrative connects to Black feminist theory by providing voice to the oppressed
―other‖. In this study, the ―other‖ is identified as Black fraternity men. Black feminist
theory is a critical theory concerned with how power is disbursed. It seeks to help the
oppressed rise above victim status and become emancipated (Horkheimer, 1895/1972;
Merriam & Caffarella, 1999). Both narrative inquiry and Black feminist theory are
concerned with equalizing power structures, especially for the disenfranchised ―other‖.
Hendry (2010) reiterated narrative is an inquiry prompted by a question or
puzzling phenomenon. Resulting answers to these inquiries allow for individual meaningmaking through interpretation (Bathmaker, 2010; Chase, 2005; Ellingson, 2011; Hendry
2010). In order to develop meaning, Hendry (2010) asserted one must come to know by
multiple epistemologies:
The heart of inquiry is ambiguity, the necessity of being open to other traditions,
to questioning. The threat to science, to inquiry, and, ultimately, to education is to
elevate one and only one way of knowing the world. It is here that narrative can, I
believe, help scholars rethink inquiry in ways that are more ethical and
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democratic by enlarging the conversation regarding multiple research traditions. .
. . narrative as an epistemology of doubt can address questions in regard to three
main domains, the physical (science), human experience (symbolic), and the
metaphysical (sacred). (p. 74)
Multiple ways of knowing creates more questions than those in the initial stages of
information gathering (Hendry, 2010).
Hendry‘s (2010) three modes of inquiry have potential for the establishment of
―rich relationships and the foundation for rigorous inquiry‖ (p. 75). Metaphysical (sacred)
narrative focuses on answering questions that are beyond language representation and are
outside the realms of reason. This form of inquiry addresses cultural happenings and
beliefs regarding such mysterious phenomenon as myths, rituals, prophecy and spirituals
(Hendry, 2010). Hendry considered it important to include metaphysical narrative as a
way to validate human experiences outside of those that can be proven by scientific
reason. Because there are no symbols to epitomize metaphysical experiences, one might
ask in what ways are researchers to report findings. Faith, according to Hendry, is the
principle factor in metaphysical narrative:
sacred narratives require ontology of faith. These are narrative that do not
increase our knowledge, truth, or even give us better interpretations. Instead, they
may result in increasing our faith in humanity, in being more present to others and
in increasing our compassion. (p. 75)
Cultures, such as those found in the Black community, that place heavy emphasis on
religion and faith-based practices may be beneficial for researchers seeking to conduct
studies from the metaphysical narrative perspective.
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Unlike metaphysical narrative, human experience (symbolic) narrative
emphasizes the use of symbols found in language, math, music, space and art (Hendry,
2010). According to Hendry there is a rich history between humans and symbolic
representations. Symbols hold various meanings and ―what distinguishes symbolic
narrative is their focus on understanding human experience‖ (Hendry, 2010, p. 76).
Physical (science) narrative seeks to answer questions about the physical world (Hendry,
2010). The use of scientific methods and pursuit of truth aligns this form narrative with
quantitative research. Hendry declared ―science is a narrative because it asks a question
to which a scientist generates different theories or hypotheses‖ (p. 77).
While characteristics of the three narratives are explored, Hendry neglects
discussions on ideal populations, types of question, and how the narratives are to be
represented. After deliberation, it was determined that none of the above mentioned
narratives fully align with the objectives of this study. However, the characteristics of the
metaphysical (sacred) narrative proved helpful in that all participants shared information
about religious beliefs and practices.
According to literature, narrative presents the story from the voice and vantage
point of the individual performing the narration (Bathmaker; 2010; Chase, 2005;
Creswell, 2007; Fox, 2008). It also captures participants‘ various life experiences (Fox,
2008). The participant‘s voice is vital in the initiation of dialogue. Freire (1921/1993)
posited dialogue creates opportunities for commitments to societal change. Clearly,
communication is an important concept in expressing shared realities and emphasizing
areas of disparity from one to the other. Literature suggests the ―other‖ may be signified
by those having experiences with oppression and disenfranchisement (Ellingson, 2011;
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Fox, 2008; Freire, 1921/1993). Their social position can cause feelings of despair leading
to acceptance of the role society has assigned (Freire, 1921/1993). In opposition of taking
a passive stance Fox declared, ―If the marginalized do not say who they are other people
will say it badly for them‖ (Fox, 2008, pp. 336).
Through narrative, the reader and I are able to create new meaning. In the findings
of Parry and Johnson (2007), one criterion for judging creative representations of lived
experiences is through the ability to inspire change. Fox (2008) noted because a narrative
frame utilizes the voice of the individual who may be disenfranchised by society, there is
a possibility of filling in the gaps and changing misconceptions.
Chase (2005) determined narrative as a research methodology is thriving in its
attractiveness to researchers and organizers of professional conferences. Although it is a
discipline growing in popularity, narrative inquiry continues to be ―a field in the making‖
(Chase, 2005, p. 651).
With origins in social sciences such as history, anthropology and education,
narrative incorporates various approaches to research (Chase 2005; Creswell, 2007).
Chase suggests narrative is more than opposition to single answer, closed-ended
prototypes of research, it is characterized as:
a particular type—a subtype—of qualitative inquiry. Contemporary narrative
inquiry can be characterized as an amalgam of interdisciplinary analytic lenses,
diverse disciplinary approaches, and both traditional and innovative methods—all
revolving around an interest in biographical particulars as narrated by the one who
lives them. (p. 651)
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There are two ways to conduct a narrative inquiry study, biographical or
autobiographical. When the researcher writes about the experiences of someone, then she
is conducting a biographical study (Creswell, 2007). A study about self is an
autobiographical study (Creswell, 2007). In this study I conducted a biographical study of
the lived experiences of participants.
Within the two approaches of narrative inquiry are five types of narrative: life
history, life story, oral history, testimonies, (Creswell, 2007; Chase, 2005; Fox, 2008;
Bathmaker, 2010) and performance narratives (Chase, 2005; Parry & Johnson, 2007).
This study utilized life story. Chase suggested researchers may use life history ―to
describe an extensive autobiographical narrative, in either oral or written form, that
covers all or most of a life‖ (p. 652). Although similar, the difference between life history
and life story is the life story addresses specific events in an autobiographical manner in
the narrator‘s own words (Chase, 2005).
With each participant, I addressed life stories by following the line of masculinity
from birth to present. Participants claimed power by choosing which stories to tell and I
by guiding the direction of the interview. Bathmaker (2010) asserted focus on life stories
is an intersection of identity and power for both the researcher and narrator. Researchers
are encouraged to take care to avoid sensationalizing the stories of individuals for
personal gains, be it political, financial or emotional (Bathmaker, 2010; Chase, 2005).
Having ultimate authority over the production of research data, the research should
remain mindful of objectives imbedded in the research questions.
Research questions. This study is guided by the following research questions:
1. How do Black men understand their own masculinity in relation to both larger
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ideologies of masculinity and those enabled within the fraternity?
2. How do Black men in fraternities practice or enact masculinity?
3. What is the role of the fraternity in the process of generating Black masculine
beings?
The theoretical framework, research problem, and research questions for this
study necessitate methods of inquiry that capture the meanings of masculinity for African
American men in historically Black fraternities and describe the context of that culture. In
addition, the method of inquiry needed to allow me, as the researcher, to become well
acquainted and involved with the participants in order to obtain an in-depth
understanding of the fraternity and to effectively represent their knowledge. Therefore,
recognizing these needs this study employed narrative inquiry in order to understand how
men make sense of masculinity by analyzing the individuals through their own voices.
Site Selection
Mid-South University (pseudonym) is a large research Southern university
situated in Gardenia (pseudonym) a popular metropolitan city known for its music and
cooking contests. In 2010, Mid-South University (MU) had over 22,000 undergraduate
and graduate students. Table 1 illustrates the racial composition of students who attended
the University during the 2009-2010 academic year. The White population on campus
outnumbered that of Black students by nearly 20%. Those who identified with other
racial/ethnic groups consisted of close to 10% of University students
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Table 1
Mid-South University Enrollment Academic Year 2009-2010
Race

Number enrolled

Percentage of total

Black

8475

37.5%

White

12,012

53.2%

Other

2099

9.3%

Total

22,586

100.0%

There were some 12,500 undergraduates below the age of 25 and 5,000 aged 25
and above (―Undisclosed,‖ 2010). The student population (graduate and undergraduate)
was 53% White, 37% Black, and 10% other. Table 2 shows the distinction of male
enrollment among Black, White, and other racial/ethnic groups. On campus there were
2330 Black male students who accounted for 10% of the combined undergraduate and
graduate students (―Undisclosed,‖ 2010). White male students numbered more than
double the number of Black male students with 5315 (24%) (―Undisclosed,‖ 2010). Only
5% of the male student population consisted of other racial/ethnic populations.

Table 2
Mid-South University Male Enrollment Academic Year 2009-2010
Male

Number enrolled

Percentage of total

Black Male

2330

10%

White Male

5315

24%

Other Male

1005

5%
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MU was one of only 62 colleges and universities in the nation to be classified as
―Community Engaged‖ by the Carnegie Foundation for the Advancement of Teaching
(―Undisclosed‖, 2010). Under the department of Student Life, there are 184 registered
student organizations. Of those student organizations, 26 are Greek-letter organizations
(―Undisclosed‖, 2010).
White Greek-letter organizations have been present on the campus since 1947.
Black Greek-letter organizations have played an active role at this predominantly White
institution (PWI) since the civil rights movement of the 1960s (―Greek Affairs,‖ 2010).
Currently the University houses 11 national sororities and 15 national fraternities,
representing the North-American Interfraternal Conference (IFC), the National PanHellenic Council, Inc. (NP-HC), the National Panhellenic Conference (NPHC), and the
Multicultural Greek Council (MGC) (―Greek Affairs,‖ 2010). The Greek organizations
include five Black fraternities (NP-HC), 10 White fraternities (IFC), four Black sororities
(NP-HC), six White sororities (NPHC), and one multicultural sorority (―Greek Affairs,‖
2010).
Greek affairs at MU boast of a Greek program what is academically astute,
committed to philanthropy endeavors, and personal growth and development. According
to the University web site:
Being a member of a Greek organization gives men and women the chance for
personal growth as well as developing many interpersonal skills. Greek students
will grow from enriched life experiences as well as gaining preparation for future
life challenges (―Greek Affairs,‖ 2010, Welcome section, para. 3).
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Each Black fraternity, as well as Black sorority, has an established founding date,
organization founders, chapter name, national conference, shield, symbols, colors,
greeting, step-dancing (combination of clapping and keeping beats with the feet similar to
that of African tribal dance), motto, and call (distinctive loud verbalization which
characterizes each organization). The purpose of this study is to understand the ways
fraternity men enact redefined masculinity as participants in BGLF‘s.
Gaining Access
Due to the private nature of fraternities and the pervasive skepticism of outsiders
that seems to permeate the Greek system, I had expectations that it would be somewhat
difficult to gain permission to conduct interviews with fraternity members. Much of the
recent media coverage regarding Greek-letter organizations has been destructive to the
image of those organizations especially the fraternities. It was my belief that it would be
difficult to convince members to talk with be due to the negative images portrayed as
well as a fear of my uncovering and exposing organizations secrets. Being a female,
specifically a Black female would provide for added challenges to my ability to gain
access.
Fraternities are mysterious and have historically shunned any threats of disclosure
of rituals or other organizational secrets (Yeung et al., 2010). In addressing the intimate
nature of college fraternities, Yeung et al. discovered they ―construct their brotherhood
through rituals, secrecy, and most importantly, an ideology that adopts a familial
metaphor‖ (p. 156).
I was not overly concerned with potential problems in gaining access because I
came equipped with a level of trust because I am a sorority sister. Furthermore, I am a
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member of the selected fraternity‘s sister organization. My affiliation as a member of a
historically Black Greek-letter sorority will aid in my ability to gain access. One method
of gaining access was through social media. As a result of membership in the sorority,
many of my Facebook friends are also Greek or have some affiliation with Black Greek
organizations.
My plan was to gain access into fraternity spaces by invitation of the individual
members who agree to participate in this study. A member of my initial dissertation
committee (before he took a job at another university) was a well-known and respected
affiliate of one of the fraternities represented on campus. I was able to collaborate with
him in order to arrive at the best practices for gaining access into these exclusively male
spaces.
To get the initial interviews, I networked with Greeks and non-Greeks by
soliciting verbally, on Facebook and via e-mail. Those who had connections with Black
fraternity men who wanted to participate in the study contacted me via social media.
Coincidentally, I believe my gender and Greek affiliation helped usher my being
welcomed to conduct research for this study. The men would make such comments as
―Whatever you need soror‖ and ―Anything to help you.‖ I had little to no problems
gaining access as the men voluntarily served as key informants by recruiting others to
participate in this study.
After key informants were identified, I informed them of my study. I hoped to be
able to meet with other members of the fraternity to tell them about my study as well.
During the initial contact with key informants, I provided my contact information to be

80

shared with the potential study participants. After speaking with several members about
my study I selected 7 individuals for initial interviews.
Being a member of a historically Black sorority provided me with a level of
access that I might not otherwise have been able to obtain. In my own organization there
are secret procedures that are held exclusively for other members and affiliates, such as
the secret handshake and procedures during new membership intake. I share a common
bond of understanding with others within Black Greek spaces. I am an insider. As a
Black sorority woman, I have rather unique experiences and I was able to use my status
to gain access into fraternity/male spaces. Additionally, I was able to incorporate my
experiences with the data collected for a well-rounded analysis of the information.
Participant Selection
Being a member of a historically Black sorority, I planned to select a Black
fraternity in which I am most familiar. I studied seven men who were members of a
Black Greek-letter fraternity, *Chi Omega Sigma, Alpha Omega (pseudonym) chapter.
The chapter name of the fraternity signifies which college or university with which the
organization has affiliation. These men were former students at Mid-South State
University, a predominantly White college/university. They graduated between 19972012. I gained access to these men by snowball sampling. In snowball sampling
interpersonal connections are utilized to access research participants (Brown, 2005).
Social connectors then became key informants for the study.
Because of my social affiliations, I have access to potential key informants in all
five Black Greek-letter fraternities. Additionally, the sorority in which I am a member is
the accepted sister organization to the one selected for this study. Consequentially, this
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organization is the one which I am most familiar and was the one which I utilized for this
study. Within Black Greek-letter organizations there is an affiliation similar to that of
biological sisters and brothers between the fraternities and sororities. On most campuses
that house these organizations there is a claim that one organization is the brother/sister to
the other. While within the Divine 9 (the total Black Greek-letter system of fraternities
and sororities) there are such claims of pseudo-familial affiation, there is only one which
is constitutionally bound to one of the Black fraternities. Being constitutionally bound
means that within each of those organizations‘ constitution is an express recognition of
sisterhood/brotherhood one with the other.
Participants were African American males between the ages of 21-37. Each was a
native born American. All were first generation college students. First generation is
defined as a student who grew up in a home where neither custodial parent graduated
from a four-year institution of higher education. Participants were alumni from MidSouth University. All participants were members of the same Black Greek-letter
fraternity (BGLF). At the time of this study, in the Pan-Hellenic Council of the Devine
Nine, there were five BGLF‘s (Alpha Phi Alpha, Kappa Alpha Psi, Phi Beta Sigma,
Omega Psi Phi, and Iota Phi Theta) and four Black Greek-letter sororities (Alpha Kappa
Alpha, Delta Sigma Theta, Zeta Phi Beta, and Sigma Gamma Rho). For the sake of
confidentiality, the pseudonym Chi Omega Sigma was utilized to represent the fraternity
selected for this study. Participants were in good to excellent health, and had no known
cognitive impairment. Because this Black feminist narrative study is dependent on the
stories of participants, the following were excluded: those who were not open with
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verbalizing their thoughts and ideas, and those who did not meet the qualifications as
outlined above.
I selected a ―traditional‖ fraternity. My definition of ―traditional‖ is one that was
founded on 7 criteria:
1. the principles of political and social inclusion
2. not based on religion or religious interests
3. is visible on campus (i.e. sponsor programs on campus)
4. actively involved in the campus community
5. committed to community service
6. has at least 10 members
7. Southern/Christian traditions in place.
When considering the fraternity setting it was important for the selected fraternity
to have interesting examples of ideologies of masculinity and be open to allowing a
female researcher into traditional male spaces. Since all of the ―traditional‖ fraternities on
campus fit the criteria listed above, the major determining factor for site selection was my
ability to gain access into a private, male and typically inaccessible organization. The
selection of this site then was ultimately shaped and grounded by my study specifically
and circumstantially to the masculine culture that exists in Black fraternities (Iwakabe &
Gazzola, 2008).
Data Collection
Multiple strategies were used to gather information for the study. Methods of data
collection are:
1. narrative interviews,

83

2. artifacts, and
3. journaling.
Literature stresses in order for the study to be considered rigorous and
trustworthy, I had a critical obligation to demonstrate knowledge and understanding of
methodology (Chase, 2005; Parry & Johnson, 2007), methods (Greenhalgh, Russell, &
Swinglehurst, 2005; Kvale, 1996), and ―participants‘ interpretations and meanings‖
(Ezzy, 2002, p. 81).
In order to obtain life story to better understand the formulation of ideas regarding
masculinity, this research consisted of semi-structured, in-depth, narrative interviews
(Denzin, 1989; Johnson, 2002; Kvale, 1996; Warren, 2002). Other methods included
artifact collection (Fetterman, 1989; Lincoln & Guba, 1985). I conducted up to 4
interviews for each participant each lasting 1-3 hours.
After transcribing documents, I invited participants to provide a ―member check‖
(see Appendix A) of creative representations. Member checks are to provide opportunity
for participants to validate or make corrections to the documents before I proceed. All
members checked documents are represented in the member profiles located in chapter 4.
Personal journals were kept throughout the collection of data. Journals include summaries
of each interview, as well as my personal thoughts. In the event that I might experience
something that pertains to the study, I also kept daily diary entries. I failed to keep track
of my activities every day; however diary entries covered most days of data collection to
assist in the presentation of authentic data.
I must be able to be authentically present during the data collection process.
Authentically present refers to my making a genuine connection (Courtney, 1995). To get
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the most out of an experience, one must physically go to the location in which learning is
to occur (Courtney, 1995; Greenhalgh et al., 2005). Attendance alone does not constitute
an authentic experience; it is critical that I also be deliberate in attending to all aspects of
the process (Courtney, 1995, Creswell, 2007). Greenhalgh et al. make emphasis on how
researchers should approach data collection:
The researcher must, of course, be selective in deciding which of the hundreds of
stories heard during the course of the field work to capture as data, and also in
assigning the status of ―story‖ to what might be no more than a sentence. . . the
naïve or incompetent researcher will lack the skill and sensitivity to select
appropriately. (Approach 2, method section, para. 1)
Through in-depth interviews and artifact collection, I studied the meaning of behaviors,
language, and interpersonal communications within the fraternity. I also attended to those
exchanges between members of the biological family, fraternity, and others.
Regarding authentic presence Courtney (1995) stated, ―I cannot learn unless I am
authentically present at the event‖ (p. 7). He added, ―At the same time, I cannot learn
unless there is a deliberate organization of the environment to ensure that I have a
meaningful visit‖ (p. 7). While it was my responsibility to collect meaningful data,
additionally, I was mindful of my research questions. Monitoring self by keeping a
running log of memos as well as journals outside the field assisted in this process. These
precautionary measures were taken to help ensure that I was on track with the purpose of
the study.
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Data Analysis
Literature supports the immersion of self into the cultural context of participants
in order to effectively analyze the data (Esterberg, 2002; Courtney, 1995; Creswell, 2007;
Greenhalgh et al., 2005; Kvale, 1996; Wolcott, 1994). Wolcott asserted researcher notes
tell significant stories:
The final account may draw long excerpts from one‘s field notes, or repeat
informants‘ words so that informants themselves seem to tell their stories. The strategy of
this approach is to treat descriptive data as fact. The underlying assumption, or hope, is
that the data ―speak for themselves.‖
Allowing data to speak for self is a major premise behind this study, which is the reason
behind my choosing narrative inquiry as the methodology informed by Black feminist
theory. Both narrative inquiry and Black feminist theory being grounded in the
phenomenon of displaying the voice of the oppressed ―other‖, justifies my immersion of
self into the words of participants and representing those words in the spirit in which they
were delivered.
Interviews were audio recorded and transcribed. I transcribed each interview and
coded them for common themes (Ezzy, 2002). I moved between a post-positivist and a
post-structuralist kind of analysis. Starting with post-positivism, I conducted line-by-line
coding. Then I switched to more contextualizing to align with the narrative methodology.
Figure 1 illustrates how I coded each line of transcripts followed by color coded stripes to
distinguish between speakers.
Categorizing analysis takes each line of transcribed documents then reducing the
entire line into codes (Ezzy, 2002). A code is a simple word to describe the main idea of
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each line. I looked for patterns and repetition. Open coding, which is prevalent in
grounded theory, reduced series of codes to similar categories such as meanings, feelings
and actions Ezzy (2002).
According to Ezzy (2002) categorizing analyses lead to new understandings and
conceptualizations. This method allowed me to examine the a priori which identifies how
the participant knows. Both the strength and weakness of coding is it relies on my world
view, ideology, and creativity (Ezzy, 2002).
Patterns within codes were analyzed in order to locate emerging themes (Ezzy,
2002). Emerging themes were analyzed in conjunction with all materials gathered
inclusive of journaling and artifact collection. After analyzing the material I conducted a
focused coding analysis consisting of recoding themes. I then proceeded to cut up all
interviews and grouped together similar lines of coded material and attached them to
bulletin-sized paper with the label of the
corresponding theme for the coding analysis
(Figure 1). Each line of the transcripts were
numbered. Additionally, interviews were color
coded for the ease of identifying the speaker.
Following the post-positivist analysis, I shifted to
post-structuralism lead by contextualizing the
data. In contextualizing, there is no pattern or
formula in which to follow. Data is collected in
both the traditional ways and

Figure 1. Coding analysis.
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unconventional. Richardson and Pierre (2000) discovered attending to information that
may be viewed as unconventional could lead to new understanding. Such data might
include,
an unsatisfying interview, the sharp angle of the southern sun to which my body
happily turned, my sorrow when I read the slender obituary of one of my
participants…. These data were neither in my interview transcripts nor in my
fieldnotes…. But they were always already in my mind and body, and they
cropped up unexpectedly and fittingly in my writing—fugitive, fleeting data that
were excessive and out-of-category. (p. 970)
During the research process I became immersed into the study and essentially became a
part of the study. Therefore, writing about everyday thoughts, emotions, and experiences
could prove beneficial later during analysis.
In order to capture data in a post-structual format, I kept daily journals. The tenets
of contextualizing include linking data and drawing attention to contradictions
(Richardson & Pierre, 2000). Linking data to the study as well as things seemingly
unrelated to the study in a rhizomatic format allowed me to see the multiplicity in how
things connect. I also used open coding (Ezzy, 2002) and created stories via creative
analytic practice (Parry & Johnson, 2007) also referred to in literature as the Seventh
Moment (Denzin, 2001; Groenewald, 2010; Krueger, 2005).
In keeping with Wolcott‘s (1994) criteria for analyzing data, generally, analysis
will fall into one or a combination of three categories—description, analysis, and
interpretation. The discussion above concerning analysis of journaling is an example of
description. Analysis is a way to expand on examining data that tells the participant‘s
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story is through methodical connections of data to formulate key relationships
(Greenhalgh et al., 2005; Wolcott, 1994).
Wolcott‘s final way of analyzing data is through interpretation. Qualitative
research can both start and end with interpretation (Wolcott, 1994). The researcher may
choose to pause in order to describe interactions and then interpret or vice versa. I chose
to make interpretations throughout the research process. Depending on the nature of
information gathered, I slowed down the process of data collection to make
interpretations.
Consequentially, researchers tend to be void of consistency in patterns of
conducting research (Esterberg, 2002; Kassel, 2010; Kvale, 1996; Wolcott, 1994). With
the series of interpretations combined with multiple data sources, the process of
analyzing data is chaotic. Wolcott (1994) found through the chaos of analysis, the
potential for new understandings emerge. As long as the goal is met, the means to the end
are not as critical. Wolcott posits ―The goal is to make sense of what goes on to reach out
for understanding of explanation beyond the limits of what can be explained with the
degree of certainty usually associate with analysis‖ (pp. 10-11).
Interviews
Narrative interviews were the primary source of data collection. I wanted to
maximize the levels of information that I obtained; therefore, all interviews were face-toface. By conducting face-to-face interviews, I had the ability to monitor verbal along with
non-verbal communications. Interviews lasted between 45 minutes and 3 hours,
depending upon the participants‘ available time. All participants were interviewed at least
twice for a total interview time of 4 hours per participant. I recorded the interviews on a
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digital recorder for later transcription. I also took field notes during interviews and wrote
interview summaries immediately afterwards.
Narrative interviews are qualitative data to gather the whole story rather than
portions (Greenhalgh et al., 2005; Kvale, 1996). Greenhalgh et al. (2005) reminds
researchers to act as a guide, but allow the participant to tell his story without
interruptions. During the interview, researchers may also help participants build logical
stories ―which can be illustrated with an analogy‖ (Kvale, 1996). In guiding narrative
interviews effective researchers will follow a specific protocol:
The key structuring devices are chronology (linking events in time) and
employment (use of metaphors, imagery and rhetorical devices to imply causality
and agency). The interview may be semi-structured (driven by a series of
questions set out in advance) or unstructured (conducted in a more emergent,
conversational style). (Greenhalgh et al., 2005, Approach 1 section, para. 2)
Additionally, I guided the interview process by introducing the topic (Kvale, 1996) and
including prompts (Greenhalgh et al., 2005). The purpose of the prompts was to probe
participants to tell more details of the story. For example, I might add such prompts as
―what happened next‖ or ―tell me more‖ (Greenhalgh et al., 2005).
Kvale (1996) pointed out preparation for the interview is critical to defining and
guiding the interview process. Before pulling up a chair and turning on the recorder, it
was important that I possessed working knowledge of the topic, being familiar with the
cultural context of the participant, and having an interview guide (see Appendix B) that
followed the structure of the type of interview that was used to illicit complete stories
concerning the purpose of the interview (Kvale, 1996; Patton, 2002).
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Along with the semi-structured, narrative interview guide (see Appendix A), I had
a checklist of things that I did not want to forget such as: informed consent form, water,
thank you notes, and interview guide. Being thoroughly prepared in all aspects of the
research process assisted the participants in feeling confident in my abilities as a
researcher (Whiting, 2008). Interviews were audio recorded and transcribed.
The interview structure that was followed for this study was that of semistructured interviews (Kvale, 1996; Wolcott, 1994). Semistructured interviews ―follow a
sequence of standard question formulations, to open interviews where specific themes are
in focus but without a predetermined sequence and formulation of questions‖ (Kvale, p.
127). In semistructured interview guides, there are suggested questions which relate to
the topic and encourage participants to engage in positive open discussion (Kvale, 1996).
Below are sample interview questions along with research questions from the
semi-structured, narrative interview guide (see Appendix B). The research questions are:
RQ 1. How do Black men understand their own masculinity in relation to both
larger ideologies of masculinity and those enabled within the fraternity?
RQ 2. How do Black men in the fraternity practice or enact masculinity?
RQ 3. What is the role of the fraternity in the process of generating Black
masculine beings?

Table 3
Sample Interview Questions

RQ 1.

RQ 2.

RQ 3.

X

X

X

Tell me about how you
understand masculinity.

(Table 3 continues)
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Table 3 (continued)
Sample Interview Questions

RQ 1.

RQ 2.

RQ 3.

What is manhood?

X

X

X

X

X

X

X

X

Describe an event that
helped shape who you are.
Tell me about behaviors of
―real men.‖
Tell me about a situation you
were in when you acted like
a man.
What are some characteristics
that a person might possess
which would prevent him from
being accepted into the
fraternity?

X

X

Tell me about a time when
the fraternity rewarded a
member.

X

X

Greenhalgh et al. (2005) reported semistructured interviews in the narrative
framework are worthy methods of collecting and analyzing stories, ―however, collecting
and interpreting particular stories within a wider ethnographic study of the organization
gives the researcher a rich context within which to interpret their significance‖ (Approach
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1, analysis section, para. 1). While qualitative interviews provide detailed descriptions
from participants, interviews alone did not provide enough information to satisfy my
desire for thick, rich descriptions. For that reason, I also collected artifacts.
Artifacts
Artifacts are objects created by people. Artifacts can be hand-made jewelry,
documents, public records, internet and electronic texts (Esterberg, 2002; Kassel, 2010;
Wolcott, 1994). According to Kassel‘s findings, artifacts need to be understood in
relative terms:
An artefact [sic] is an entity (i) that is produced with prior intention and (ii)
successfully becomes a member of the kind of artefact [sic] produced. These
characteristics define the space occupied by artefacts [sic] within the class of
entities that may be created either without prior intention, or without any intention
whatsoever (i.e., without intention-in-action), as is the case for the experimental
―artefacts‖ [sic]. (p. 227)
In this Black feminist narrative inquiry study participants were invited to bring
artifacts that represented their ideals of masculinity such as instruments, hats, and photos
representing fraternity life or items related to the fraternity. Artifacts were brought to the
final interview. After completing the narrative interview guided by the semi-structured
interview guide (see Appendix B), I conducted unstructured interviews focused on
obtaining information about the presented artifacts. In unstructured interviews, there is no
guide, it is simply a conversation guided by the research questions. During the interview
―there is a spontaneous and unstructured flow of questions from the interviewer‖
(McCann & Clark, 2005).
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I photographed all artifacts. Artifacts of emblems were not displayed in this study
for sake of maintaining confidentiality. I also collected additional items of interest such
as fraternity event ticket stubs, party fliers, and newspaper clippings. These items had no
known value for the research at the time of collection. It was believe that perhaps later
some significance would arise.
Esterberg (2002) reminds researchers to learn enough ―about the culture and
history of the objects you want to analyze‖ (p. 121). Becoming knowledgeable will aid in
analyzing the contextual meanings. Kassel (2010) and Esterberg agree meanings attached
to material artifacts depend on the person, time and occasion. Understanding material
artifacts is far more complicated than spoken language because of the abundance of
meanings attached. Esterberg‘s analysis of the researcher‘s task in working with artifacts
is deemed as difficult because essentially ―they don‘t have a formal grammar‖ (p. 118).
Because there is no language, ―You can‘t make a comprehensive dictionary of all the
meanings that an artifact might possess‖ (Esterberg, 2002, p. 118). However,
understanding the reasons behind the creation of the artifact, how it is being used, the
cultural context, and why I thought it important enough to notice are imperative to
interpreting meaning (Esterberg, 2002; Kassel, 2010).
Cultural context carries significant weight in how material artifacts are analyzed
(Esterberg, 2002; Kassel, 2010). Esterberg provided some specific questions to assist
researchers:
Where and when was this item (or group of items produced? What do you know
about the society in which it was produced? What kinds of people made the object
you are analyzing? How? Who used it? How was it sold or distributed? Did
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different people use the object in different kinds of ways? How? How was the
meaning of the object transformed in different contexts? What kinds of personal
meaning might the objects have had, as well a larger social meanings? What kinds
of things were used in similar ways? What are the economic and political systems
in which the items were produced? (p. 119)
Answering the above questions is a good start to analyzing material artifacts. As the
researcher, I examined the literal meanings as well as sought in-depth understandings that
may not be as obvious. Analyzing artifacts, according to Esterberg is a way to ―provide a
richer and more finely nuanced study than many other methods‖ (p. 133). There are no
right or wrong answers, all is based on my interpretations first, then the reader.
Journaling
I kept track of my own fears, ideas, thoughts, and biases throughout the process
by keeping journals. Journals were kept on a continual basis. I began the data collection
process by keeping daily journals, this method became cumbersome and I switched to
weekly journal entries. This was done in addition to those journals following interactions
with participants. Weekly journals include ideas, feelings about the progress of the study,
and general reflections. Journals also provided an opportunity for me to express my
thoughts prior to, during and after participating in interviews.
Format for Data Representation.
Following analysis, data was represented emphasizing the emergent themes.
Themes were strategically represented with both the post-positivist approach of
contextualing as well as with creative analytic practice. Following each theme I created a
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narrative which is a reconstructured story from the interviews. The re-storying is
followed by my interpretation.
Creative Analytic Practice
Representing the data via re-storying satisfies post-positivist principles, which
seek to illustrate the narrative, as well as the critical and Black feminist theories that want
an emphasis placed on the voice of the individual. The re-storying will be provided
utilizing creative analytic practice (CAP) (Parry & Johnson, 2007) also referred to as the
Seventh Moment (Denzin, 2001; Groenewald, 2010; Krueger, 2005). CAP allows for the
authentic representation of lived experiences of participants via such avenues as short
stories, performance, poems, and screen plays (Parry & Johnson, 2007). In representing
the lives of participants, leisure scholars Parry and Johnson found it best to express
findings in a manner that will ―reflect experiences in ways that represent [participants‘]
personal and social meanings rather than simplifying and reducing to generalize‖ (p.
120). Direct quotes from interviews were incorporated in an effort to create a thorough
representation of socially lived experiences. Data is represented in Creative Analytic
Practice (CAP) format to include fiction stories, poetry, and presentation as reading with
audio. I represent data within a framework that offers the reader a panoramic view of
information from which to formulate their own unique interpretations and understandings
of participants (Parry & Johnson, 2007).
The voice of participants was creatively and strategically positioned in poetry and
short stories in an effort to provide a multidimensional view of their lived experiences
(Parry & Johnson, 2007). This is especially important because CAP avoids haphazard
depictions representing lived experiences of participants by furnishing researchers with
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five authorship criteria (Parry & Johnson, 2007). Parry and Johnson cited Laurel
Richardson as the forerunner and originator of the CAP framework. In demonstrating
practical knowledge of the practices of CAP, Parry and Johnson discovered Richardson‘s
frame for creative representations within CAP: makes substantial contributions to the
text; must ―be interesting and engaging—not boring‖ and encourage the reader to make
his on interpretations; expects the author to self-disclose reflexivity such as ethical
dilemmas; ―motivate the reader towards social action or change;‖ and needs to be
believable (p. 126).
Ellingson (2011) and Parry and Johnson (2007) responded to the use of creative
analytic practice and found in qualitative studies it allows the creation of imaginative and
creative representation including autoethnography, fiction stories, visual images, poetry,
experimental media and performance. According to Parry and Johnson (2007), CAP
reflects a methodical attempt to demonstrate the correlation between the process and
outcomes of qualitative research.
Recent literature supports the concept that the language of participants
authenticates qualitative research (Ellingson 2011; Parry & Johnson, 2007). Regarding
the voice of the participant, also known as the ―other‖ in comparison to my own, it is best
to allow ―others‖ to speak for themselves (Ellingson 2011; Merriam & Caffarella, 1991).
This validates the genuineness of their experience. Freire (1921/1993) expounded on
effective practices of liberating the oppressed ―other.‖ Instead of viewing the oppressed
as self-sufficient in the struggle for liberation, he claimed ―The correct method lies in
dialogue‖ (p. 67). Creative analytic practice provides the reader with information for a
self-analysis, as well as dialogue between the oppressed ―other‖ and the reader.
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Although acknowledging the stance that some practitioners take critiquing the use
of CAP as lacking empirical data, Ellingson‘ s (2011) analysis is that the inclusion of
creativity in research enhances the richness of the data. According to Ellingson (2011),
creative analytic practice authentically conceptualizes the culture and identity of
participants and provides thick rich descriptions through artistic expressions in research.
Seventh Moment
The term Seventh Moment refers to a concept in qualitative research that allows
the reader to establish a connection to the lived experiences of those whom are the
subject of the inquiry (Denzin, 2001; Groenewald, 2010; Krueger, 2005). Researchers
seeking to holistically display cultural encounters of participants in a creative format,
have the option to implement principles of the Seventh Moment. This concept was born
from ―the appeal of a critical cultural studies across the social and the humanities
increases‖ (Denzin, 2001, p. 324). Giving voice to the previously disenfranchised and
silenced ―others‖ is at the cusp of the Seventh Moment. Within a context of taking a
critical stance, researchers began presenting information in a manner which would allow
the reader to see, feel, and become motivated to shift toward a societal change (Denzin,
2001; Krueger, 2005).
Inside the confines of the Seventh Moment, Lincoln and Denzin (2000)
discovered it is an explosive phenomenon that ―is defined by breaks from the past, a
focus on previously silenced voices, a turn to performance texts, and a concern with
moral discourse, with critical conversations about democracy, race, gender, class, nation,
freedom, and community‖ (p. 1048). Black men, as a result of inadequate representation,
have historically experienced both a diabolical as well as theoretical tongue castration.
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Their stories being silenced or significantly altered placed them in positions of
disempowerment.
Each participant had unique and fascinating stories. I thought it imperative to
present these stories in a format which would allow the reader to experience the stories
through an equally unique manner. I was delighted to utilize the Seventh Moment to
apply ―novel approaches to presenting the other‘s voice‖ (Denzin & Lincoln, 2002, p. xi).
The appeal to qualitative researchers is the Seventh Moment allows the use of
various inventive methods in presenting findings. Showing how people experience the
world creatively through such methods as short stories, poetry, film, and musical
renditions, coupled with purposeful calls to action, is believed to spark social change
(Denzin, 2001; Groenewald, 2010; Krueger, 2005). Parry and Johnson (2007)
respectfully referenced this method of data collection and representation as Creative
Analytic Practice (CAP).
Presenting stories consistent with interpersonal familiarities creates a realness not
otherwise recognized. Denzin (2001) asserted researchers practicing the Seventh Moment
―must make an appeal to a participatory, feminist, communitarian ethic. This ethic may
represent new conceptions of care, love, beauty, and empowerment‖ (p. 7). Clarifying
this point, Krueger (2005) concluded ―The goal isn‘t to prove, but to understand by
writing about, drawing, performing, etc. and interpreting an experience‖ (p. 2).
Stressing the critical position of the researcher throughout the process, Krueger
(2005) asserted:
Self is always present in the Seventh Moment. Researchers‘ biases enrich, and
inform the narrative, and sometimes become the center of the inquiry. They are
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present in the moment curious about a phenomenon, feeling, child, youth, adult,
etc. And knowing how their presence changes and influences the context of what
they see and experience is a key part [in] understanding a phenomenon. (p. 2)
I chose to not hide within the shadows of the Seventh Moment, rather enacted a vital role
in the execution, delivery and readers‘ interpretation of the study.
In conducting this research, I found myself interpreting and analyzing information
throughout the entire process. My views are quite distinctive from non-Greeks as I see
the information from an insider point-of-view. As a member of a Black Greek-letter
sorority, I was quite familiar with most of the beliefs, interactions, and contextual
framework of the fraternity in this study.
One area with which I was unfamiliar with was how the fraternity men settle
disagreements, particularly during step team practices. The data revealed when there
were heated arguments at the step practices, the men would stop practice, cover the
windows and secure the doors to prevent anyone on the outside from witnessing what
was about the take place. In the sorority, we would handle disagreements through special
meetings and discuss the issues until we could come to an amicable end. Not so with this
fraternity, they would resort to physical means. Shaun described it as wrestling and
following WWF (World Wrestling Foundation) rules of taping out (1-2-3) to declare the
winner. He stated ―you might wrestle and then you know, squash it. But um, you know,
no matter how bad things got you always came back and you know we were good again.‖
Another participant described the activity as fist fighting:
Sometimes guys need to fight. I mean we literally would, if two individuals were in
a heated debate or heated argument and it just lingered on, “OK, y‟all just need
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to go ahead and fight. Get that over with.” And it would be encouraged. We
would shut down a step practice. Shut the doors. Put paper up in the window so
nobody would be able to see and two brothers would fight. And then after a while
we would let it go and then afterwards break it up. “Alright, you won, it‟s over.
Let‟s go get something to eat.” It would literally be over and the two would sit
across the table and eat. That‟s how we settle {laughing through words}
disagreements. (Joe)
Talking out differences seemed to be less effective than the physical, yet
controlled, combative culture within the fraternity. I was aware of paper being placed on
windows and doors during step practices. The assumption was that it was done solely to
prevent the competition (other fraternities) from seeing what was being planned for an
upcoming show. I found the secondary reason of settling disagreements uncovered in this
study as intriguing.
Given discussions on Black Greek life, race, gender, racism and sexism, the
common identification that I as a Black sorority woman have with the participants is the
ability to ―enhance [the] researcher‘s interpretive abilities, rather than jeopardize
validity‖ (Bloom, 1998, p. 18). Essentially, according to Bloom (1998), my affiliation
with Greek life adds richness to descriptions and to the analytical interpretations. When I
write and interpret it is different based on my gender, as well as my experiences. In
support of gender differences Denzin and Lincoln (2002) indicated ―men and women
write culture differently‖ (p. xi). Therefore, my being a female in male spaces adds to the
contextual framework.
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Each participant was informed of my position as a member of a Black Greekletter sorority prior to beginning the interviews. They were also informed that I would
have to inquire about things of which I am already fully aware. My familiarity with Black
Greeks allowed me to probe more in instances when I believed the interviewee was being
evasive. There is a chance that participants were not being truthful with me, an insider. It
became necessary for me to attempt to decipher truth from fiction in an effort of
depicting thick, rich descriptions from the data. The following excerpt from an interview
with Shaun Brown, along with my overt observations, is an example:
…(chuckle) umm, well as far as the fraternity, you don‟t want to do anything to
disrespect the fraternity. Like you don‟t want to do anything to give the fraternity
a bad name as far as like say like being drunk in public and you know shouting
out profanities and exposing body parts. Stuff like that. You don‟t want to do
anything that is going to injure the image of the fraternity. But at the same time, I
mean it could injure {emphasis} your image. But you want to hold the fraternity‟s
image, you know in high regard. You don‟t want to do anything to embarrass,
because that, they could choose to kick you out if um, if it‟s to that degree.
After hearing Shaun‘s truth claims about fraternity politics, my initial thoughts
were rather blunt: ―What is he talking about? No one can kick you out of the fraternity.
When you pledge you are a member for life unless the national headquarters revokes your
membership or you formally renounce membership.‖ However, after taking some time to
consider the setting and Shaun‘s position, I wondered if he actually was aware that he
could not be kicked out. Perhaps this was a scare tactic in which members inadvertently
failed to revisit to clear up any misconceptions. Nevertheless, due to my awareness of

102

fraternity policies, I was able to probe deeper into Shaun‘s understanding and
negotiations with being a member in good standing with the fraternity.
Fiction stories. After conducting interviews, I proceeded onward to transcriptions
and then I discovered the emerging themes. The data analysis section above discusses
how codes and themes were formulated. After identifying emerging themes, I went
through participants‘ transcripts to locate phrases and concepts that illuminated a story
representative of those ideas shared by participants. Phrases were grouped together in
order to create a cohesive story utilizing only the words of participants.
Found poetry. I met with and communicated with participants repeatedly. I
transcribed interviews, read those transcripts multiple times, and virtually immersed
myself into this study. After extensively collecting data, it became clear to me what ideas
and principles stood out for each individual participant. I took those concepts prominent
for each person giving special consideration to the artifact presented and created poetry
that highlighted the major themes behind individual participants‘ masculinity or
masculine development.
I identified words and phrases throughout each participant‘s transcripts that
represented their own illuminated themes. Careful attention was given to finding ideas
that rhymed for the found poetry. In order to build cohesion within found poetry, at times
I added words or brief phrases all grounded in the language of participants. My words are
distinguishable as they are displayed in italicized font.
To make sure I accurately captured the essence of what participants shared with
me, I member checked (see Appendix A) participant profiles. I sent an e-mail to each
participant asking that my interpretation of gathered data be checked. In the e-mail was

103

information about participant profiles located in chapter 4 of this study inclusive of
participant description, artifact, and found poetry. After making minor adjustments as
prescribed by participants, I resubmitted the member checked documents for final
approvals.
The goal is to accurately present the voices of participants. In addition to
creatively presenting the words of participants by fiction stories and found poetry, it was
my desire to allow the reader to experience virtual depictions. Because I wanted the
found poetry to be heard in the way I intended it to be heard based on the way that
participants spoke of themselves during interviews, I chose to provide audio recordings.
In chapter 4, the reader will be able to read as well as hear my poetic interpretations.
There are audio recordings of my voice as I read each found poem.
Trustworthiness
Being a member of a Black Greek-letter organization creates a level of
accountability similar to that found in families. Harper et al. (2005) and Parks (2008)
indicated members look out for the well-being of one another, while supporting and
challenging each member to achieve greatness. In regards to cognitive and academic
development, Harper et al. reported, ―members exerted greater academic effort,
participated more often in clubs and student organizations, and have higher levels of
interaction with other students than their unaffiliated peers at the same institutions‖ (p.
402).
During the interview processes I ran the risk of individuals telling fabricated
stories. Because I am a female—or perhaps due to my status as a sorority member—the
participant may have felt the need to ―clean up‖ a story to meet an imagined level of
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approval. Such behavior change is known as the Hawthorne effect (Caldwell & Atwal,
2005). Creating trust between the participants and me, as the researcher, would curb
falsification of information. However, in narrative inquiry emphasis is placed on the
stories the narrator chooses to tell.
Confidentiality
All participants were adults over the age of 18 and had the capacity to give
informed consent. At the beginning of the research, after I provided information about the
project, and read the consent form aloud, I asked each participant if he had any questions
about the process. I also asked if there were aspects that needed more clarification. I
asked participants to tell me what they understood about the study. Before data collection
began, each participant was given two copies of the consent form. One form became the
property of the participant and the signed copy was being retained in my records.
In order to maintain confidentiality, I have reported information in a manner in
which participants as well as the associated fraternity is indistinguishable. At the
beginning of the study participants chose an alias. I only addressed each participant by
the alias name throughout the study. Initially, in the acknowledgement section of this
study, I thanked the ladies of my sorority for their support of me during this process. I
realized that listing the name of my sorority would compromise the confidentiality of this
study. Therefore, the decision was made to eliminate that information.
In order to maintain organization with the alias and actual name of the participant,
I maintained a spreadsheet in a computer file. This spreadsheet was only used for my
personal records. To further protect the privacy of the participants and the fraternity, I
created an alias for the fraternity. Additionally, there is no identifiable information used
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to describe the fraternity. This identifiable information is inclusive of: fraternity colors,
organization call, emblem, and associated sorority.
Collected data was stored on my personal computer which is protected by a
password. I am the only person who had access to data and password. Written notes,
journals and memos were stored in a fireproof safe inside my home. The fireproof safe
was locked with a key. The key to the safe was placed on a readily identifiable by me key
ring, and stored on a key holder inside my home. My home and all contents inside are
protected by a monitored home alarm system.
Confidentiality was maintained as much as is allowable by law. Should there have
been a revelation of harm to self or others protected by local law, I would have notified
appropriate officials.
Limitations of Study
Major limitations to this study are that I was at the forefront in making vital
decisions as to what questions to ask in the interview, how transcriptions were coded
(Ezzy, 2002), and what was important to attend to in observations and artifact collection
(Esterberg, 2002; Kassel, 2010; Kvale, 1996; Wolcott, 1994). Although the
aforementioned are areas of weakness, they are also viewed as strengths due to the
potential for new understandings to emerge and to give voice to participants. In Wolcott‘s
commentary, the most important aspect of qualitative research is that is yield new
interpretations and understandings.
This study is dependent on my world view, ideology, and creativity. For this
reason another limitation may lie within the fact that I am a female conducting a study on
males. Some may consider this a limitation due to my lack of first-hand knowledge of
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how it feels to live as a male. This may also be considered as key because I will approach
the data from a new perspective.
I am a member of a Black Greek-letter sorority and viewed the data from that
perspective. Consequently, I may have inadvertently neglected to expound on certain data
that another may deem important. Being in a sorority may have become a limitation to
the study. My position as an ―insider‖ has both strengths and weakness according to
Greenhalgh et al. (2005):
Being an ―insider‖ to the quality improvement initiative has both advantages (indepth knowledge and understanding of issues, rich social networks, mutual trust,
timeliness, a longitudinal perspective, ability to effect change and integrate
research with development) and disadvantages (lack of critical distance, a specific
role in the organization [sic], prejudices arising from past personal experience,
lack of knowledge of wider context). (Approach 2, strengths and limitations, para.
2)
Another limitation lies in how the participants will be selected for the study.
Participants will be Black males who graduated from predominately White institutions in
southern United States. Their definitions of masculinity could be vastly different from
those in other regions or attending historically Black colleges or universities. Even the
choice of public versus private institution limits the study. Those at private institutions
are expected to have significant differences in their views of masculinity development
than those who attended public institutions.
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Reciprocity
Those participants who were selected for the study received no tangible gifts or
payments for participation. I did, however, provide each participant with bottled water at
the onset of each interview and a thank you card at the end of the interview.
Subjectivity
All research has limitations (Brown, 2010); although my life experiences may add
to the data, it can also pose a threat to the reliability of the information. As the researcher,
I interpreted the information from my own culture, experiences, and worldview (Parry &
Johnson, 2007). I believe that it is important to investigate my own subjectivities before,
during and after the study. The following is a creative interpretation of my own
subjectivities.
BAA BAA BLACK SHEEP
As the train runs back and forth so goes my mind
Intoxicated by the blur of its swiftness until a spiritual revelation
Of a cultural disconnection
Fills my eyes and renders me blind
Another Black man sentenced to spend time in jail
A prison, the embodiment of doom and destruction on earth, a pre-destined hell
Another is lifeless although books filled his head
In an early grave no longer to feel the pangs of societal disenfranchisement, no
longer,
Why? Because he is dead
Freedom. Oh sweet freedom.
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Youthful mishaps, miss-steps, miss-calculations, miss-educations
All guilty of producing vulgar biles purging high moral standards,
Love of self and community taught by the ancestors.
All hail the words of sister bell hooks.
No longer can you sit idly on the edge of the brook
Be angry, be educated, be free.
Be a man. Be a Black man, a man for the sake of black masculinity
Can a Black man, a grown man, a grown ass Black man return to the womb for an
intellectual theoretical rebirth?
What is your worth?
Where is Black manhood; this is a hidden treasure that I am determined to find
Is there such a creature as Black masculinity; how goes my mind?
Is it only a fallacy, wishful thinking something that was born inside of me
Baa Baa Black Sheep have you any wool
Yes sir, yes sir three bags full
The problem is I am not a sir you see
I am a female a woman, will that fact hinder me
Or Black Sheep, does that fact hinder you?
I being a female a Black woman, more than a conqueror boo
My femininity is defined by the acts, the behaviors and the drive within me
What is my problem you inquire as I gaze deeply into the very fibers of your
being
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All in a search to understand how, where, when, why there was a redefining of
your masculinity
I need that bag of wool that you possess
For in the bag is your flesh
It defines who you are
Won‘t you please share your inner most self, I believe that I can help you to go far
Baa Baa Black Sheep who is this master which you serve?
How has your wool helped you along the way?
Does your master provide you with the things you deserve?
Is it wool you have in that bag or is it simply hay?
I want to understand you, if I may
Baa Baa Black Sheep Have You Any Wool?
Yes, sir, yes, sir…any bags full?
I understand the world for you is often cruel and difficult for you to discern
To educate as the practice of freedom is a way of teaching that anyone can learn
I aspire to sit at your feet and take in all the words that you speak
All hail the words of Sister bell hooks.
All hail the words of your life are not yet in books
BAA BAA Black Sheep Have You Any Wool??
This poem was written to express my sentiments as I approach literature which is
expected to reveal Black men‘s struggles to transform into masculine beings despite
interlocking structures of oppression. The intersectionality of gender and class represent
the struggle for control over their own self-definitions.
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Mruch and Breuer (2003), reported researchers face a ―dilemma‖ when it comes
to creating a study that is valid and true to the experiences, attitudes, beliefs and
behaviors of participants. There are unconscious as well as conscious decisions that could
pose threat to the validity of the study due to researcher biases (Maxwell, 1996).
According to Maxwell, bias and reactivity are the two most notable threats to the
justifiable context of research. Under the construct of bias, it has been noted ―Two
important threats to the validity of qualitative conclusions are the selection of data that fit
the researcher‘s existing theory or preconceptions and the selection of data that ‗stand
out‘ to the researcher‖ (Maxwell, 1996, p. 90).
In designing this study I had many expectations regarding what I hoped to learn
from the participants and from the study. At the onset I expected to learn about
motivating factors that have influenced participants‘ behaviors over the years; how
participants view other men who have had similar, as well as different experiences; how
society plays a role in participants‘ beliefs; and how I might have fostered or hindered the
development of men similar to participants in the study.
One area of my own subjectivity that is noteworthy is my interaction with
participants. I am an African American female who was raised in a two-parent home with
two African American brothers. We played together, we fought each other, but ultimately
we looked out for the well-being of one another. When I left home to attend college, I
became a member of a Black sorority and gained thousands of African American/Black
fraternity brothers. This new pseudo-family operated in much the same way as my
biological family—we fought, played, and loved. Going into this study I questioned
myself on the role that I would play as a researcher. It has been my desire to avoid
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stereotypical negative constructs—abusive, criminal, associations with drugs and
alcohol—assigned to Black men at this point in my research. My concern was that I
would uncover information which would confirm and reiterate the stereotypes. I feared
the possibility of my adding to the poor outlook of Black men. Would I report the good
along with the bad or do I wish to clean it up a bit?
My upbringing and cultural norms say to always paint the Black man in a positive
light even when the outlook is negative. One might ask why it has been deemed essential
to support and celebrate Black men in spite of themselves. The answer my Black culture
would give would be based on oppression and the harsh treatment of Black men at the
hands of the White, dominant culture following slavery. Although, women have also
suffered substantial oppression, because they are ―our‖ men, we (Black women) are
expected to honor and respect them. Hill Collins (1991) conceptualized this ideology as a
―struggle for group survival‖ (p. 140). Essentially, in order to survive oppression and
other such disenfranchisements, the group must stick together.
Being familiar with this concept of blind reverence Morgan (1999) reported
―There is a widespread perception in the Black community that public criticism of Black
men constitutes collaborating with a racist society‖ (p. 65). Adopting a traditional model
of support necessarily leads to the reproduction of social consciousness of the
community‘s struggles against oppression. Historically, the Black community has taken
pride in a tradition of group cohesion; members negotiate and renegotiate their roles in
maintaining practices for the good of the collective group (Freire, 1921/1993; Thelin,
2004).
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In examining how class aligns with adult behavior, Marxism places emphasis on
the social class structure for examining the economic platform of oppression (Merriam &
Caffarella, 1999). Those following Marxist theory believe it is up to the individual to
empower self in order to change the infrastructure of oppression (Merriam & Caffarella,
1999). Marxists seek to leave the individual in his society while he empowers himself to
change society (Merriam & Caffarella, 1999).
In opposition to Marxist ideologies and aligned with the philosophies of the Black
community, Freire (1921/1993) favored communities working together against
oppressors. Individuals who act as representatives of the masses in the struggle against
oppression increase division and cause more inter-group oppression (Freire, 1921/1993).
According to Freire, oppressors through the act of appointing one Black leader as
spokesperson successfully disrupt group unity. In his contention with Marxism, Freire
found:
The oppressors do not favor promoting the community as a whole, but rather
selected leaders. The latter course, by preserving a state of alienation, hinders the
emergence of consciousness and intervention in a total reality. And without this
critical intervention, it is always difficult to achieve the unity of the oppressed as
a class. (p. 143)
As a member of the Black community, I feel a sense of loyalty and have some
apprehensions about divulging community secrets. However, as a researcher, I am
committed to telling the story that needs to be told. This means I have made every effort
to report the findings fully and without prejudice.
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Although I report the story accurately and in the voice of participants, I am human
and may have inadvertently made mistakes. When approaching life and various life
situations whether personal or professional, human beings respond to situations based on
the subjectivity of past experiences and prior knowledge. Researchers are human and
make decisions in the same way. Whether erroneous or accurate, researchers bring a
degree of subjectivity to include biases, assumptions, beliefs, as well as pre-conceived
notions into the research process (Maxwell, 1996). Studies provide evidence regarding
the importance of acknowledging researcher subjectivity and reflexivity in research
(Creswell, 2007, Drapeau, 2002, Maxwell, 1996, Mruck & Breuer, 2003).
Summary of Chapter 3
The literature on feminism suggests a similarity between early women‘s
movements and struggles of Black men in American society. Feminist movement‘s
fought for equality and emancipation from oppression largely at the hands of the
dominant culture of White men. Feminism enlists adult learning and individual
development as weapons against oppression.
It is noted that women‘s movements made substantial gains when women found
their voices and defined femininity. It is my belief that this Black feminist narrative
inquiry will follow the direction of feminist movements by giving Black fraternity men a
voice in defining masculinity within the realms of higher education, and possibly within
their own adult development.

114

Chapter 4
Man Talk About Masculinity
―The journey in between what you are and who you are
now becoming is where the dance of life really takes place.‖
Barbara De Angelis
Chapter 4 provides information about each of the seven Black fraternity men who
took part in this study. An individual profile of each participant offers a brief glimpse into
both which these men are as I have come to know them and provides more information
about their lived experiences. Each of the men created a pseudonym instead of using their
real names. Participants also provided member checks (see Appendix A) of creative
representations (Gillies, 2007). Member checks provided an opportunity for participants
to validate or make corrections to working documents (Gillies, 2007).
This chapter will begin with a discussion about the construction of manhood.
Following is a discussion of each participant as I took the reality of what I saw and wrote
a description through my own interpretive lens. Then you will find a discussion of the
artifact which I asked participants to bring to the final interview. Next you will find a
poem which I constructed as described in chapter 3. The poem is considered found poetry
which combines the participants words with my words based and grounded in their
descriptions during interviews. Finally, after participant descriptions is a discussion of
masculinity development as it relates to father and son relationships.
As discussed in chapter 1, the purpose of this study was to understand how adult
males continuously redefine masculinity as they become participants in fraternal
communities in higher education. The theoretical lens that I used to evaluate the data was
the Black feminist theory, which aided in the explanation of oppression and separatism,
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as well as taking a psychoanalytic approach to how sexuality plays a role in the definition
of masculinity (Hill Collins, 2011; Young, 2000). I also sought to identify factors that
contribute to the possible selves as described by participants.
Life is Like a GPS (global positioning system), You are Driving in Circles Until You
Set a Destination
When speaking about the concept of manhood, Joe stated in order for a man to
reach his most desired end, he must have a plan. Essentially, his claim was that manhood
does not occur haphazardly. To reach a personal connection to masculinity one must
choose a path. There are multiple roads to follow, some with a direct path and some
indirect, thereby creating a longer distance from one point to the next. Other pathways are
circular providing the illusion of progress. According to Joe, a life plan will serve as a
GPS to prevent frustrations associated with failure, as well as the false sense of growth.
During the interviews each participant was asked to define masculinity. The
general consensus was that a man is responsible and takes care of his family. Responsible
was defined as having a religious affiliation with God, being a leader in the community,
working a steady job, and providing money for self and family in order to finance items
including food, clothes, rent/mortgage, and gifts. In the final interview, participants
brought artifacts that represented their views of masculinity. As each participant told me
about his artifact, I came to understand his explanation of what masculinity meant to him.
Invoking the Seventh Moment, I present participants individually and creatively
through poetry. The poetic expressions are analytical views of how each participant saw
himself. This chapter presents data utilizing the individual words of each participant
(italicized) taken directly from the interview transcripts and journal entries of the author.
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Participants were interviewed using a researcher-created, pilot-tested semi-structured
interview protocol. In our conversations we used informal language often using dialects.
Hence, the quotes from participants were worded in the language used by participants.
Men in the Driver’s Seat
Seven African American male members of Chi Omega Sigma Fraternity,
Incorporated, Alpha Omega chapter (pseudonym) from Mid-South University
volunteered to participate in this study. All 7 participants met the selection criteria of
being African American males ages 18 and upwards. Each was an alumnus from MidSouth University and graduated between 1997-2012.
Throughout interviews, participants placed significant emphasis on dress and
physical appearances. For this reason, as well as to provide the reader with a visual of the
men in this study, detailed descriptions of the men‘s appearance are provided.
Shaun Brown. Shaun was a 36-year-old African American male. He carried the
persona of ―the guy next door.‖ He possessed a pleasant appearance and humble
disposition. Shaun had smooth skin with a rich, dark chocolate complexion. Beneath an
almost bald head rested black, thick, bushy eyebrows. His oval eyes were dark and
appeared to reveal a kind personality. Between his eyes rested a broad nose. An almost
invisible mustache nestled between the base of his nose and atop thick brown lips. He had
a beautiful wide smile that revealed perfectly straight, white teeth, a hint of dimple in his
right cheek, and a twinkle in his eyes. Shaun stood about 5‘5 with a small frame weighing
approximately 140 pounds. He walked upright with his shoulders slightly back, however,
he presented with reservation.
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Throughout our interactions, periodically he would make eye contact. Regularly
he maintained a closed body language as indicated by crossed arms. When his arms were
not crossed, he seemed to be unsure where they should be placed. He would fidget and
shift from folded arms to one arm folded with the opposite elbow resting on his wrist
while the upright hand slightly grazed the left side of his face.
Artifact. For Shaun the epitome of masculinity is embodied by the farmyard
rooster (Fig. 1). According to Shaun, although small in stature, the rooster embraces his
role as a masculine being. The rooster‘s masculinity entails that he: ―takes care of the
hens, makes sure that they get the food they want and need, protects the hen, protects the
area, if there is any threat around, he warns, and he fights.‖
As he recalled his days on the farm, Shaun stated, ―I remember my grandmother
used to tell us, ‗Don‘t be messing with that rooster, he will claw your eyes out.‘‖ Despite
his grandmother‘s warning, as a child, Shaun would throw rocks at the rooster. Although
Shaun was much bigger and faster, taking a stand against his childish mannerisms, he
recalled ―That rooster would chase us.‖
As a more mature adult, Shaun reflected on his childhood interactions and
declared, ―I have a lot of respect for the rooster.‖ The respect acquired by Shaun gained
the rooster a fixed position in his life. Shaun‘s rooster not only was present on his
grandmother‘s farm, but presented himself by way of masculine embodiments throughout
Shaun‘s life. Those masculine characteristics resemble males who, like the rooster, have
won Shaun‘s respect. Shaun was reminiscent of four Black men who possessed roosterlike characteristics; they were his father, friend from 8th grade, security guard friend, and
his fraternity president.

118

Note: Press control and click on the title for the audio reading of the poem.
Big and Mean as a Rooster
I hated my dad! I hated him. My dad was mean.
He would always come home with an attitude; the
worst you ever seen
He grew up on the streets so he seen a lot of stuff.
But my dad gave me warnings; he wanted the best
for us.
He is small, he is fierce; I was scared because he
had that bark.
One day there was a guy beating up this woman in
the car, parked.

Figure 2. Rooster artifact of masculinity (Gutnicki, 2010).

My dad and the guy, they didn‟t fight or tussle
He went over there and stopped him; you know, it ain‟t about muscles
I hated my dad! My dad was mean.
But he always taught me to treat a woman like a queen.
I‟m a nobody, you know; that‟s what I‟ve been told.
But I had a good friend, he was popular, part of a gang, that‘s how he rolled
He was a big guy, probably two hundred pounds.
He looked out for me like he was my older brother our being the same age was profound.
I am a non-confrontational type; I‟ve never been in a fight before in my life
The last relationship with a woman; we were at a club where her ex wanted strife
He wanted to fight me in the club you see
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I laughed it off. He was bigger than me.
Nothing happened; I was cool with the security guard.
He was looking at me the whole time intimidating and trying to be hard
But Joe, He was making things happen, he was focused, he was president of the
fraternity.
Even though he was younger, it was like he was an older brother to me.
I want to be like that
Although, I didn‟t participate in every community service function. I wasn‟t always
around for the frat
I got talked about on a daily basis.
Black people can be meaner than racists.
Teased, in front of my sisters and brothers,
I have had my feelings hurt by disrespectful others.
Regarding confidence
I won‟t say I‟m a hundred percent
Still I became a man when I was out on my own
To get away from my dad; said I‟m living on campus where I belong
I wouldn‟t want to be the most powerful man,
I did struggle, but I didn‟t need anybody else to lend a helping hand
Don‟t be messing with that rooster, he will claw your eyes out
Ideal men, like the rooster, take care, warns, protects and fights without a doubt
My dad, my friends, and fraternity president
Masculinity is how they represent
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Real men as a matter of fact.
If someone was to mess with me then, they had my back.
To this day a rooster strikes a little fear in me.
The rooster he is real confident, he is a good example of masculinity.
Joe Jackson. Joe is a medium build 35-year-old Black male. His skin is the shade
of soft caramel. Standing 5‘4 he exudes confidence by maintaining of eye contact and his
laid back persona. Often he would sit leaning forward and rest his elbow on the table or
play with an ink pen or the water bottle. At one point, he stood the water bottle upright on
the table and rested his chin on top of it with his fore-arms slightly crossed on the table
between his chest and the water bottle. Joe appeared to be comfortable as evidenced by
the way he smiled and laughed regularly. When he laughed his bottom jaw would vibrate
as if it were being controlled by a ventriloquist. His laughter derived from his core
causing a hearty, yet controlled musical rendition to proceed from his mouth. As his
mouth moved to belt out the melody of laughter, his eyes would twinkle and curve into
simulated smiles. About ¼ inch from the base of his right eyebrow was a black mole. His
hair was cut low, almost bald. There was a faint mustache above his lips, almost the same
length as the hair on his head. There was no other facial hair.
Joe wore jeans and a long-sleeved white sweater with one inch vertical navy
stripes. Although he talked about being married, he wore no wedding band. He indicated
that he had been working and he wears it sometimes. At the time of the interview, he
wore no jewelry.
Artifact. For Joe Jackson, it was a divine blessing to be in a position to share what
you have with others; whether it is money, advice, genuine concern, or simply time.
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According to Jackson, ―We were created to give.‖ He attributed his many successes,
especially financial success to his living a life that was inclusive of God and giving to
others.
Joe presented a painting entitled ―He ain‘t heavy, he‘s my brother‖ as his artifact
(Figure 2). The upper-torso of a shirtless, muscular, pecan-brown man reaches over a
white wall attempting to grasp the outstretched brown hand of another man. Joe stated
masculinity is equivalent to the knowledge that life is empty without enacting the
principles learned of brotherhood on a regular basis both in and outside of the fraternity.
Essentially, life is not about the individual, rather how the individual can be a godsend to
another ―brother.‖
Throughout his interviews he spoke of giving back by way of mentorship.
Regarding making life decisions Jackson reported it is best to first ―be more interested in
yourself and what are you looking to get out of and give back to this life.‖ The most
effective way for accomplishing life goals was to ―be a mentor and a mentee.‖
Another common thread for Joe was his unwavering faith and belief in God. He credited
his mother with being his spiritual foundation; ―My mom is strong spiritually. So that‘s
where that foundation came from.‖ Concerning his religious upbringing, he stated ―we
grew up Baptist.‖ However, once he became an adult, Jackson built upon his mom‘s
religion, but developed his own understanding of what religion meant for him. As he
reflected on his views, he declared, ―You know if you ask me, I‘m a Christian. I‘m nondenominational. Don‘t classify me as Baptist or anything, I hate the classification.‖
As a means of connecting to his spiritual core, Jackson often found himself
secluded from the demands of life. He would travel to a local coffee shop to spend time
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reflecting; ―I have my music, Bible, laptop, and I‘m in my own world. That‘s when I get
answers to the tough decisions.‖
Note: Press control and click on the title for the audio reading of the poem.
Directions on the Map to Manhood
Where are you going? That is the question.
The fraternity only brings out what was already in the person.
It‟s like this!!? Girls are tearing your clothes off,
stripping the whole nine
That‘s enough to make any young ungrounded man
lose his mind
Serious perks to this whole Greek life fraternity and
being a celebrity;
But winning Man of the Year that says a lot for me.
As a matter of fact I hate stereotypes.
Figure 3. Masculine painting. He Ain‘t Heavy (Montaque, n.d.).
What are you looking to get out of and give back to this life?
Life is like a GPS, you are driving in circles until you set a destination
The ability to help make someone else be better is part of the manhood transformation
A man puts God first and cares more about others than he does himself
When he gets to the point of realizing it ain‟t about him literally heavens opened up with
a storm of wealth
Ain‟t nobody catching me. Ain‟t nobody holding my hand
Some say until a man is independent then he can‟t call himself as a man
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However, manhood is essentially a man‟s arm reaching down a cliff and another arm
reaching up
A man can see the value in helping someone else with advice or simply helping someone
who‘s down on his luck
Knowing where you are going. Getting up with a purpose every day.
Look for people that have traveled the road, or are going along the same pathway
Be a mentor and a mentee.
But to be a mentor or to be a mentee, there is no room for being a celebrity
He must work while in school, work preparing himself, work wanting something
Otherwise in this world you will find yourself circling
When he gets to the point of realizing it ain‟t about him
When Black fraternities realize it ain‟t about them
You first must have some direction.
Then, you‟re ready baby! You‟re ready! Go get „em! Lights, camera, action!
Jonathan Williams. Jonathan arrived at 5:55pm for the interview which was
scheduled for 6pm. I met him in the rotunda of the library. I was looking at a stack of
fliers when he approached me from behind. He said ―Hello,‖ then greeted me with a twoarm hug. After the greeting, we walked to the glass-enclosed elevator. The study room
that we went to was on the 3rd floor of the library. Jonathan was a 33-year-old, mochabrown man. He stood about 5‘3 at 160 pounds. He had a low freshly edged haircut.
Thick, bushy eyebrows rested above dark brown eyes. He wore bronze, wire-framed
eyeglasses. The glasses coupled with his rigid jawline alluded to a presentation of a stern
man. Jonathan was self-confident and walked with shoulders slightly back,
head held straightway, and made direct eye contact.
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Artifact. Jonathan brought 3 items that represent his definition of masculinity: the
Holy Bible (Fig. 4), hands, and a motorcycle helmet (Fig. 5). He indicated that a man is
ultimately defined by characteristics God
has identified as masculine within the
Holy Bible. Specifically, a man is
―I say, a leader, a protector, a provider.‖
Jonathan‘s beliefs were that the Bible
prescribes that a man is a leader,

Figure 4. Bible artifact of masculinity.

especially within his own family. While Jonathan understood himself to be masculine, he
indicated there is room for growth. ―I think there are still a lot of aspects of my life that
are not completely aligned‖ with the Biblical definition of what a man should be.
It is important to note the relationship Jonathan had with self. He reached a level
of self-actualization which allowed him to see areas where there was room for growth.
Perry (2010) indicated a healthy intrapersonal relationship is essential in identity
development. Jonathan‘s self-reflection instructed on how he handled both intrapersonal
and interpersonal relationships. His analysis of the functioning of his ego in society,
according to Erikson (1980), followed the life stages model of an individual maturing
into adulthood.
The second item discussed was the size of a person‘s hands. Presumably, hand
size can be a determining factor of whether someone is masculine or feminine.
Accordingly, Jonathan stated ―if you see a woman with big hands, you might say that
she‘s masculine.‖ It is presumed that a man is to have large hands, while a feminine
person would have smaller hands. This follows the theory of if not masculine, then
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feminine (Connell, 1995, 2001, 2009). Connell (1995) explained some theorists posit
there is an absolute binary which distinguishes femininity from masculinity. Jonathan‘s
ideology of hand size was in line with this concept. The problem is there is no absolute.
What one may consider as big may fail to be in line with another‘s concept of big. Hence,
the responsibility is then placed on the individual to make distinguishing judgments
relative to personal worldviews between an item‘s masculine or feminine properties.
Jonathan‘s conversation, however, took on an opposing view when considering
his own stature. ―I was a pretty little guy.‖ He continued, ―Actually, I‘m the runt of the
family. Both of them [my brothers] are taller and bigger. I am definitely the shortest.‖
Regarding the hands theory he stated, ―I don‘t know if the hands is a good
representative.‖ In an effort to refute this theory, he declared, ―I don‘t have big hands.‖
The final item discussed was Jonathan‘s motorcycle helmet. Across the front of
the helmet was a goldish-bronze reflective face shield. The helmet was covered with
detailed drawings in shades of black and white. In a straight line down the center, in
Mohawk formation, were varying depictions of men‘s heads. The heads were lined one
behind the other towards the reflective face shield. Each head was reminiscent of fictional
cavemen or those men of ancient Mayan tribes. Their eyes and mouths were stitched
closed with yarn-like material. Through the stitching of the mouth some bore teeth that
clinched onto a thick bone. The scowl on the faces suggested feelings of turmoil. Each
head was about 1.5 inches in diameter. The silky texture of the hair indicated the men
were not of African descent.
In contrast to the monotony of the shades of black and white was a boldly colored
female on each side of the helmet. The woman had white skin and bright blue, waist-
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length silky hair. Her eyes were the same bright blue as her hair. On her legs were thighhigh, blood-red boots. She wore a blood-red string bikini bottom that was high on her
thighs. She also had a matching bikini top. Bare DD breasts protruded through the bikini
top. Red skulls with yellow teeth covered
her nipples. Between her blue hair and
white skin was a blood-red headband
with a grey skull in the center. Her red
lips were curved into a closed-mouth
smile. In her matching red, gloved, left
hand she held three lifeless male
Figure 5. Helmet artifact of masculinity.

heads by the hair.

Jonathan explained, ―the name of the actual helmet is ‗Head Hunter‘.‖ The sexual
depiction of the design is what Jonathan considered ―an aspect of being masculine.‖ Men
have sex. Not just sex, but men have sex with women. Essentially, ―from that first
experience with your girlfriend‖ then ―I started branching out, seeing multiple girls even
in terms of sexual relationships.‖ According to Jonathan, ―Sex, your sexual encounters
defined manhood.‖
Based on the principle that sex is an expression of manhood, Jonathan and his
biker friends were able to form bonds over his sexually candid conversation piece, the
helmet. When he was with other bike riders, who were ―having sort of those types of
conversations where you are talking about just like sexual encounters‖ they were able to
express a common male bond.
Note: Press control and click on the title for the audio reading of the poem.
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Head Hunter
I think that a woman that can take control, I can respect
Someone who was easily controlled or ran over, I would neglect
A sexual presence of women, as a man I can appreciate
Sexuality is really only one way
A feminine man may view himself as this woman
That in itself was a clear cut indication that this wasn‟t a man, in my opinion
It‟s upsetting to see someone acting gay
Especially, if you are representing the same organization, putting the fraternity on
display
While they are in your fraternity colors or representing your letters or something like that
It‟s troubling to see that because I don‟t understand a gay man. Damn a gay frat?
They basically talked about us, clowned us, we heard jokes
A lot of brothers just aren‟t acceptable or tolerant of that behavior, you know
A man with a woman I can respect
If dude turned out to be gay, I will neglect
Kevin Keith. Kevin was a 37-year-old African American male with a honeykissed cocoa bean complexion. He was clean-cut; however his demeanor was slightly
mysterious as indicated by his ambiguous body language. At times he seemed to be open
with direct eye contact, but simultaneously closed with his body movements. His hair
was low, freshly cut with a slightly receding hairline. Thick, but tamed eyebrows were at
his brow line. Covering his round black eyes were long, curly, thick eyelashes. He had a
round nose with narrow nostrils. A thin mustache lined plump lips and curved downward
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to connect with an equally thin goatee. Kevin‘s oblong-shaped head appeared to rest
confidently atop a strong neck and broad shoulders.
Kevin was dressed in a blue polo work shirt. The logo OutSource (pseudonym)
was double-stitched on the upper left portion of his chest. The word Out was burnt orange
and Source was stitched with orange thread. There were 3 white buttons at the neck. The
bottom 2 buttons were fastened while the top one was left open. He wore loose fit stonewashed blue jeans that rested on top of grey Nike sneakers with white tied laces. His
jewelry consisted of a black leather band watch with a brass face and large numbers.
Artifact. Kevin equated his masculinity to the bass guitar (Fig. 6). It is the
foundation and sets the tone for how the other instruments in a band are to operate. He
indicated that his position in life allows him to be the foundation at home, work, and
church. His guitar has 6 strings. This follows the major principals he discussed regarding
masculinity: firmly standing on principles, responsibility, respect, religion, discipline, and
appearance.
Note: Press control and click the title for the audio reading of the poem.
Foundation of the Bass
As a man, I am the rhythm that keeps everything flowing
The bass part of the music that is what keeps things going
The man, he has a strong foundation in what he say
You know, disciplined in the way
Men represent the foundation of the family
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Just as the bass guitar is like the foundation or
the main part musically
You‟re under the roof in my house, resonates
like a cymbal in the ear
Set the foundation when they are children,
when they‘re young, I make the rules here
Not necessarily just the family, it can be on
your job, in church, just various places
Just like anything that you are dealing with
people on a daily basis
Although the rules weren‟t always received
but once they saw these rules follow
implementation
Step up and take the lead, strong and
standing firm, represent that strong, that firm
foundation
An ideal man has to know how to survive

Figure 6. Guitar as masculine artifact.
There is a definite responsibility of being the sole one to provide
In this economy knowing how to survive and make it today from day to day
I grew up hearing the White man is not gonna let me break away
A White guy before I came in management would talk to me any type of way
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All I had to do was just stand my ground and realize who I was and things turned
back around
I learned from the situations that I go through that help me overcome whatever
may come down
The church, it teaches me about the Bible; it basically gives the foundation of how
we should be
You are a man when you make up your mind that it‟s time to take responsibility
Jody Jones. Jody was an excessively confident, 34-year-old African American
male. Much of his confidence stemmed from the popularity he gained in his younger
years as an athlete. He boasted about the attention shown to him by women throughout
various life stages. Jody periodically spoke about his sexual conquests largely due to his
assessment of self as ―I‘m attractive.‖
Jody had a mahogany complexion. In accordance with the present height, body
mass scales, Jody was slightly overweight at about 6‘1 and 210 pounds. However, his
level of self-esteem seemed to place him at level in which he appeared to be comfortable
with his physical self. His face was heart-shaped containing a low hair-cut, light hazelbrown sleepy eye, a circular nose and thick chapped lips. He had little hair on his face.
There was a thin mustache above his lips and dark brown peach fuzz on his chin. He also
had thick, untamed eyebrows. The only jewelry he wore was a pair of diamond studded
earrings.
Jody wore a pullover, thick blue sweater with a silver zipper running from midchest to his neck. Underneath the sweater a black shirt was visible at the neckline. He
wore dark blue jeans and brown leather loafers.
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Artifact. The item Jody selected to represent masculinity provided evidence of his
responsibility towards reaching a level of self-actualization. For Jody his view of
masculinity was depicted in a book by NFL football player, Terrell Owens (2008), T.O‟s
Finding Fitness: Making the mind, body, and spirit connections for total health (Fig. 7).
As an ex-athlete and fitness instructor, Jody expressed an appreciation for the way being
healthy impacts an individual across life stages physically, mentally, and spiritually.
As much as exercise may alter the physical body, Jody gave credit to a good
physical regimen in his claim that ―how you present yourself is going to be important in
life and how you are judged by other people.‖ Accordingly, one‘s appearance establishes
a first and lasting impression. In T.O‟s Finding Fitness, Jody claimed it provided
evidence concerning the need to be fit in various areas of life:
You have to have a fit mind—you
read, you study, you educate
yourself. You have a fit spirit—
you meditate, you pray. You are
religious in some aspects and you
have a fit body. You actually take
steps in what you eat, and how
you exercise to keep yourself
healthy. (Jody)

Figure 7. Masculine book. T.O.‘s finding fitness (Owens, 2008)

Although he had his views of what constitutes masculinity, Jody expressed an
understanding that there may be various interpretations of how a man may be defined.

132

Jody‘s views of an individual‘s development are paramount in the realization of
masculinity. He understood his own identity development as a tri-fold phenomenon:
maturity, goal setting, and self-actualization. How he chose to navigate through these
phases gained him what he believed to be the ideal position as evidenced by his claim, ―I
am the ideal man.‖
Regarding this entitlement Jody declared, ―I‘m respectable, honest, and I work
hard.‖ At the age of 34, these are characteristics he believed justified his being the ideal
model of a man. However, in order to get to this point he made significant negotiations
throughout his life.
In line with his psychological growth, Jody was comfortable in stating ―it took me
having to go through some of the trials and tribulation I went through growing up.‖ He
added he ―went through like 3 phases in growing up.‖ Having a keen awareness of his
own development, he articulated how his journey through each phase lead to his own
actualization:
I was the baby, I was the young adult, and then I became an adult. When I first
got to college I still had this hot-head, this arrogance like, I‘m the man. I can be whoever.
I can get any girl that I want. I‘m attractive da, da, da. I tried to be the so-called
―player.‖ That was the baby to me.
In discussing personal possessions, Jody did not claim to be a rich man. However,
this minor obstacle would not deter him from his vision of self as being both ideal and
proud. He stated, ―I may not have the best of everything, but I take pride in what I do
have.‖ If nothing else, the sense of entitlement that Jody has honed throughout his life
stages has perpetuated his sense of truth as evidenced by his sense of responsibility in
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aspiring for his life goals. In his own word, ―I now have a goal, I want a house.‖ Another
goal was, ―to be a great father for my children, the best that I can be.‖ Understanding the
importance of work and being able to provide for his children, the final goal concerned
his career, ―I have a goal of having a career that I worked for myself and not working for
someone.‖ Jody accepted his responsibility in being able to provide for his family.
Note: Press control and click on the title for audio reading of the poem.
Stand for Attention
A tendency to want to blame everybody, makes one illegitimate
Stand up be a man about it
You are supposed to hold yourself to a higher standard and act better
I got my responsibilities with the fraternity, and then my personal endeavor
I‟m attractive I‟m dressing thinking I‟m the shit
Something I work with, I‟m just insensitive, quite a bit
You may make more money than me
But, I felt like I was as good or better than anybody
I‟m not well off, but I‟m not struggling.
Lady you‟re good, but you‟re not what I‟m looking for on my team
I actually found somebody I could look up too
Somebody I could confide in, easy to talk too, easy to get along with, sorry boo
I had dreams and aspirations of being a professional athlete
I was put on a pedestal where everybody wanted to be around and see me
Undergraduates knew him; he was the life of the party
But when it‟s time to put in work or do business that needs to be done,
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I can adapt to the situation
My fraternity accepted the men as who they are and they make good men better
Hostility is known between Black fraternities, but we have the same cause so let‘s be
working together
Often, I was seen out in public
So I wore my letters at certain events
You are supposed to be the elites
Trying to balance, ok got class, life, I got my responsibilities
Everybody told me that I was stuck-up and arrogant
Yeah, I was, I thought, no I knew I was the shit.
Pathagorean Jones (PJ). PJ was a 23-year-old recent graduate of Mid-South
University. At the time of this study he was in his first year of graduate school. PJ was a
clean cut young man with a dark almond complexion. He wore khaki jeans, brown leather
loafers and a long-sleeved button-up shirt. His shirt contained red and white vertical
stripes with a brown reindeer on the upper left chest. At the neckline, a white t-shirt was
visible underneath the long-sleeved shirt. Around his neck was a silver dog-tag of his
fraternity Greek letters.
PJ stood about 6‘ with a 190 pound, muscular frame. His face and physique
appeared chiseled indicative of his participation in a regular workout routine. His hair
was black and shaped into a low fade. He wore black plastic-framed eyeglasses which
rested atop a long, angular-shaped nose. A thin mustache framed thick, full lips and
flowed down to meet a square chin where it ended in a fall of thick ½‖ long goatee.
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Artifact. According to PJ, hard work is masculinity and masculinity is hard work.
In order to represent his ideals of masculinity, PJ presented with two items: a Budweiser
beer bottle (Fig. 8) and his fraternity dog-tags. One might ask, ―Why a beer bottle?‖ Hard
work for PJ, whether it was to fulfill personal or professional
obligations, began early in the morning and lasted until the work
was completed. After working hard, PJ thought a bottle of beer,
specifically Budweiser or Bud Light, to be an adequate reward. He
concluded, ―I chose a beer bottle because after a hard day at work
you can come home and drink like a bottle of beer.‖
For PJ, beer has a soothing effect. He continued, ―It shows after you
did all your hard work you can come home and rest and get ready
or another day. It calms you.‖

Figure 8. Beer artifact of masculinity.

Respectable men may choose to drink beer, or not. When asked about the type of
men he respected, PJ spoke of his mentors all of which are ―real hard-working men, they
are older,‖ educated, and in the fraternity. As a young man he was able to sit at the feet of
his mentors to receive guidance as well as ―feedback from the older people in the
fraternity.‖
Although he had mentors within the fraternity, PJ credited his father for being his
primary example of how a man is to enact masculinity. Concerning masculinity, PJ
thought his father was ―pretty masculine.‖ Even as a child, he recalled ―I had so much
respect for him‖ and ―seeing him go to work every day and come back home‖ began the
journey towards his understanding the intricacies of being and becoming masculine.
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The second item selected by PJ was an outward symbol of the hard work he endured in
order to become a member of the fraternity. The dog-tags as stated by PJ :
basically represents the struggle that I went through when I was on line for my
organization. It shows that I put in a lot of hard work before, while I was on line and after
I was on line. That‘s why I always wear it like all the time. It just signifies hard work that
I put in.
The image of PJ‘s dog-tag is not displayed in an effort to maintain confidentiality
of the fraternity. The dog-tag was a silver plate 1.5 inches long and ½ inch wide. It hung
on an 18‖ long silver beaded chain similar to military dog-tags. On one side was
engraved three ½ inch Greek letters, Chi Omega Sigma (ΧΩΣ), representing his
fraternity. On the other side of the plate was the engraved fraternity shield. The Greek
letters faced outward when PJ placed the chain around his neck. Although he reported he
wears the chain ―80% of the time,‖ he refused to wear it with certain apparel and
explained further.
Representing the image of the fraternity included abiding by the unwritten
principles of appropriate dress. According to PJ, dress and appearance were vitally
important. PJ stated he felt obligated to ―make sure [he] was dressed nice.‖ By ―dressing
nice,‖ he believed the fraternity could flourish ―and that will help them as far as
recruiting.‖ PJ acknowledged, ―I was always trying to represent the work of the
fraternity, represent my chapter in the right way.‖ Wearing dog-tags with a shirt and tie in
his eyes was neither appropriate nor tasteful. In line with his views of poor
representations of the fraternity PJ asserted anyone wearing letters improperly, ―now
that‘s real tacky.‖ It was deemed improper to wear a dress shirt with a button, or a t-shirt
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with a button and a medallion. Layering Greek paraphernalia, according to PJ, is tacky
and unacceptable.
The poem below is an analytical view of how PJ viewed himself. This poem is
entitled ―Cutting down trees‖ represents PJ‘s approach to the trials and tribulations he
experienced as he traversed through life learning about his own inner strength while
creating a definition for masculinity. As in the prior creative displays of masculinity, the
italicized words are taken directly from the transcripts of the interviews. In our
conversations we used informal language often using dialects. Hence, the quotes from PJ
were worded in the language he used.
Note: Press control and click on the title for audio reading of the poem.
Cutting Down Trees
Cutting down trees
Cutting down trees with machetes
I was always waking up early in the morn
Between my mom and my dad, I was their first born
My little brother, I try to take him under my wing
I always go visit my other brother and grandmother once or twice a week
You know to college you went
That was a good accomplishment

Cutting down trees
Cutting down trees with machetes
I did not do good on the ACT
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I missed the HOPE by point 03
Some thought I was not gon‟ really make it because of my aptitude
But my aptitude would not determine my altitude
I wanted to prove everybody wrong
Like network with people which brought jobs along

Cutting down trees
Cutting down trees with machetes
When you go talk to different people, different administrators and stuff like that
It should be on there where you should dress in business attire something nice to look at
You want to represent in the best way possible
You don‟t want to bring no bad vibes or negative vibe to the organization, be accountable
I mean if you look good or whatever then you look good
Basically represent the struggle, the work of the fraternity, represent my chapter like a
Chi Omega Sigma man should
If you like look tacky or something, wearing certain clothes like basketball shorts
That‟s like a bad representation. We are business men about business not sports.

Cutting down trees
Cutting down trees with machetes
As far as women, I think I respected them for the most part
Like with my grandma I seen like how strong she was, how caring, she has my heart
Real men are able to take on leadership roles
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They provide for their family and household
But my grandpa, he was a rolling stone
He had two strokes, now grandma, she is taking care of him in their home

Cutting down trees
Cutting down trees with machetes
As a boy we would go fishing and my dad showed me how to bait the line
They would bite and it was always, it was a good time
My example of a man is my dad, I had so much respect for him
I never said that so I decided to go out on a limb
I actually told my dad that I love him; that was real good
He said I love you too like a real man would.
Cutting down trees
Cutting down trees with machetes
Thomas Carpenter. Making and maintaining direct eye contact throughout the
interview process, Thomas appeared to be confident and self-assured. Thomas was a 24year-old recent graduate of Mid-South University. He was wearing a long-sleeved white
collared shirt with 3 inch thick horizontal alternating navy blue and green stripes, dark
black jeans, and brown leather slide shoes. His attire was accented with diamond
earrings, one in each ear.
Thomas stood 6‘6 and was a 150 pound athlete with a butter-pecan complexion.
Although he was athletic, his slim frame consisted of barely noticeable muscles. Situated
within his long face were dark piercing eyes, an Anglo-Saxon-like narrow nose, and a
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slim jawline. A soft kiss of barely-there mustache lined the top of doubly thick, pale-pink
lips. His top lip curved slightly upward on the right side reminiscent of the Elvis Presley
snarl. Thomas has a low, hair cut that was perfectly edged.
Artifact. Thomas equated his masculinity to tools (Fig. 9). He selected a pair of ¾
inch silver pliers with black rubber handles and a flat-head screwdriver. The screwdriver
was an average size with a black rubber handle and clear yellow stubbing between the
silver metal and handle. According to Thomas, in order to be considered masculine, a
man should be able to have at his disposal the skill and ability to fix things. In any given
situation, he should know what tool
to select and how to use it.
Although he selected tools
and the ability to effectively use them
as his definition of masculinity,
Thomas could not readily explain
how he identified with them.

Figure 9.Tools as artifacts of masculinity.

As a result of both his parents succumbing to drug addictions, at an early age Thomas
was left to raise himself and his siblings with little adult intervention. Instead of citing a
personal connection to tools such as a parent or family friend, he chose to indicate society
as his instructor. Explaining his choice, Thomas stated:
I‟ve been taught. What society taught was a man should be handy and be able to
fix things. I think that‟s a very manly aspect to be able to fix things. Not saying
that women can‟t do it. Just saying that I feel like that‟s a manly characteristic to
have (Thomas).
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Until I went to Las Vegas in a professional development trip I failed to fully
comprehend Thomas‘ philosophy that society taught him that a man must be able to fix
things. In the wee hours of the morning on February 27, 2013, I contacted the hotel‘s
housekeeping office to inform that I needed a replacement light bulb. Because I saw only
female housekeepers, I assumed a female would deliver the light bulb. Much to my
surprise a young man identifying himself as housekeeping knocked with a replacement
bulb. I informed him that I expected a female because I had only seen females working in
this particular hotel in housekeeping. The young man speaking boldly proclaimed, ―I
ain‘t a woman. Men don‘t clean no rooms. The men work in maintenance.‖ What an ―a
ha‖ moment for me. Society does teach gender roles and consistently reiterates those
roles across culture, class, geographic location, race and ethnicity. Being his primary
source of information, Thomas gravitated to the commonly acceptable modes of behavior
practiced within what he defined as society.
The tools Thomas selected are synonymous with the way he chooses to handle
life circumstances. Both the screw-driver and pliers are manipulated with the use of only
one hand. Basically, each tool stands alone. Like his chosen tools, Thomas tends to work
alone when faced with difficulties. In making decisions he stated, ―I usually go with my
feeling, my first instinct of what to do in a difficult situation.‖ Thomas chose to become
his own tool when faced with challenges. ―I didn‘t really talk to no one.‖ Actually, ―I
usually don‘t talk until I know exactly what I‘m gon‘ do.‖
Note: Press control and click on title for audio reading of the poem.
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As I Am
I‟m just going to describe myself, how I feel that I am
Not afraid to protect my family or nothing like that
Yes, I‟m the oldest, as a matter of fact
Growing up, my mom usually wasn‟t that active
But right now my mom, I forgive
My mom was a drug addict, my dad now he was on drugs too
Troubles aside, my attitude, my level of responsibility and my appearance has greatly
improved
Family shapes you by what you see
I hate the drug aspect of like crack, cocaine, weed
I am an athlete so, basketball, football, we used to run all the time and stuff like that
I actually came here to the University and ran track
Regarding the fraternity I feel like every person has a voice or opinion
As the leader, I usually go with my feeling
You are supposed to carry yourself in a respected manner
The image that we like to portray is we like to help our community be better
I love my experience in college and I actually love where I‟m from
Supportive and encouraging people who not make you feel like why you do that, you
dumb.
It was here where I began to question, what really is masculinity?
The important characteristics are budget and responsibility
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Mapquest Search for Father to Son
This study revealed a rather strong connection between masculine development
and the men‘s relationship with their fathers. When analyzing the data I made a notation
distinguishing between the developments of those who grew up with fathers in the home
versus those who did not. I thought it a note-worthy phenomenon that most men in the
study had fathers in the home (Joe, Kevin, Jody, Shaun, and PJ) compared to those who
did not (Thomas and Jonathan).
hooks (2004) found in Black homes, it is more important that boys be exposed to
a nurturing and loving home life over the presence or absence of a father. Regarding
homes with absentee fathers in comparison to those with present fathers, hooks (2004)
expressed her concerns:
they [Black pundits] refuse to accept the evidence that there are plenty of homes
where fathers are present, fathers who are so busy acting out, being controlling,
being abusive, that home is hell, and children in those homes spend lots of time
wishing the father would go away. The father-hunger these children feel is as
intense as the father-hunger children in fatherless homes feel. Patriarchal fathers
are not the answer to healing the wounds in [B]lack family life (p. 102).
Shaun‘s life is an example of the pain hooks described. Although he grew up in a twoparent home, Shaun secretly longed for the day when he would be able to live separate
from his father. He spoke extensively about how he hated his father because of his temper
and how he was psychologically, mentally, and physically abusive. Shaun recalled, ―I
used to hate my dad. I was scared because he had that bark.‖ Homes with a mother and
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father who are abusive produce the same psychologically damaged children as
dysfunctional single-parent homes (hooks, 2004).
At the other end of the fatherhood spectrum is Jonathan. His mother and father
divorced when he was a young boy. In reference to his home life, Jonathan stated ―The
whole time that we were in Mississippi he was actually still out there [in California].‖
Loving and supportive is how Jonathan portrayed his family life with his brothers and
mother. When he reflected on how he imagined his life would have been different had his
father been present in the home, there was a sense of loss much similar to that
experienced by Shaun:
I think about in terms of maybe my mind set in terms of behavior. Whether that is
just the type of man I have become, sexual behavior and things like that. I think of
course having a father present in the home that probably would have counter reacted a lot of the things I sort of learned on my own. I think there are several
possibilities to what could have been different.
Unconditional love and acceptance in the Black family was prescribed by hooks
(2004) as a remedy for healing of present-day struggles, including racially motivated
injustices and historic scars dating back to slavery. Data collection as well as data
analysis, informed of three things that all the men had in common: love of family,
connection to God, and membership in the fraternity. All men in the study had strong
familial connections except Shaun. During his upbringing, Shaun experienced significant
struggles with power and powerlessness at the hands of his father. According to Perry
(2010), Shaun‘s identity then becomes the way he thinks of himself. Several times during
the interviews he made the statement, ―I‘m a nobody.‖
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Erikson (1980) discovered the individual‘s identity development is greatly
influenced by his first social interactions, primarily being the education received from
parents. Joe reported the event that helped shape his masculinity was ―the first time I saw
my dad cry. I think ‗cause up to that point, I didn‘t think men were supposed to cry. But it
was when his dad died.‖ Interestingly, these conceptions of masculinity as a result of
father-son interactions, or lack thereof, speak to the intersectionality of race, gender, and
class.
The purpose of this chapter was to give the reader a glimpse into both some
personal information about each man who participated in this study, as well as some
thoughts about how I would describe my interactions with each man. Chapter 5 focuses
on the findings and the analyses from this study.
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Chapter 5
Findings & Analytical Discussion
The purpose of chapter 5 is to share findings from this study and provide an
analytical discussion around each of the developed themes in an effort to answer the
research questions. The analytical discussion is driven by the critical race and critical race
feminism frameworks used in this study. To help the reader navigate through the data, a
table depicting significant aspects of participants is provided. The chapter concludes with
a summary of the findings and discussion presented in the chapter.

Table 4
Participant Identity. Distinguishable items for each participant.
Participant

Artifact

Descriptions

Shaun

Rooster

hated dad; chef

Joe

Painting

help Black men; family

Kevin

Guitar

church choir; granddad

PJ

Beer bottle

cutting down trees; fishing

Jody

Fitness book

self absorbed; athlete

Thomas

Tools

track team; parents on drugs

Four major themes are presented: (1) The mating dance: Understanding
enactments of sex and sexuality; (2) Follow your dress code: Abiding by the often
unwritten rules for behaving, believing, and being; (3) It‘s all in the family: The fraternity
doesn‘t change you, it brings out who you are; and (4) He‘s not too heavy, he‘s my
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brother: Understanding and accepting the individual despite imperfections and being an
active role model.
In the section that follows, themes and corresponding categories are presented in
Table 1. Next, is an expanded representation of themes along with narratives in the
format of fiction stories which follow the critical and Black feminist theories‘ emphasis
on the participant‘s voice. Fiction stories (Denzin & Lincoln, 2002; Krueger, 2005) were
derived from transcripts through meticulous selection of common ideals from
participants. As described in chapter 3, words and phrases were pulled from direct quotes
to create a story that depicts the experiences of those men in the study. Within fiction
stories the pronoun ―I‖ is utilized to convey the stories are representative of the collective
group. While fiction story (re)presentations were facilitated in the course of shared
thought patterns of participants, attention was given to create a uniform voice. Italicized
words are directly from transcripts of participant interviews. Narratives are followed by
post-positivistic contextualizations.
Additionally, individual voices of participants that correspond with the categories
are presented via excerpts from interview transcripts. The excerpts are representative of
patterns observed across the interviews. Directly following each excerpt, the particiipant
was identified by his pseudonym, in parentheses. Participants‘ actions during the
interview are notated at the point of occurrence and situated within contextual braces.
This method of representation was chosen to facilitate understanding of data by readers
with various learning styles.
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Table 5
Themes and Categories. Themes are identified by Roman numerals. Categories are
identified by capital letters.
I.

The mating dance: Understanding enactments of gender and sexuality.
A. Attraction to the opposite sex
B. Female professions/positions
C. Gender and sexual customs

II.

Follow your dress: Code abiding by the often unwritten rules for behaving,
believing, and being.
A. Beliefs about Power
B. How behaviors are learned
C. Model personal characteristics

III.

It‘s all in the family: The fraternity doesn‘t change you, it brings out who you are.
A. The family unit
B. Personal interests
C. Financial aspects of life

IV

He‘s not too heavy, he‘s my brother: Understanding and accepting the individual
despite imperfections and being an actively competent role model.
A. Role models
B. Identify unacceptable behaviors
C. Correct unacceptable behaviors
D. Educational arenas

The mating dance: Understanding enactments of gender and sexuality (Theme 1)
The first theme, The mating dance: Understanding enactments of gender and
sexuality, provides understanding of what it means to be male sexual being. As the men
shared their stories, a narrative about the role of Black men and how both men and
women perceive sexuality emerged. The narrative was not wholly congruent with the
actual experiences of all men in this study.
In an effort to unravel the complexities underlying their definitions and
experiences, the voices of the men in the study were organized into three categories:
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attraction to the opposite sex, female professions/positions, and gender and sexual
customs. The following fiction story illustrates participants‘ thoughts concerning the
competing discourse of homosexual relationships as well as their own enactments of
heterosexuality.
Fiction Story
This guy was at the homecoming game, he was like dancing doing the same
routine on the field as the cheerleaders; that wasn‟t manly to me. No real man will be
switching, walking around campus switching, dressing up in female clothes, and trying to
speak like a female. But when you think about it, a feminine man may view himself as this
woman.
The first encounter that I had with a person that didn‟t act like a man, he was
actually one of my mother‟s boyfriend‟s. Just as an example, um, I {slight chuckle
through words} knew something was wrong with this dude when he had on a certain
outfit. It was an all-white suit with some red boots {breathy chuckle followed by
increased tone}. That wasn‟t my idea of a outfit that the typical man would wear {voice
returned to normal}. That dude turned out he was, he wasn‟t a man {breathy chuckle
from the throat}. He was gay, so he didn‟t want, in my opinion he wanted to be a woman.
A gay man in my fraternity? No {rushed whisper}, no, no, no. No he. No. At no
point would they let him in. He wasn‟t a part of {emphasis} that group. You know, of
course many of the other fraternity members probably won‟t agree with it because you
know, they usually try to keep gay people from joining the fraternity. And if they find out
that they are gay, then you won‟t be able to join.
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Somebody showed me a picture of some guy. He was a member of my fraternity.
He was expressing love for another man. Not just brotherly love. I am talking about
relationship love to another man. I didn‟t quite know how to take that. Don‟t even know if
I want to have an understanding of it. Like I say, it‟s troubling to see that because I don‟t
understand it. We knew he was weird, but we didn‟t know he was that weird. And um, so
that was like a shock, you know. I didn‟t talk to him for a while because I couldn‟t
understand.
When we actually started going out on our own, we were given a time to be back
home. Honestly, I didn‟t go out much in high school. Oh! College was a different world
{laugh}. College, I had to make up for high school. I dated a woman one time with four
kids. I wanted to know her. I was still more of a romantic kind of guy. To prepare for a
date first thing I do is try to find out the details about the young lady that most men
wouldn‟t ask like: favorite food, favorite color, what does she like to do for fun; things of
that nature. That way when I make the decision, I try to be the man about things.
I try to be proactive. I‟ll make the decision to let her know that I‟m good at being
in control. She can feel secure about me. I‟m not going to be passѐ and wishy-washy. I‟m
going to stand on my ground. It was a pretty good relationship for a minute.
Then there‟s groupies, ones that just want to hang around because of the title that
you have. Ones that want to sleep with you because of the title that you have. Like this
girl, Trina; she‟s giving it up freely. That‟s all the men see. She is easy to get so that‟s all
they want her for. They never look at her for anything other than sex.
Yeah, I picked her up and we would go get a room somewhere. I never took
nobody to my house. You weren‟t finna come sneak up on me. That could cause a
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disaster. You have to find out where I live. I didn‟t feel like manning up and answering
and explaining myself. So I always went and got a room somewhere.
I think having a figure to model after may have changed my whole view of what a
relationship was supposed to be like, versus learning from peers, your brothers, videos or
anything at the time. I think if I had seen or had a model with husband and wife sticking
together, then me growing up I might have been more prone to me staying with one
relationship at a time.
Attraction to the Opposite Sex
Through these men‘s definitions of beauty it became obvious that physical
attraction must be present prior to a pursuit of a sexual or intimate relationship (Hill
Collins, 1991, 2005). However, if the object of the attraction failed to possess substantive
evidence of the ability to be intellectually stimulating and to maintain the male‘s
attention, the result would lead to a demise of the relationship regardless of beauty or sex.
I will tell you about this one. This is actually more funny than anything. A young
lady was gorgeous. I mean drop dead gorgeous. We as men often define drop
dead gorgeous as, do other men stop and look at her? And do they want her? You
know kind of makes you feel like you the man. So this was the one everybody was
like “I want her.” I was like, okay I‟m finna go pick her up. So we did. But this
was the dumbest girl I have ever talked to in my life. Would talk for two hours and
it might be about Sesame Street and why is Big Bird tall and yellow. I am like are
you serious? {breathy chuckle} I mean are we, have you really been talking for
two hours about Big Bird and why he tall and yellow? Your favorite color is
green; why didn‟t they make him green? I mean I dated her for about 3 months
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thinking that okay we will get past this. Oh, no! That was the conversations. She
would talk for two hours and would sit there with this dumb look on my face. Ok,
hopefully the {laughing through words} sex was going to be worth it. {laughing}
For three months. Then it was ok, it ain‟t worth it. Nothing is {laughing through
words} worth it. (Joe)
Each participant favored various physical features of females which captured his
attention. However, the consensus was that the female, regardless of attractiveness, must
possess the ability to also be mentally stimulating. Take Shaun for example:
Big eyes and big lips…. If she got some pretty eyes and some nice lips, that gets
my attention. To keep my attention, you have to stimulate my mind. I don‟t want
you to be talking about Love and Hip Hop. You have to talk about something
deep. Something spiritual, the stars or some type of history. Something, because if
you don‟t have that, sex doesn‟t mean anything if you can‟t keep my mind.(Shaun)
Meeting the approval of other men was a prevailing outlook throughout
interviews, especially regarding issues of gender and sexuality. Respondents spoke about
receiving affirmation for their own enactments of sexuality from other men.
I mean look nice is… If you are in a room full of guys or if you going somewhere
like people look or whatever and be like dang she looks good. (PJ)
Understanding how other men view their masculinity played an important role in
the development of masculinity. Regarding his sexually explicit motorcycle helmet
Jonathan stated:
Like I say, with the presence of the woman on there that would be a
Conversation piece. It is actually a conversation piece now. (Jonathan)
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Female Professions/Positions
The idea of respect for females was linked directly to the work that one has
produced, or their merits in their chosen fields. Participants seemed to make no
distinctions between culturally acceptable and unacceptable fields as evidenced by
discussions of respect for professors, mothers, and groupies.
My algebra teacher, Ms. Allen. She was more than just a teacher. She was very
caring to where she cared about personal as well as your education. She would
sit down and talk. (Jody)
Joe added:
The ones I respect, the ones that are not classified as the groupie {laugh}. (Joe)
Definitely not with multiple fraternity brothers. We talk. If you have been
classified as a trophy for someone else, you are not someone that I respect. And
then going somewhere, want something out of life. More than just having fun on
the weekend. Has some personal goals. Commitment. Talk with some sense,
intelligent conversation. (Joe)
Joe expressed ambiguous sentiments regarding groupies, which was common
among the men in this study. Groupies were the women who would ―hang out with‖ the
fraternity men, and have ―sex, the whole nine.‖ Essentially, they would perform various
acts based on ―whatever was requested‖ or ―whatever keeps the brothers entertained.‖
(Joe) While on one hand they were disdained due to the nature of their very existence, on
the other hand they were respected as a result of what they would do for the men in the
fraternity.
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Although I did have respect for some of our groupies. They were more on time
than the brothers were {throaty chuckle}. I could depend on them being at the
party or community service event {chuckle through words} on time {chuckle}.
They would even be wearing our colors. (Joe)
As a result of their abilities to adequately please the fraternity brothers, groupies
won their respect. On the surface, the respect that the men in the study speak of appears
to be generated through fraudulent acts and a so-called acceptance of these women
reduced to simply a mockery. However, a careful analysis of the situation reveals a group
of people who have needs and another willingly, and to the best of their abilities,
fulfilling those needs.
The women classified as groupies volunteered services. The consensus was that
the men understood the reason behind this loyalty. These men believed the women to be
motivated by their erroneous beliefs that they would secure the affection of the fraternity
brothers, while others had desires to get have smooth transitions into sororities. The
reactions to female beliefs were based on ―an assumption that people choose to maintain
existing customs‖ (Hughey & Parks, 2011, p. 30).
Don‟t nobody, nobody wants to marry a woman that‟s having relations with
everybody. (Shaun)
In actuality the men had no desire for a commitment with these women and
neither did the females in sororities.
Ones that think that if they hang around you they will be able to get into the
sorority that they want to get into. They think that it‟s easier if they are around all
the time that maybe the sororities will be looking at them. But it‟s actually the
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other way around. Most {chuckle} sororities look at women that hang around
fraternity guys as hoes and they don‟t want them part of their organization.
(Shaun)
While most of the men in the study failed to qualify interactions with groupies as
being abusive, they readily pointed out similar situations as a form of abuse towards
women.
They disrespect themselves when they are disrespected by a lot of the men. They
will be going to party in a club, in a bar, whatever. The guys have one thing on
their minds, one intention. I think society is trying to make it as far as men are
superior to women. And a lot of men fall into women are beneath men. Society
makes it seem like women are beneath men. Men are up here. I‟m not saying that
I fall into that. (Thomas)
Jonathan, however, acknowledging his role in the realm of showing women
respect stated:
I would think that a woman that can take control, I can respect that. I can respect
that. I think that I have always respected that. And I think just viewing just my
history within itself, women who weren‟t able to take control or women who
weren‟t able to show some level of power, I basically ran over, and probably
abused for lack of a better word. (Jonathan)
Overall, the men in the study sited being both attracted to and respectful of
women who exercised a level of control.
Women in general I respect are those who not waiting on a man to give them
everything, to wait on them hand and foot. (Jody)
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Another stated:
They were aggressive, they were a lot of times the females would be the
aggressors in terms of calling you out to be girlfriend/boyfriend or whatever at
that time. Of course I accepted it. I didn‟t stray away from it or anything.
(Jonathan)
Respect for women can be shown in various ways:
Something that would show respect would be obviously, opening doors. Allowing
her to walk, go ahead of him not being in front of her always. Just allowing her to
go ahead. (Kevin)
Gender and Sexual Customs
Sexual traditions within the Black fraternity adhere to a culturally accepted
stereotype. Essentially, it was the ideology that men should participate in sexual relations
with females only (Davis, 1983; Hill Collins, 2005; hooks, 2004; Weedon, 1987). There
was a consensus with the men in this study that homosexuality was not readily accepted.
Regarding why the tradition was being followed, some cited Biblical reasons, and all
cited discomfort in being in male spaces with those who may be predisposed towards
developing sexual feelings for another male. In contrast to these findings, Hughey and
Parks (2011) asserted, ―[Sex] role theory stresses that people are trapped in stereotypes
and expectations that are maintained in the social realm but cannot explain why others
engage in treating adherence and deviation from gendered norms with reward and
punishment, respectively‖ (p. 30).
Gay men were blackballed due to lack of connectedness to heterosexual values
and the fraternity men‘s lack of understanding of their attraction to men (hooks, 2004).
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Consequentially, Shaun had first-hand experience in negotiating his feelings towards a
homosexual man within his personal circle. The following excerpt from Shaun‘s
interviews highlights his discomfort after learning of his brother‘s sexual orientation. He
spoke about his experience with his biological brother‘s sexual identification and how he
negotiated his own manhood. Included are my observations/analyses made during
transcribing in brackets.
There were always fine women wanting to talk to him but he would never,
{chuckle} he would never give them any attention. But he would always like to
hang out with the guys. So we knew he was weird. But we didn‟t know he was that
weird. So that was like a shock, you know. I didn‟t talk to him for a while because
I couldn‟t understand. You know. You know you hear all the stuff about gay
people, you know and… like {emphasis} my brother? We did this; you know we
took baths together you know. [I wonder why he brought this us up. My mom
used to bathe my brother and I in the tub together. Does he now feel
uncomfortable about that?] You know when you are little your mom used to bathe
y‟all in the tub? {chuckle} It‟s like wow. Like I don‟t even know what to think….
Everybody took baths together. We didn‟t know he was gay. {chuckle} I don‟t
know if he was checking me out or us out or anything. It is weird to say, but I just
have to wonder about things like that. Now I know he is that way. I just don‟t
know if you knew back then. (Shaun)
The prevailing thought was fear. Fear of being the object of a gay man‘s affection (hooks,
2004). hooks (2004) indicated Black parents; more often mothers make decisions to train
Black boys to avoid any such association with homosexuality. Mothers result to physical
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abuse of the son because she ―fears that her son will be too soft‖ (hooks, 2004, p. 87).
This apprehension was shared throughout the interviews with each man in this study. In
an effort to curb the likelihood of this occurring, men in the fraternity took certain
measures believed to be preventative against accepting a gay man as a member of the
fraternity.
Technically, we couldn‟t ask that question. But that was part of the vetting
process. Making sure you talking to somebody. Some female who can vouch for
the fact that yeah you ain‟t gay. So no, it [promiscuity] was encouraged. Matter of
fact to get in. Yeah. You had to mess with somebody. And we had to know it. I
mean you used the word dating. Dating is a loose term in college {chuckle}.
Hanging out with, sexual partners. I mean dating is cool, but actually,
relationships were not encouraged when you first came in. As a matter of fact,
generally, the older brothers would pull the one that are coming in and got a level
head and in a relationship, and go ahead and tell them,“You know you finna lose
that relationship, right? Sorry, it‟s part of it.”(Joe)
Another respondent stated:
After you become Greek a lot of girls come at you. It‟s gon‟ be hard if you are not
a strong-willed person to kind of turn a lot of these girls away. Especially, if you
are the type of person that wasn‟t getting that attention before. If becoming Greek
made you get all of that attention, yeah, you and your girlfriend are not gon‟ last
{breathy chuckle}. (Thomas)
It became apparent that these men ―linked promiscuity to assumptions of heterosexuality‖
(Hill Collins, 2005, p. 105).
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In my journal entry on November 20, 2012, I briefly discussed a conversation I
had with a University student about his pursuit to become a member of a fraternity.
Jay (pseudonym), an obviously gay student informed me that he is pledging
Kappa Kappa (pseudonym). Kappa Kappa is a historically White fraternity. Jay is
a Black man. When questioned about his choice of fraternities, he stated matterof-factly that the Divine 9 haze. This may be true, but I know they would not take
him because he is gay/feminine. Deep down I believe Jay knew this as well.
The Divine 9 is in reference to the umbrella of all Black Greek-letter
organizations: Alpha Phi Alpha fraternity, Omega Psi Phi fraternity, Phi Beta Sigma
fraternity, Alpha Kappa Psi fraternity, Iota Phi Theta fraternity, Alpha Kappa Alpha
sorority, Delta Sigma Theta sorority, Zeta Phi Beta sorority, and Sigma Gamma Rho
sorority (Parks, 2008). Although gay men were shunned, some did succeed in becoming
members. None of the men in this study were able to recall knowledge of a gay man
being a member in their chapter. However, they all expressed similar thoughts of how
such a man might be treated.
As an organization, I don‟t think there would be a lot of recourse. Individually, I
am fairly certain 80-90% of the brothers that I would talk too would be in high
disagreement of it. They would want to figure out how can we deactivate his
connection or lose his connection with how can we basically kick him out of this
fraternity. A lot of brothers just aren‟t acceptable or tolerant of that behavior.
(Jonathan)
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In discussions regarding the attraction to this particular fraternity, Chi Omega
Sigma, 100% of the men in this study cited it was due to their being accepted for who
they are. Consequently, a gay man would fail to be accepted because of who he was.
You know they usually try to keep, you know, gay people from joining the
fraternity. (Shaun)
In response Jonathan added:
There may be other chapters or whatever that is highly acceptable. They could
easily transfer through one of those chapters. But I think the chapters that I‟ve
been in contact with, I think they would have a very, very difficult time coming
through; being openly gay or just highly flamboyant. (Jonathan)
The men agreed that they are tolerant of sex as long as it was not with a man. Sex with
women was discussed in light of the men‘s sexual development. As an adolescent (precollege), most of the men had little to no sexual experiences.
I basically concentrated on getting my grades, trying to find a way to pay for
college, and find a way to make it as a professional. Finding a girlfriend, it was
easy. I was an attractive person. I always had people in my face. That was not
my goal. (Jody)
Another participant reminisced on his attraction to girls:
I was girl crazy in high school. I only had, I think I only had two, no I take that
back, I only had one real girlfriend in high school. I liked every girl that was fine
{chuckle}. I tried to holla at them, but they never, I never got any play cause I
wasn‟t like everybody else. I went to a predominantly White elementary school.
(Shaun)
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Once the men developed into young adulthood (early college years), as a whole, there
was an explosive introduction to sex, especially being a member of the fraternity.
When we stepped in, it was almost as if we were instant celebrities. It was this
whole room of females that was like, “We want you!” And that was the first time
that I ever realized there are some serious [sic] to this whole Greek life fraternity
and being a celebrity and having a following. So we walk in and we start
dancing through the party and literally girls were going for our clothes. (Joe)
Jody gave his rendition in two distinctive categories of how sex and sexual
development was understood. Most of the men in the study gravitated to one of the two
scenarios described. I included my observations made during transcribing in square
brackets.
Best case scenario: young lady in college ends up pregnant, has a baby. She does
not marry her child‟s father, but that young man stays in that child‟s life and
helps her to raise him. She may marry someone else and whoever she marries
steps in and also is a father figure for that child. Best case scenario, that child
sees „Yeah, I got 2 dads.‟ Whether it‟s a male or female child. That child grows
up and says that man was there for me. He may not have stayed with my mom, but
he was a man and helped us and didn‟t leave us out on the street. Best case
scenario. Worst case scenario: he gets this girl [When the guy stays to help her,
she is a ―young lady.‖ When the guy leaves and provides little to no assistance,
she is ―this girl.‖ Seems to justify the ‗hit and quit‘ mentality because ―this girl‖ is
presumed to have no father figure and is a slut. Therefore, the guy is somewhat
justified in his actions. She, being a slut, made her bed, now she must lie in it.]
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pregnant and he turns his back on her. She is left to do it all on her own. She feels
sorry for herself and she is out looking and searching for a father figure she never
had in everybody she dates and all they do is take advantage of her in ways she is
open with sex thinking that‟s the way to capture a man. She‟s giving it up freely.
That‟s all the men see. She is easy to get so that‟s all they want her for. They
never look at her for anything other than sex. (Jody)
Follow Your Dress: Code Abiding by the often unwritten rules for behaving,
believing, and being (Theme 2)
The men in this study reflected on the real or imagined expectations placed on
them to enact masculinity as one who represents the fraternity as well as the entire Black
race. While they spoke of such entities as church, family, school, fraternity and work as
all having influence on establishing the parameters for the majority of the guidelines,
society was most often used as the scapegoat for failure to adhere to personal values and
beliefs. This theme emerged from the compilation of four categories: beliefs about power,
how behaviors are learned, a fraternity man, and model personal characteristics.
Appearance was linked to perceptions of success. The following fiction story
illustrates this concept.
Fiction Story
I think a lot of the guys that I knew that were in certain fraternities, they just
placed so much emphasis on how long they stayed in the doggone mirror, or anything
before they left out of your dorm room. They gotta straighten up their bow-tie, pat their
hair. I am like dude. But it was always a constant neatness, I guess. I don‟t know. I guess
I just wasn‟t that absorbed into the whole looks of it.
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I usually look nice. I don‟t do the t-shirt and jeans. I do a button-up. But it
depends on where we are going. If we are going out to eat then I will get some slacks and
a button-up. If we are just going out to hang, then I will do some jeans and a button-up
with some nice shoes. I‟m not a tennis shoe type of person unless I‟m running. I‟m also
not big on jewelry much.
I mean, you should conduct yourself professionally at all times. It‟s not that we
expect people to walk around in a full suit, business attire. But just be respectable.
Always look as if, you know, kind of what your mama taught you. Look like you are about
something; like you are about some business. When someone looks at you, they should
know. When you speak, they should know this is somebody regardless of being in the
fraternity. This is a good person; a person that‟s going somewhere. I had plenty of
positions. I was step captain, president, vice president, and chairs of different programs.
Be somebody that somebody else would want to follow. You should represent that
everywhere you go. A man is a man when he takes responsibility for any situation.
Beliefs about Power
Overall the men expressed feelings that power is not absolute, rather it forces a
reliance on others for support needed to accomplish stated goals. Some expressed slight
apprehension about accepting power, while most welcomed the idea of having ultimate
control. Thomas was one who expressed some apprehension when asked how things
would be should he be awarded absolute power. He responded:
It would be crazy. {laugh} Cause things would go my way {sly laugh}. I don‟t
know. That‟s a kind of broad question. What would that be like? It‟s a lot of ways.
A lot of things that could be. (Thomas)
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Regardless of the initial reaction, each participant provided examples showing both an
ablity and willingness to readily execute power, especially when it was for the good of
others.
Well, I would say one example would be in my church. About three or four years
ago, in my pastor‟s absence a lot of time I would like help conduct service.
Service was going along and one member wanted to get up and say something. As
this particular person was talking…. They were up talking and making a
comment. At first the comment was going well. Then, I saw a turn, a sudden turn.
The comments changed. And it kind of really grabbed my attention. And the
person started to talk and they looked at me. I just told them, “That‟s enough.” In
the midst of service. And you know, they looked at me and was like “can I..?” I
said “No. That‟s enough.” At that point they said, “Ok, I‟m gonna cut it off right
here.” I feel that I expressed my power because I saw that things were getting out
of hand. So I felt that it was my responsibility as the one in charge in his absence
to cut things off or to bring things back to order before it got even further out of
order. (Kevin)
For several participants, being in leadership roles shaped how they handled
power. These individuals believed that someone who has power must associate it with
being a gift and not a right. As a gift, those possessing power were believed to have an
innate responsibility to step outside of self and make decisions for the good of the group.
According to Freire (1991), ―To achieve this, they must be partners of the students in
their relations with them‖ (p. 75). Thomas‘ quote below illustrates Freire‘s (1991) idea
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that in order for people to respect you, you have to show that you are willing to get down
in the trenches and work alongside them.
I think power is given not obtained. I think once you gain a certain respect or a
following, they give you that power to do. Cause anybody could be put in that
position of power, but that don‟t mean that they gon‟ be there. Or that you have
people, a following that the way you lead your power is gon‟ lead them to join
you. You have to be a good leader…. Being the president of the fraternity I had
the power over what, when, and how my chapter operated. ….I had to express my
power as president. Like I meant this is how it‟s gon‟ be, this is how it‟s gon‟ go.
This is the best for us not the best for you. (Thomas)
Another participant stated:
But I would provide different jobs, scholarships, different things for the people
that don‟t actually have like as much as I have. Being that powerful person. Just
helping out the community. (PJ)
These men who all considered themselves to be mentally and physically strong,
became emotionally charged when they conveyed instances of powerless. A shared
concern for children resonated for those who had children of their own as well as for
those who work with children. There was significant discussion centering the
interconnected concepts of protector and provider. When it came to children and issues
such as illness or poverty, the men spoke of being emotional due to powerlessness.
The one time I can remember feeling absolutely powerless, we had just come back
from a trip. And my little boy had a heat stroke, like a heat seizure. Basically, a
fever that got so high that he had a seizure. Between having to call the ambulance
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to come and get him, seeing him being placed in the ambulance, having to drive
behind the ambulance from the house and things like that. That‟s probably the
most powerless I have ever felt. That was absolutely nothing that I could do at
that point and time to help my child. That was the one instance of being powerless
that comes to mind. That was difficult. (Jonathan)
How Behaviors are Learned
Behaviors are learned on a continual basis across the life span. While there are
many venues that aid in identity development, Hill Collins (2005) attributes illdevelopment of Black men to media outlets :
African American youth, in particular, can no longer depend on a deeply textured
web of families, churches, fraternal organizations, school clubs, sports teams, and
other community organizations to help them negotiate the challenges of social
inequality. Mass media fills this void, especially movies, television, and music
that market Black popular culture aims at African American consumers (p. 122).
The men in this study acknowledged family and the family environment as
primary vehicles in which a man learned how to behave. Strategies for educating a male
included the presence of his father or a father figure, strict parenting, limited and
monitored access to television, and a solid connection to church or religious practices.
Institutions [that shape a man]? The biggest one is the TV. A Tell-A-Vision. If you
ever want to tell the future of what kids will become, how much time do they
spend in front of the Tell-A-Vision? I‟m trying to limit how much of that my kids
see. It is crazy what they put on Tell-A-Vision {chuckle}.… Then I think the
parenting is almost becoming a distant second. It‟s scary. (Joe)
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Starts out at a very young age. A lot of little boys look at what they see on TV as a
reality and that‟s what they think they should do and be. They form that opinion,
but as older men we should be able to step into their lives and teach them and
show them, this is what a man really does. That‟s just entertainment. The sad part
about it, that‟s all a lot of young men see. That‟s what they develop and learn and
think that‟s what a man should do is what they see on TV. (Jody)
I think athletics shape a man. I think families, your family and how you were
brought up shapes a man. I think your friends could shape how you are. Also
society period, cause you can‟t just try to fit in with the norm. If you say society
says a man should be this way, a lot of people will be like, “well, I‟m finna be like
that.” (Thomas)
Others credited a personal will to reject societal notions and create their own reality.
I‟m doing what I like. I do what I enjoy doing. It brings comfort to me. So you do
whatever brings comfort to you. Cooking, baking brings comfort to me. (Shaun)
Jonathan spoke about how life for him was as he grew up without a father. His
example for how to behave was a brother who was two years his senior.
Because I didn‟t have that person that actually adult father figure to show those
things for me to see those things from him. What I learned or how I learned…was
basically modeled after a boy. You know, two years older than me, my middle
brother. So I think that was a negative impact on what defines my masculinity.
Growing up as a child, I honestly don‟t even think I had a definition of a man.
Basically anything that I would have done growing up, I mean it was never an
effort to be a man or to become a man. Sex, your sexual encounters defined
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manhood. Back when I was younger, the ability to drink beer, alcohol that was a
definition of manhood. Growing up, I think even being young there was always a
financial aspect to define a man. Someone who could hold their own, financially, I
think that‟s always made as a man. But it‟s definitely changed growing up.
Responsibility probably wasn‟t as big of an issue. I didn‟t have a lot of
responsibility growing up. So that thought, or that connection to a man was never
put together until I got a lot older. (Jonathan)
Model Personal Characteristics
As these men described what it means to be an ideal man, dress and service
surfaced as important distinctions between a respected fraternity man and a ―shirt
wearer.‖ From an insider standpoint, according to PJ, men in the fraternity initially joined
for various reasons. Leaders within the fraternity attempted to curb the acceptance of
potentially unproductive members with a screening process. PJ responded to the
following question: ―How does the fraternity choose new members?‖
How it chooses new members, we have supposedly a lay-out as far as there is like
a different role sheet that somebody made from the headquarters. You might have
somebody that like the party-er. You might have someone that is on the business
side, involved. You are going to have somebody that is good with fliers and
technical things. All combined will make a fraternity. So we try to choose people,
{emphasis} TRY to choose people that can bring benefit to the chapter. As far as
like if you are good with making fliers, then we would use you for that. If you are
involved, we try to get people that are involved. (PJ)
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Although the fraternity recruited men with differing skills, abilities, and
personalities, all were expected to abide by certain principles that would uphold the
image of their being a member of a respectable, community-focused, brotherhood.
Presentation was vital.
Whether president or members, we hold our members accountable. So if we feel
like you are not dressed for certain situations or sometimes depending on the
president or the person that you would tell them “You need to leave campus and
go put on some clothes.” …Well, I had to do it to one of my own line brothers. I
sent him home. He ended up going home. He was angry like I was calling him out.
You should know better than to come to school looking like that. You wouldn‟t go
to work looking like that. Now that you are in the organization, I try to get a lot of
people to think. Once you come into an organization, it‟s not about you no more.
If you just wanna be you, they you could‟ve not joined. Now, no matter what, they
are gonna associate you with that organization. They‟ll say “Thomas or
whatever, the Chi Omega Sigma. The Chi Omega Sigmas dress sloppy. Look at
him. They gon‟ say “Thomas is sloppy, the Chi Omega Sigmas are sloppy.” You
know cause that‟s what they associate you with. So you try to keep your image as
positive as possible. (Thomas)
Study participants identified someone who is responsible, takes care of family,
educates himself with intentions of being a model for others, and performs as a servantleader as being an ideal man. Everyone in this study believed himself to be an ideal man
and worthy of the title of role model.
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You can be just as successful and as I am. You can be the same way. You just have
to put in time and be able to manage your time wisely. I felt like I really did that. I
did that really well. As far as going to class, making sure I had good grades and
make sure the fraternity work was taken care of. (PJ)
It’s all in the family: The fraternity doesn’t change you, it brings out who you are
(Theme 3)
This theme is related to the many ways individual members are shaped by family,
how familial values influence the fraternity, and ways members enact power in relation to
personal values after joining the fraternity. The following fiction story demonstrates the
level of closeness participants experience to their biological family units.
Fictional Story
I was taught about my grandfather about the way he raised his children. He had 9
girls. No I‟m sorry; had a total of 9 with 6 girls and 3 boys. The tone, I was told by my
mother, the tone that he set was there was not going to be any disrespect in his house.
You know his children were going to respect him and his wife. They were going to respect
themselves. They were going to respect their brothers and sisters. They were also going
to respect people outside of their household. And he lived until he was 92 years old. From
that day, from what I know, all of my life knowing about him up until the day he passed,
I‟ve never seen any of my aunt or uncles just out right disrespect each other.
Between my mom and her brothers and sisters, it‟s like a whole bunch of cousins
and everything. Yeah we were all together, basically. My aunt‟s house, that‟s where
everybody usually goes. If we don‟t stay home, the whole family ended up at one of my
aunt‟s house. We all be there together.
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I‟m the oldest out of me and my brother and sister. Growing up, I was more of the
cocky arrogant one. I didn‟t really care about others. It was more about me, not about
anybody else. One time, towards the end of the school year we (school chorus) were
doing the performance and I got accused of cursing in front of the crowd. To this day I
still plead my innocence. That got me expelled. Aside from fights. That‟s probably the
biggest incident.
So when I came back to St. Paul (pseudonym), my siblings still see me as the guy,
the person I was they grew up with. So everything I do and say is, “What is he really
trying to do?” {high-pitched}No, if I say I want to help, I just want to help. For them it is,
“But what are you really trying to do?” Regardless, I mean we are very close. I still talk
to them every day. It works the same way with them.
I was raised in a 2-parent home. This is no reality statistic, but my statistic, 90%
of every woman you meet these days has a child out of wedlock. You still find those that
don‟t. They either been married and divorced, or they had a child right out of high
school. My own family, my kids, I have 2 children but I‟m not living with them. I‟m not in
that household. But I learned from the situations that I go through that help me to
overcome whatever may come down the line.
Usually, how you are, is usually what you learned from your family. Family
shapes you by what you see and their perceptions. They gon‟ put on, as a child they put
their beliefs on what things should be. So either you accept and fall into play of what
those beliefs is until you get older and come up with your own.
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The Family Unit
The notion of brotherhood was consistently referred to as the reason behind
choosing to become a member of Chi Omega Sigma. The men reported their experiences
growing up shaped the decisions made in life. Although all but Kevin had biological
brothers, the desire to share personal successes and challenges with like-minded peers
was common within this group.
I guess one quality would be definitely a need for brotherhood. So, the need for
some type of camaraderie. I have learned that because when I was coming Up, I
really didn‟t have like a person like I can always talk to. Like a brother that I
could support that wasn‟t my actual blood-brother. I think that is something that I
was taught since I got into the organization. (PJ)
Togetherness and family time was an important aspect in the lives of the men in
this study when they were young. Those same principals were applied within the family
of the Black fraternity.
We have fun. We can sit at the house. We would sit at the house, play games. Like
football season right now like every Sunday we get together, cook, buy beer,
alcohol or whatever. We sit at the house and one of our frat brother‟s house and
watch TV, play, watch the game, talk, play, listen to music; just interact. You
know play cards, dominos and it just be us. So I mean we call our brotherhood
event every week. You have to have a brotherhood event where everybody in the
fraternity has to be there. Unless it is a situation where you are at work or
something like that but we all be together. (Thomas)
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Participants acknowledged that family life (despite dysfunction) was accepted as a
part of the developmental process. Morgan (1999) and hooks (2004a) found the family is
critical in shaping Black masculine beings, especially when they are being socialized my
media to accept an underclass position in society. Following the same ideologies of
slavery, Black men are socialized to believe the most important factors are physical
strength and stamina (hooks, 2004a). Kapano (2011) posit family defined as a husband,
wife followed by children is of utmost importance. According to Kapano (2011) Black
families would do well to teach their sons about expectations of intact family units. In a
letter to his sons, Kapano (2011) wrote:
When you marry and have children, I suspect and expect that you will share
quality time with your children. That was not a typo. I wrote, ―When you marry.”
You are growing up at a time when marriage is being deemphasized for all
Americans….Despite this general trend, healthy marriages remain the bedrock for
stable communities (p. 212).
When families, especially fathers have heart-to-heart conversations with their sons about
expectations for greatness by way of family commitments, the Black family will be better
equipped to traverse the road to psychological and financial healing. Literature supports
family involvement as a combat against the self-defeating behaviors glamorized in media
(Erikson, 1980; hooks, 2004a; Kapano, 2011; Morgan, 1999). Although some families
fell short of the participant‘s ideal situations, they suggested the dysfunction helped them
to better accept self as ambitious masculine beings rather than discouraging them from
pursuing their dreams and goals.
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My family is {nervous laugh} way different than the average family. They are not
normal at all. [What is normal?] I‟m the middle child so I am sort of like the
black sheep. My baby sister she {nervous laugh}, she‟s into Goth and stuff; skulls
and things like that. (Shaun)
Shaun continued:
I mean after all them years of getting whoopings, and beatings and I was like
{slight chuckle} I am not taking this {chuckle through words} anymore. It
happened before I thought about it {smile}, it was like natural reflex, and it was
like after that, it was like I got my respect you know, from him…. and now we are
like almost like best friends [Do you still feel like you have to fight for your
respect?] But I hated, I hated my dad! (Shaun)
Shaun, as well as many in this study, experienced ―the emotionally abusive context in
which [B]lack boys are traumatically wounded. They cannot express their pain because
they are told that they must endure these rites of initiation to become ―men‖ (hooks,
2004a, p. 80). Nevertheless, despite the turmoil experienced at the hands of his family,
Shaun mustarded up strength to obtain his goals; ―I work hard daily. I‘m a chef now and
I‘m always trying to perfect recipes and techniques.‖
As Shaun took a stance against the abuse he received from his father, he learned
how to take on a position of power in order to control his own destiny. In Connell‘s
(1995) model of hegemonic masculinity, there is a negotiation of power in which
masculinity maintains a desired level of power. In the instance with Shaun, his father
maintained the power until Shaun realized his own masculinity. His maturity and identity
development suggests that his actions followed the normative theory of masculinity
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(Connell 1995, 2001). The Normative theory suggests society prescribes how a man
should display toughness and independence (Connell, 1995). When pushed to his limits
Shaun reached a level of masculinity which allowed him to defend himself against years
of abuse and neglect.
Personal Interests
Sports, music and food resonated throughout the interviews. The men in this study
all actively participated in, as well as were spectators of sports, specifically football and
basketball.
We had this thing where we would go up and down the street just playing
basketball in everybody back yard, all day long. All of us grew up together
playing basketball. Playing sports together, that was our thing. (Jody)
In addition to athletics, Kevin and Jody played musical instruments.
We [my brothers and I] all were in music. Music practice, piano lessons,
whatever instrument we were playing. (Jody)
While only Kevin and Jody spoke of being musically talented, music continued to
play an important role in the personal development for other members, as well. For
example, Joe spoke of how music helped him to prepare for a date. In an effort to feel
good about himself in a sexual manner, he identified with an entity outside of self
(Poulson-Bryant, 2005). Joe used music as his motivator:
Depends on what kind of date it was. If it was more walking by the park or dinner,
movie, then it was more of a jazz. Kind of mellow me out. If it was more of a party
type thing, hip hop, rap. Something that is fast. 2Pac {chuckle}. Come here, let‟s
do this. Just getting ready. Getting spiced up. Getting my mind ready. (Joe)
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Food and fellowship were synonymous for the men. Whether it was gatherings
with the family or fraternity, food was a critical component.
Fried chicken and there was always a vegetable like some greens or… sweet
potatoes, cornbread. It was always a real good meal. Even though she (mom) was
a single parent, it was always a home cooked meal available. On weekends,
that‟s that time that we would go out to a fast food restaurant and get something.
(Jonathan)
Predominantly, women and girls would take on the role as cooks; however, men were
accepted as contributors to and sometimes as the sole preparers of meals.
I‟m a chef now and I‟m always trying to perfect recipes and techniques and come
up with new and different ways to display different types of disserts.(Shaun)
Financial Aspects of Life
Each man in this study discussed how he was raised in a poor family. Poor was
defined as wearing the same suit to church every Sunday for lack of money, home
remedies for illness of people and animals versus doctors and veterinarians, growing food
in a family garden for financial reasons, and little to no eating out at restaurants. All men
in the study identified with these aspects of being poor. They spoke of limited familial
resources, the primary limitation being financial constraints. Additionally, all but one
participant grew up in gang-infested communities. Because participants‘ families were
cognizant of the potential for gang affiliation, they were intentional with supporting, even
requiring extracurricular activities. Kevin was actually raised in a rural area. Although
there was no mention of gangs by Kevin, his parents like those of the other men
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monitored his activities closely as preventative measures against his falling into the hands
of those deemed unacceptable.
So they kept us busy doing something. So we did not have the opportunity to get
caught up in what was going on around us. Saturdays was pretty much „Let‟s go
out and stay busy.‟ We didn‟t sit at home to stay at home. (Jody)
Due to their financial situations, most families represented in this study moved
from one location to another with hopes of better opportunities.
I grew up in a lower income part of town. Parents moved from apartment to
apartment. [What was behind the multiple moves?] We finally moved into a
house. Never had a whole bunch of money. So I always struggled with hand-medowns too. Never been in a house with money. I had to use whatever I had to use,
whatever I was getting to make it work. (Shaun)
Although they grew up with little money, the men were able apply the principles of
money management to their adult lives.
You have to learn how to become responsible. I think that‟s what it really taught
me. Usually if I had $20 and I wanted this new shirt versus this food I had to eat
for the rest of the week, I would be like hey I‟m a just get this shirt. I‟m a see if my
cousin will get me the money for something to eat. You know what I‟m saying? Me
being on my own, I couldn‟t do that. I had to realize that I‟m a have to use this for
this week to eat. I‟m just gon‟ have to wait to get this new outfit that I want.
(Thomas)
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Another example:
You know I have made some financial decisions over the years. And like my older
Brother might question if I‟m going to be able to handle that. And the words,
“Are you going to be able to handle that?” Almost kind of challenge my
masculinity. As a man, I‟m going to step up to the plate and handle whatever I
decide to do…. My response is I‟m a G.A.M. I‟m a Grown Ass Man, of course I‟m
going to handle it. So, don‟t get it twisted. (Joe)
He’s not too heavy, he’s my brother: Understanding and accepting the individual
despite imperfections and being an actively competent role model (Theme 4)
The final theme informs how Black fraternity men in this study perceive their
overall purpose in the fraternity, community, church, and family as a member of an
idealized brotherhood. As discussed above, the fraternity is viewed as a surrogate family
maintaining principles and values which hold members accountable. In order to navigate
the nuances of this theme, the following categories were derived: recognize role models,
identify unacceptable behaviors, correct unacceptable behaviors, and foster educational
arenas. The following fiction story illustrates how participants recognize males on whom
they model their lives.
Fiction Story
The men that I respect, just to name a few, it would have to be in no particular
order: my step-father, my grandfather who has passed, and my father who has also
passed. And I have to say my uncles and my pastor. As an athlete, my head coach, my
football coach. At that point he was probably the one person, the one man that was
probably safe to say, the man that I gave the most respect to at that given time. It was
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mainly on the field coaching that he really did. We just gave him a different level of
respect than we gave anybody else. It was just the fact that we needed to give him the
respect so that we could play. For some reason we probably looked up to him as a father
figure. For a lot of us, that was the best thing that we had going for us in terms of a
father figure.
But I hated, I hated my dad! I hated him. I lost respect for him when the statement
was made “you can leave right now.” That told me right there that he was not going to
take responsibility for what he was about to do. He was telling me to leave, but if
anybody saw me, he was not going to take responsibility for telling me to leave. Well, I
mean, of course it kind of damaged my manhood for a while. But because, like I said
earlier, it kind of made me feel less than a man. I hated my dad, but I love him. I actually
told my dad that I love him. It just seemed like maybe it‟s kind of unmanly to say that; but
he said “I love you too.”
Role Models
Being in a Black Greek-letter fraternity comes with a certain perception of status.
In fact, colleges and universities nationally believe that Greek-letter organizations
produce leaders who set the standard for students around campus, as well as for people in
the community (Parks, 2008). Being a strong leader requires intentional preparation
versus haphazard occurrences. A committed leader, according to Freire (1921/1993), has
a primary focus of liberation with intents of avoiding continued manipulation.
Essentially, a leader ―cannot fail to assign the people a fundamental role in the
transformation process‖ (Freire, 1921/1993, p. 126).
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Coupled with significant levels of hard work is status. Status can be understood as
being socially associated with the fraternity. Oftentimes, members of Greek-letter
organizations receive benefits similar to that of a celebrity status (Parks, 2008). Role
models, positive and negative, seemed to have been directly related to the reason some
had misconceptions about what it meant to be in a fraternity.
I don‟t think I view it quite the same now as I did then. The complete thought of
actually being a part of an organization and using that organization‟s name to do
some good, that wasn‟t a part of my mindset when I first joined the fraternity.
(Jonathan)
Upon the initial introduction to the fraternity, the men were unaware of the extent to
which they were to represent the image of the fraternity. However, after becoming
acclimated they were provided with at least one role model, David Andrews
(pseudonym). Consequently, the men all indicated Andrews as their model of a man and
credited him for their own aspiration for greatness.
Probably the one that sticks out the most, was it was probably an individual I was
talking earlier, he won Man of the Year for the fraternity. But the reason he won it
wasn‟t for the things he did for the fraternity. It was for the things he did in his
life as a man who happens to be a member of the fraternity. That said a lot for me.
(Joe)
Correspondingly, PJ added:
I would say real hard working men they are older. Well DA is not really older like
Dean Smith (pseudonym). Now he like a married man he‟s, uh he got a family and
stuff like that; so that‟s one thing I do respect. I always ask him about like how is
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that? How do you corporate with all of this, you know being a family man and
stuff like that and then having a fraternity. I also respect, his name is Marvin
Brown (pseudonym) cause he just got his PhD. I told him that I was proud of him
and I want to try to do the same thing or whatever. I remember he was like getting
his Master‟s and I use to always go and workout with him and stuff. He was a
real, real cool person to talk to. (PJ)
Whereas there were limited men who were credited with being good role models,
each participant eagerly recollected those who blemished the image of the fraternity by
modeling negative behaviors. The men in this study described situations involving public
drunkenness, fighting, and criminal activities. Kevin shared information about one of the
men who pledged membership at the same time as he:
…that would be one of my line brothers. The reason I say that is because even
before he become a member of the fraternity {clears throat} he had somewhat of a
past. Even going through everything I went through and learning all the things I
learned, even after becoming a member of the fraternity, he went and took some
of those same avenues and went back and got in more trouble. Later he was put in
jail for a while. That to me, that‟s not showing, that‟s not implementing “I‟m a
man of this finer organization.” To me it shows, “I became a part of it. Now I‟m
going to go out here and do this.” As I said earlier, you are not just representing
yourself. The whole fraternity is looked upon. You are a part of that organization
and people are going to look at it like “How did he get in there? If he‟s like that,
then everybody else must be somewhat similar to that also.” (Kevin)
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Kevin added:
He had somewhat of a violent or some type of record before he was joining the
fraternity. Basically because of where he was from and the area that he grew up
in. [Making excuses for his line brother‟s bad behavior—Similar to Jonathan‟s
cover for his mother‟s drinking]. (Kevin)
Identifying Unacceptable Behavior
The above mentioned poor role models are identified within the culture of the
fraternity. Members learn of expected behaviors by various educational venues including
group study session, one-on-one conversations, and fraternity meetings.
When you cross or while you are on line going through your educational sessions,
all this is expressed in the meetings that you have with our grad chapter.
(Thomas)
Correcting Unacceptable Behavior
One way of correcting unacceptable behavior was to recruit carefully, with the
objective of preventing the acceptance of individuals who had a history of failing to
perpetuate the core values of the fraternity.
…characteristics that would not be accepted, I would say like those people that
act and are gang affiliated. Trying to be all gangsta and trying to always just do
stuff that is unnecessary. Not carry yourself in a professional manner. You know
like fighting all the time and stuff that we see on the outside. I say smoking, drugs.
You can‟t control somebody smoking cigarettes. But if you are like on drugs and
we know this before you get in, I think that‟s gonna keep them from getting in. I‟m
not going to sit here and lie. I think your personal appearance has a lot to do with
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it too. If you look like a bum or raggedy, scraggedy. I mean I‟m pretty sure they
don‟t want to associate that with their organization. That goes for any
organization. If you ain‟t possessing the qualities they need as far as education,
and like you ain‟t moving towards your goal of what you came here for,
graduating. (Thomas)
Once men have been accepted, behaviors are corrected institutionally by such
measures as monetary fines, suspension from activities, and individual confrontations.
Wade and Tavris (2012) posit ―the most powerful weapon that groups have to ensure
their members‘ cooperation, and to weed out unproductive or disruptive members, is
ostracism‖ (p. 10).
Any member of the fraternity can impose discipline regardless of chapter
affiliation, particularly when a member fails to display adequate knowledge of the
fraternity‘s history. According to PJ, one of act of discipline he witnessed involved both
ostracism and humility. PJ discussed his experience in witnessing someone being
disciplined or ―charged up‖:
If you don‟t know your information about the fraternity or something like, that it‟s
called charging up. And if you don‟t, somebody that might be older could come up
to you and take your, whatever you have on because you don‟t know your
information. You are not worthy to have the fraternity shirt or whatever,
paraphernalia on. That‟s definitely a type of humiliation. It‟s humiliating for
somebody to do that in front of everybody. You know you have to take off your
shirt or whatever. I personally would make sure I knew all of my information and
stuff. The person, just he didn‟t say nothing. I think he didn‟t say nothing because
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there were a lot of people around. I‟m pretty sure he was humiliated. That is a
pretty humiliating thing to go through. He gave up his jacket. His fraternity jacket
worth about $60 -$70. Later on, he did get it back, but the thing that it was in
front of everybody. That was terrible. (PJ)
Educating One Another
The men in this study talked about their aspirations and the expectations of some
of the more seasoned fraternity brothers. Of particular concern was how their aspirations
matched the expectations of older fraternity members. Not only were their aspirations
congruent with the fraternity, but they were also supported by their family values.
Participants noted how they navigated through various maturity phases where their
aspirations were solely based on popularity and sexual conquests. Kevin reflected on how
the fraternity served as an institute for personal development:
Now I saw an older member acting in a certain way. In a calm manner and things
went okay.‟ So they are going to think back and kind of calm themselves down.
That will kind of trickle down to one another. The way a person see you act, they
may not do it the first time. Sooner or later they are going to start to mimic you.
And then somebody‟s watching them. So it is kind of a trickle-down effect. (Kevin)
Joe brought up an important point about Black fraternity men‘s willingness to be
purposeful in setting and achieving goals, as well as thinking outside of self and find
something to give back by way of education to another Black man. His charge was:
…When you answer that question for yourself, then look for people that are going
along the same path, or have traveled the road already. So that you can partner
with them, align with them and they can help guide you along by the way. While
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they‟re guiding you, you reach back and you start guiding someone else. [He
talked about mentoring/mentee as being his definition of masculinity later] Now
we are creating a generation of men about business. (Joe)
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Chapter 6
Conclusion
The goals of this study were to understand the motivating factors which drive
certain behaviors, beliefs and attitudes of Black fraternity men on college campuses; to
begin conversation pointing to future studies regarding the maladjustment of Black men
in American society by providing an open forum for intra- and interpersonal life
experiences; and to explore how Black men in fraternities define masculinity. Three
research questions guided this study: 1) How do Black men understand their own
masculinity in relation to both larger ideologies of masculinity and those enabled within
the fraternities?; 2) How do Black men in the fraternity practice or enact masculinity?;
and 3) What is the role of the fraternity in the process of generating Black masculine
beings?
Answers to Research Question 1
How do Black men understand their own masculinity in relation to both larger
ideologies of masculinity and those enabled within the fraternities?
The purpose of this research question was to better understand the ideals of
masculinity as expressed by behaviors and beliefs of Black fraternity men. Data analysis
for this question was guided by theories of Black men‘s development of masculinity, and
of the origins of identity development. The theory of Black masculinity stated it is
formulated within the realms of societal prejudices and the Black community‘s beliefs
about gender and sexuality.
During interviews, when the men discussed identity development they discussed
distinctively about how there are specific rules about gender and sexuality. They
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particularly talked about attractions to the opposite sex. Although they favored
heterosexual relationships juxtaposed their detestation of homosexuals, what I saw
throughout this study was a general disrespect for women.
The overarching ideologies of the fraternity appeared to encourage impudent
behaviors toward women. For example before being accepted into the fraternity, every
prospective new member was expected to have sexual relationships with multiple women
to demonstrate his masculinity. Those who refused to follow suit were openly ridiculed
by members of the fraternity and suspected as practicing acts of homosexuality. Even
those who cited religious beliefs as reasons for their avoidance of sexual relationships
were badgered. This finding could be a result of the men feeling uncomfortable with
their own sexual identity development. Perhaps there is a phallic fear.
All Black Greek-letter fraternities (BGLFs) have adopted chants that identify
members by their sexual prowess. Essentially they have embraced the ideology of
possessing the ability to conquer objects of their affection by being ―the stone-cold stud
with a dick of doom‖ (Poulson-Bryant, 2005, p. 7). Because some members may feel
uncomfortable about their own self-governance when in the presence of someone with a
same-sex attraction, they contribute to the group dynamics of harsh displays of nonacceptance.
The men in this study repeatedly expressed significant apprehensions about the
possibility of there being a fellow fraternity member who may have same-sex attractions.
To avoid shame and peer ridicule, it was important for members to distance themselves
from anything or anyone that might be considered as feminine, especially homosexual
men. I gathered that the shame associated with acknowledging a fraternity brother as
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homosexual was largely due to the general discomfort with the dependency on one
another while in close proximities.
Fear plays an important role in men‘s emotional management in such situations.
Perhaps there were beliefs that society views all members of the fraternity as enacting the
same or similar masculinities. Therefore, if one member is identified as homosexual, then
the misconception is that peers may speculate others are also homosexual. The men in
this study voiced concerns with being associated with homosexual Black fraternity men.
Peer acceptance was found to be a major construct within Black identity
development. Although during the early phases of membership in the fraternity all
participants accepted the status quo of outwardly ―proving‖ heterosexuality by practicing
pre-marital sex, those with father figures tended to choose to participate in far fewer
sexual escapades than their fatherless counterparts. Understanding why this may occur
requires further research. Perhaps those with fathers received messages about sex and
sexual expectations that did not reach or resonate with those without fathers.
Each man in this study defined masculinity differently depending on his culture,
home life, things he was introduced to while growing up, as well as things he did as an
adult. Church played a significant role in how participants defined masculinity as
portrayed by referrals to Biblical standards. Competing ideologies of masculinity were
highlighted as Biblical standards versus the desire to belong to an organization of likeminded men.
What we know is that identity conflicts are at the core of Black men‘s failure to
achieve academic success once admitted to institutions of higher learning. The stress
resulting from conflicts between what it means to be a man and masculine identity as
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defined by the desire for acceptance and camaraderie from other Black fraternity
members, may contribute to an increase in sexual partners and a decrease in academic
success. Furthermore, social norms within the fraternity of permissiveness to place a
value of sexual conquests at, and oftentimes above educational priorities may have
resulted in misconceptions of campus norms.
Answers to Research Question 2
How do Black men in the fraternity practice or enact masculinity?
Black males need to be engaged in order to surpass negative influences and
successfully persist at institutions of higher learning. Therefore, the purpose of this
question was to recognize the facets behind various enactments of masculinity.
Enactments of masculinity actually started before the men became members of
the fraternity. As discussed previously, aspiring fraternity members are expected to
demonstrate that they are sexually active with females. One way they enact their own
masculinity is sexually. The view of the significance of personal attitudes toward
fulfilling sexual appetites might have been so robust that it overshadowed other
perceptions of masculine enactments.
Research consistently demonstrates that men in the United States adopt a
definition of masculinity which is opposite of its binary counterpart, femininity.
Scientific data suggests men who desire to adopt a dominant form of masculinity must
first reject all ideals, beliefs, and behaviors which are culturally connected to females.
The men in this study specifically spoke at length about performing acts of masculinity
opposed to those roles traditionally viewed as being feminine.
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The men provided stories of outward displays of meeting societal expectations by
being responsible for the welfare of their own family. Furthermore, the men accepted
societal gender roles by endorsing the philosophy that men are to set the standards for the
operational functioning of the home. Essentially, men make the rules whereas ―others‖
(women, children, and homosexuals) react correspondingly. This commonly held belief
system is in-line with that of hegemonic ideologies.
By successfully enacting idealized forms of masculinity, men are able to
experience a real or imagined sense of power. Personally experiencing power coupled the
recognition of others, was a welcomed push to achieve even greater heights. Research
suggests that once Black men are empowered they are able to rise above a multitude of
oppressive structures including personal battles such as academic failure.
Another expectation enactment of masculinity was that fraternity members be
actively involved in campus life inclusive of academic good standing, membership in
other organizations, community service, and overall personal self-development.
Camaraderie was also discussed as a major motivating aspect of masculinity.
Growing up with very little and oftentimes in gang-infested neighborhoods, the concepts
of brotherhood and camaraderie were quite familiar to participants well before their
making decisions to attend college. Although joining a gang was prevalent and often
expected in most of their environments, the men in this study possessed unfaltering
desires to avoid what they deemed as a road to destruction. Instead of joining a gang,
each talked about joining the fraternity because no matter where they might find
themselves in these Unites States of America, they would have a brother.
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Camaraderie in the form of brotherhood reached far deeper than one-to-one
relationship building. The men also discussed camaraderie in conflict resolution. Now
that I have had the opportunity to reflect on the findings, my analysis of how participants
handled conflicts has evolved from views of legalized gang activity to a healthy way to
problem solve in a controlling and supportive environment. Joe discussed gender
differences in how conflicts are resolved:
The thing about guys is we can argue, fight, I mean we can literally fist fight and
then go have a beer afterwards. I don‟t think women are able to do that as well
{laugh}. Sometimes guys need to fight. I mean we literally would… It‟s over. Let‟s
go get something to eat. It would literally be over and the two would sit across the
table and eat. [On Thursday, Dec. 6, 2012, I was watching the Wendy Williams
late night show. She talked about an incident with two boys fighting in school.
She asked, ―Why can‘t they just talk it out?‖ Her guest Steve Wilkos of the Steve
Wilkos show returned, ―Because we are cavemen.‖ This is an interesting concept.
Essentially it adds to the data showing that men fighting to settle disagreements is
across race/ethnicity and class lines.]
Responsibility tended to be shown more so within family life than in the
fraternity. Many men, after becoming members of the fraternity, failed to demonstrate
responsibility as prescribed by the organization. Participants complained about those
who settled to be ―shirt wearers,‖ happy to garner the recognition, but neglecting to
uphold their responsibilities as active members. Perhaps this was a form of masculinity
that consisted of an inability to be problem-focused.
Being a former chapter president of the fraternity, PJ added:
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I expect a person to put in work. Which means if you are asked to do something,
you do it. You are just not going to get into the fraternity and not do the work that
you said that you were going to do. It is like you take an oath to be a part of the
actual organization. You put in and do work. Be able to take on leadership roles.
If we have a party we want you to be there and help out. (PJ)
Serving in an active capacity connects individual members to the fraternity,
community, and the university. Participants spoke about establishing closer bonds with
other members when participating in community service events, parties, and other
displays of brotherhood on campus. Even within the midst of heated arguments and
physical altercations, the bonds of brotherhood continued to become strengthened. It
became apparent that the unwritten policies within fraternity spaces enable cultural and
ethnic identity development. In these male spaces there seems to be unconditional
support with expectations of personal growth. Perhaps other Black students would benefit
from similar spaces where they are allowed to openly share experiences and fears with
other supportive Black men.
Answers to Research Question 3
What is the role of the fraternity in the process of generating Black masculine
beings?
The purpose of this research question was to better understand the actual level of
power possessed by the fraternity in creating masculine beings. Data for this question was
guided by Ross‘s (2000) and Jones‘ (2004) findings that BGLF were created in response
to racism, lack of power, and for connectivity to those with similar values and struggles.
One of the values held by founding members was the prestige of an association with
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those deemed as the campus elite (Jones, 2004). Representations of fraternal prestige by
way of wealth, societal acceptance, and politics provided members with real or imagined
power. Jones (2004) stated, ―Black men constantly seek alternative zones of power and
intimacy denied to them in the larger national life-world‖ (p. 102).
The fraternity was to serve as mentors to black boys and black men as represented
by figure 2, the rooster. It is a charge that Black men should always be willing to seek
and accept help as well as give help to other Black men. When speaking of role models,
every participant credited another Black man as his example. Although they were all
members of the same chapter within the fraternity, most belonged to varying graduating
classes and were unfamiliar with each other, five of the seven participants gave homage
to the same man, David Andrews (pseudonym).
In conducting this study I found that the fraternity does not change who members
are, rather it highlights or accentuates who they are prior to joining. If a particular
member was an abuser of women before joining the fraternity, then due to the increased
notoriety he would become a much greater abuser of women. If another was involved in
community service before joining, then he is likely to become an even greater servantleader in the community. This was repeatedly evidenced by the stories told during
interviews coupled with the chosen language to describe various acceptable as well as
unacceptable enactments of masculinity.
Talking with the men in the study revealed the fraternity serves as a magnifier of
individual characteristics. Perhaps this was because of a newly discovered celebrity status
that was realized after becoming associated with and serving as a representative of the
fraternity.
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Nevertheless, the fraternity provides the opportunity for men to better themselves.
Members are provided opportunities to bond with local and national members who
willingly serve as mentors. These men lead by example by partaking in respectable act in
the fraternity and community, having noteworthy personal lives, and by excelling in their
careers. All men in this study came from meager backgrounds, many from drug and
gang-infested neighborhoods. The fraternity offered a different way of viewing the world.
Obtaining a higher education status was at the top of the fraternities‘ priority list, falling
second only to brotherhood. Maybe if stiffer penalties are placed on failures to obtain
and maintain an acceptable academic status, greater percentages of members would
realize academic success. Further research in this area is needed to measure the current
academic success levels of fraternity members.
The fraternity acts as a beacon to guide young men to engage in positive
activities. Despite the ambiguity in the roles the fraternity plays in creating masculine
individuals, the overall perception is that fraternity activities develop a stronger
connection to other Black men. Suspected by-products are firmer connections to the
university that will allow these men to persist to graduation.
When it comes to racism, focusing too closely on individuals who carry out
maladjusted behaviors takes away from the ability to look at the root of the problem and
discover ways to better equip self (Adler, 1998). Kevin talked about racism and growing
up in Mississippi. He watched his grandfather emasculated by how a young white guy
talked to him.
I saw {elbows on the table as the griped his interlocked fingers} a lot growing up
in the country in Mississippi. I saw a lot. My grandfather worked for, [well,] he

195

worked on a farm. And of course he worked for a White family. Everything that I
saw coming up it was like the Black family, the Black people had to show respect
to the White family, or the White man. You know I saw a lot of that coming up. I
was listening at how my grandfather would talk about him. Of course this guy was
somewhat younger than my grandfather. He was talking to him as if my
grandfather was a boy,[like] he was less than a man. He was the adult over him.
It‟s just, you know, things like that have left an impression on me. Like, “why is he
treating him like this?” Why do we have to act like we are less than people
around other races. You know, just certain things like that left an impression on
me. (Kevin)
I asked Kevin how it made him feel to see this happen to his grandfather. He solemnly
responded:
It hurt. But once I understood, first of all it didn‟t make me lose respect for my
grandfather. [Like Jonathan, he immediately defends family after stating and
possibly realizing his own truth.] I always had that for him, but I was, and I guess
the reason I didn‟t lose respect is I was wondering „why is he doing this? What is
the reason for this?‟ Me, I‟m the type of person that didn‟t and still sometimes
don‟t ask a lot of questions. But just watching and observing and listening to
people talking, hearing adults talk about why they are treating them like that,
why he just basically obeyed {incomprehensible}. That‟s how I learned what was
going on and why he was doing that. [What was going on and why was he
obeying a younger man?] I guess in a way, I gained respect for him. My
grandfather was showing he was going to do what he had to do to take care of his
family. (Kevin)
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Kevin explained that his grandfather was born in 1913, and Black families were taught
that in order to live peaceably they had to succumb to various forms of racism and
degradation.
Lifetime effects of racism play havoc with ones self-esteem and identity. Being a
member of a fraternity can play a role in building or rebuilding self-esteem and identity.
Although Ross (2000) and Jones (2004) cited racism as one of the initial premises behind
the establishment of Black Greek-letter organizations, the men in this study failed to
speak to any specific roles per se, that the fraternity has in overcoming racism. Instead
there was much discussion around the topics of Black pride, Black men bonding, and
Black men advancing professionally and personally. The men in this study chose to focus
on solutions rather than the problem of racism.
The next concern cited by Ross (2000) and Jones (2004) with Black men entering
institutions of higher learning was the lack of power. As members of the fraternity,
participants in this study had opportunities to connect with campus administrators on
various occasions. Administrators looked to fraternity members to lead the student body.
Both Thomas and PJ talked about meeting with administrators and facilitating student
activities on campus. Additionally, they learned by observation and by talking with
seasoned fraternity brothers, how to speak and dress professionally when dealing with
administrators. Among other staff, they met with the vice-president of the University.
These connections established a sense of power for the fraternity members.
Finally, connectivity relates closely to camaraderie. The fraternity provided
opportunities for connections with other Black men, other Greek-letter organizations
(Black and White), University administrators, connections to the community, as well as
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the student body. Additionally, all participants talked about the strength of the
relationships and bonds held with their sister sorority.
there was the sorority sisters which was more of a sisterly relationship in most
cases. It was more of a partnership, truly brother and sister. Oftentimes, many of
us, such as myself, ended up marrying one of the sorority sisters. Definitely much
more of a professional relationship. (Joe)
The bond shared with the sorority sisters provided the intimacy addressed by Jones
(2004). Although at times they experienced substantial conflicts both within the fraternity
and between fraternities, the men maintained camaraderie, a different form of intimacy,
with each other. This connectivity began within their fraternity and branched outward.
Implications
The results of this study suggest that implications of masculinity are linked to
racial/ethnic background in multiple and complex ways. Cultural beliefs and values, and
cultural demands and resources are influenced further by socioeconomic status, and
individual differences. Yet in the 21st century, college campuses continue to realize
significant differences in the retention and achievement levels of Black men in
comparison to the remainder of the student body.
Freire (1921/1993) suggested faculty and higher education administrators are
guilty of maintaining the disparity in professional, as well as scholastic achievement for
Black men:
The educated individual is the adapted person, because she or he is better ―fit‖ for
the world. Translated into practice, this concept is well-suited to the purposes of
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the oppressors, whose tranquility rests on how well people fit the world the
oppressors have created, and how little they question it. (p. 76)
The starting point in addressing the needs of Black men is to ask questions. Stake holders
would benefit from questioning current methods, questioning motivating factors of the
institution, questioning institutional goals, and by questioning the efficiency of
programming.
Recommendations
While we cannot ignore the fact that continuous recidivism and underachievement
of Black men on college campuses is due to multiple extenuating and compounding
factors, in this study I chose to specifically focus on masculinity. Black men in
fraternities are the accepted Black male elite on college campuses (Parks, 2008). Other
students, especially Black men may view them as a form of celebrity.
In this study I took an in-depth look at how these men enact, as well as define
masculinity. It is believed that their expressions of masculinity provide insight into how
their needs, as well as those of other Black men might be met. In this Black feminist
narrative study the results are expected to invoke a societal shift via intrapersonal,
interpersonal, and institutional reflections on thoughts and behaviors towards Black men.
This shift may take place for issues where emphasis is attached to gender, class, and race.
Societal change is expected to improve current and future plights of Black men
concerning career, personal choices, and education, especially as it relates to both
admission and graduation from institutions of higher learning.
Widespread cultural beliefs, values, demands, and resources play direct and
indirect roles in influencing enactments of masculinity. I found that male role models in
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any phase of identity development had significant influence on how the men negotiated
hegemonic ideologies relative to the potential impact on their overall adjustment to
college and life in general. It is important to note what engagements with that role model
look like and how it does or does not fit with traditional institutional structures.
Regarding the college campus, men in this study reported a lack of connectivity to
the institution outside the brotherhood experienced within the fraternity. This was largely
due to the absence of Black male models. Institutions with a desire to incite engagement,
persistence, and graduation of Black men would benefit from reevaluating policies and
practices to increase hiring of Black professionals, especially Black men. This philosophy
is not limited to education. Joe, in particular spoke of an absence of Black men to model
his pathway towards professional development in corporate America.
I am in corporate America so even to this day, I still don‟t see a lot of people that
look like me; especially in higher level positions. It‟s almost like what I give back
to the fraternity is like getting to a high enough position where I can promote
somebody that looks like me into those positions. I will start back at the recruiting
ground in college in the fraternity arena. (Joe)
Establishing a relationship or a cultural connection with an authority figure is an
important indicator of success. One participant discussed how he only connected with
two faculty members throughout his undergraduate career. He indicated only two
expressed interest in him as a person first, then as a student. One of the professors that he
spoke of was a White male and the other a Black female. Whether the instructor is male
or female, these men responded to those who exemplified genuine concern. Therefore, it
is not sufficient to simply hire Black bodies, those educational must also possess a strong
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desire to actively participate in the overall development of students, particularly Black
men.
Due to the scarcity of role models of their peers, it is suggested that institutions,
especially those within the realms of higher and adult education, adopt a series of
programs to incite and foster positive relationship building between Black men on social,
educational and professional levels. Black men need spaces to express themselves in their
own voices freely without judgment, and amongst like-minded, racially similar men. It is
vital to the development of Black students that administrators understand that programs
do not change people, rather changing factors lie within the established relationships.
This study was intended to spark those conversations for change.
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Appendix A
Member Check E-Mail

Pepper E Walker (pwebster)

To:
undisclosed@gmail.com
Attachments:
)[Open in Browser]

Sent Items
Friday, November 30, 2012 1:54 PM

This message was sent with High importance.

You forwarded this message on 11/30/2012 1:59 PM.

Hi,
Please read over this. It is my version of what you told me during our interviews. Please provide
me with feedback. Thank you and I will look forward to your timely response.
Pepper
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Appendix B
Semi-Structured Interview Guide

Research Question: How do Black men in fraternities practice or enact masculinity?

Lead Question: Tell me what it means to be a ―real man.‖






Which behaviors do ―real men‖ exhibit that others do not?
Tell me about a situation you were in when you acted like a ―real man.‖
Tell me about a time you witnessed someone who did not act like a ―real man.‖
Who taught you what it means to be a man?
What would you want to teach a young man about being a man?
PROBE: respect, love, gay, minister, mom

Lead question: Tell me about your decision to join your particular fraternity?




What distinguishes this fraternity from the others?
Tell me about how men are expected to behave within the fraternity.
Tell me about relationships within the fraternity.

Lead question: Tell me about how respect is exhibited within the fraternity?






Tell me about the Black men you respect in your life.
Tell me about a time when someone was disrespected.
How do members address each other?
Tell me about how it is handled when someone in the fraternity is addressed as
―boy.‖
Tell me about a time when you witnessed someone acting in a manner that was
not in line with your idea of how a ―real‖ man should act.

Lead question: Tell me about how you decide that someone is a good fit for the fraternity






Tell me how the fraternity chooses new members?
What are the qualities the fraternity looks for in potential new members?
Tell me about the expectations of new members?
How do members learn about expectations?
What messages are members to portray?
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How are those messages portrayed?
PROBE: gay, brother, man, acts/behaves, leader

Research Question: What is the role of the fraternity in the process of generating
Black masculine beings?
Lead question: Tell me about a quality that the fraternity teaches its members about
being a man who represents the organization.







What are some characteristics that a person might possess which would prevent
him from being accepted into the fraternity?
Tell me about a time when the fraternity rewarded a member.
Talk about a time when deserved a reward for something, but did not receive it?
What do you think is the best way to discipline unwanted behavior within the
fraternity?
Tell me about time when a member of the fraternity did something that required
discipline.
Tell me about a time when the fraternity rescued one of its members.

PROBE: gay, violent, racist, respect
Lead question: Tell me about a man within your circle that you respect.







If you could choose to model your life after anyone, who would it be?
What or who has influenced you to be the person you are today?
It you were the most powerful man in the world how would that be?
How would you define power?
Tell me about a time when you expressed your power.
Tell me about a time when you felt powerless.

Lead question: Tell me about some things that a man does not do.







Tell me about institutions that shape a man.
When is a man a man?
When is a man not a man?
Describe the ideal man.
What would it take for you to be the ideal man?
What is of the greatest importance for someone to be taken seriously as a man?

PROBE: Obama, father, fear
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Research Question: How do Black men understand their own masculinity in
relation to both larger ideologies of masculinity and those enabled within the
fraternities?

Lead question: How do you feel about the term “Southern gentleman?”





What are your thoughts about a Black man being a ―Southern gentleman?‖
What does it mean to be a gentleman?
How are fraternity men in the south different from men elsewhere?
What distinguishes Black fraternity men from White fraternity men?
PROBE: religion, church, dress, country

Lead question: What thoughts come to mind when you hear the phrase, “Mis-education
of the Negro?”



How do you feel about education?
Tell me about a time when you were proud of an educational achievement.

Lead question: How has your race affected how you respond in challenging situations?





Tell me about a time when you felt your manhood was being challenged.
Tell me about a time when you felt you were not being understood.
Tell me about a time when you had to make a difficult decision.
What emotions did you experience throughout the process of making a difficult
decision?
PROBE: White man, nigga, woman

Lead question: Tell me about male/female interactions within the fraternity.








Tell me about the women you respect.
Tell me about a time when a woman was disrespected.
What are the roles of Black women in the fraternity?
What would you like to see happen when someone disrespects a woman?
How does the fraternity encourage or discourage dating?
What qualities do you look for in a date?
What kinds of things do you do to prepare for a date?
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What can someone expect to happen when on a date with a fraternity man?
PROBE: sex, groupie, pretty, beautiful, sister
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